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Chapter 1

Basic Concepts and References

Introduction

This handout describes procedures for writing syllabuses,
examinations, instructor guides, student guides, and
checklists.

Publications

AETC Flying Training Publications

AETCI 36-2205 — Flying
Administration and Management

AETCI 36-2211 — Aircrew Qualification and Training
AETCI 36-2220 — Academic Training

AETCI 36-2221 — Flying Training Specialized
Publications

Training  Student

Course Control Documents

The syllabus and course training standard (CTS) are the
primary control documents for flying training. They are
usually combined into one publication.

Syllabus — specifies all training events and prerequisites.
Additions or deletions of academic lessons or flying hours
require a syllabus change.

Course Training Standard — prescribes standards, and
specifies levels of performance and knowledge students
require to graduate. A CTS lists specific job elements,
functional knowledge, and the required performance level.

Course Documents

AETC publications for flying training courses provide the
primary source of information for instructors and students.

Instructor Guide (IG) — provides the instructor with
the information, media and sequence of instruction.

Student Guide (SG) — contains subject information
about the objectives in each lesson, reading assignments,
and review exercises.

Checklist (CL) — a ready reference of procedures for
the instructor or student.

Handout (HO) — contains guidelines or training material
in the form of booklets, charts, tables, schematics or
diagrams to augment other publications.

Examination — measures the students’ mastery of course
objectives.

Publication Currency

Use critiques and course reviews to generate timely changes
and revisions to training publications which reflect changes
in procedures, policy or technology.

Critiques — identify areas where currency, relevancy or
coverage of material may be improved.

Reviews — required annually for currency, technical
accuracy, and adequacy.

Changes and Revisions — implement the improvements.

Editorial References

AFH 37-137, The Tongue and Quill — for official use
by USAF personnel.

Webster’s Ninth New Collegiate Dictionary —selected
as the standard for Air Force spelling and word definition.

United States Government Printing Office (GPO),
Style Manual, March 1984 — By Act of Congress, the
Public Printer is authorized to determine the form and
style of government printing. The Style Manual is the
product of many years of public printing experience, and
its rules are based on principles of good usage and custom
inthe printing trade. In addition, it attempts to keep abreast
of, and sometimes anticipate, changes in spelling, grammar,
and type production. It has grown with government, and
the ever-expanding body of language, with new terms and
expressions. It’s a standardization device designed to
achieve uniform word and type treatment, and it aims for
economy of word use. These rules are made to prepare and
typeset manuscripts in the most economical manner.



Chapter 2

Instructional System Development

References

AFPD 36-22, Military Training — mandates the use of
Instructional System Development (ISD) for all Air Force
training.

AFMAN 36-2234, Instructional System Development —
This manual describes the application of ISD principles
for the development and accomplishment of education
and training programs in the United States Air Force. It
presents an instructional design model to develop and
maintain efficient and cost-effective instructional systems.

AFH 36-2235, Volumes 1 through 11, Information For
Designers of Instructional Systems — These handbooks
provide specific guidance to apply the ISD principles
described in AFMAN 36-2234.

Vol 1 Executive Summary

Vol 2 ISD Automated Tools/What Works
Vol 3 Application to Acquisition

Vol 4

Guide to Training Technologies

Vol 5 Interactive Courseware (ICW) Design,
Development and Management Guide

Vol 6  Guide to Needs Assessment

Vol 7  Design Guide for Device-Based Aircrew Training
Vol 8  Application to Aircrew Training

Vol 9  Application to Technical Training

Vol 10 Application to Education
Vol 11 Application to Unit Training
We will concentrate our discussion on Volume 8.

AFMAN 36-2236, Handbook For Air Force
Instructors — presents basic principles of instruction
and their application in Air Force learning. The text
describes how people learn and communicate. It describes
various methods and techniques, ways to evaluate learning,
and the reasons for evaluation. This manual is for instructors
engaged in OJT and informal instruction as well as those
assigned to Air Force schools.

Information

Air Force ISD is a conceptual adaptation of systems
engineering used to develop, implement and evaluate
instruction. ISD is systematic and flexible. It determines
whether instruction is necessary, defines what instruction
is needed, and ensures development of effective,

cost-efficient instruction. The product of ISD is a total
quality instructional system.

Figure 2-1 depicts an ISD model. Although the phases
seem to imply a sequence, some phases may proceed
simultaneously. You may not use all the phases, since the
jobperformance training requirements are usually already
accomplished. There should also be crossfeed, so earlier
phases may be revised based on the results of later ones.
Remember, ISD is dynamic and creative.

The model has three distinct, yet interrelated parts —
system functions, ISD phases, and quality improvement.

System Functions

Management — directs or controls instructional system
development and operations.

Support — maintains all parts of the system.

Administration — day-to-day processing and record
keeping.

Delivery — brings instruction to students.

Evaluation — acentral feedback “network” for gathering
data through formative, summative, and operational
evaluations to assess system and student performance.
Evaluation is integrated into each of the four ISD phases.

ISD Phases

Analysis

The instructional designer analyzes the job performance
requirements and develops a task list. These requirements
may also include skills such as problem solving, leadership,
and management. The task list is compared with the
knowledge, skills and abilities of incoming students. The
difference determines what instruction is needed. This
task listing should specify what, why, when, where, who,
how, and how well each task must be accomplished.
Formative evaluation begins during this phase with process
and product evaluation.

Analysts must identify the steps involved in task
performance and determine the knowledge and skills
needed. We’re talking performance. Tasks are things
people do. The Air Force pays people to do things, not just
to know things. By focusing on the observable activities
people must accomplish, the analysis maintains a constant
relationship with job requirements. The knowledge people
require must be linked to specific tasks, so we save money
and resources by not overtraining.



Design

The instructional designer develops a detailed plan of
instruction, to include selecting the instructional methods
and media, and determining the instructional strategies.
The objectives, examinations, and implementation plan
are also developed in this phase. Process and product
evaluations continue.

Development

The designer develops both the instructor and student
lesson materials in this phase. If the media selected during
the design phase include videotapes, sound-on-slides,
interactive courseware, or training devices, they are also
produced. The implementation plan is also updated.
Validation in this phase includes the following:

¢ Aninternal review of the instruction and materials for
accuracy

* Individual and small-group tryouts
e Operational (field) tryouts of the entire system
The last step is to finalize all instructional materials.

Implementation

Once developed, the instructional system is given to the
user. Internal and external operational evaluations provide
the necessary feedback for the operating system life cycle.

Evaluation

Evaluation is a continuous process beginning during the
analysis phase and continuing throughout the entire life
cycle of the instructional system. Evaluation is not
validation. Validation answers the question, “Did the
lessons we developed achieve the objectives?” Evaluation
answers the question, “Is what we’re instructing relevant
to the job performance requirements (external evaluation)
and are we maintaining the quality of instruction (internal
evaluation)?” There are three types of evaluation:

Formative — process and product evaluations conducted
during the analysis and design phases, and validation
conducted during the development phase with individual
and small-group tryouts.

Summative — operational tryouts conducted as the last
step in the development phase.

Operational — periodic internal and external evaluation
ofthe operational system during the implementation phase.

Summary

In the ISD model in Figure 2-1, all phases are connected,
because ISD never ends. It’s incorrect to say that a course
has been “ISD’d” because of the continuous process
involved. System characteristics change, so maintaining
and revising the instructional system is continuous.

Management

Analysis

o
Qo
=
<
+
o
Q
=
=2
o
=
[

Evaluation

Development

Administration

Figure 2-1 — ISD Model



Chapter 3

Objectives

Introduction

Objectives answer the question, “What must students do
to show they’ve learned what’s expected?”

Information

Objectives

Task requirements determine objectives, and objectives
provide the basis for measurement in examinations.
Objectives also provide the foundation for instructional
material. The content of your material covers the skills and
knowledge needed to achieve the objectives. Your
objectives specify the students’ achievement in observable
performance.

Types of Objectives

There are two types of objectives — knowledge and
performance.

Knowledge Objectives — determine what students know.
They require students to select a correct answer, complete
a sentence, or describe procedures in written or spoken
form.

Knowledge objectives are either task-knowledge or
subject-knowledge. Task-knowledge is needed to complete
a task. For example, matching the terms “preset
frequencies” and “guard frequency” with their functions
will tell you if a student can operate a radio.
Subject-knowledge concerns a subject related to a task but
not necessary to complete the task. For example, knowing
the location of FLIP charts is subject-knowledge and
would not help you complete a low-level navigation
sortie. We usually write task-knowledge objectives.

Performance Objectives — require actual performance
of a task and use psychomotor skills. For example, an
objective to change a tire requires more physical than
mental activity. Completing performance objectives leaves
little doubt whether the student can do the task. You will
seldom write a performance objective.

Categories of Objectives

Terminal Objectives — are also called criterion, end,
main, and primary objectives because they are the criteria
to determine student achievement. These objectives reflect
job performance requirements, establish the focus of
training, and provide a guide for the learning process.

They state what the student is expected to accomplish
when instruction is complete and provide a sense of
direction for both instructors and students. State the
objectives briefly and clearly so the student can determine
exactly what is required.

Enabling Objectives — are also called secondary,
subordinate, and supporting objectives and are written for
supporting skills and knowledge. They enable the student
to accomplish the terminal objectives. They are usually
simpler because they are subtasks of the main task.

Write a terminal objective for each main task. You may
alsoneed enabling objectives. Writing enabling objectives
for supporting skills and knowledge can help to ensure
your terminal objective, examination, and instructional
material completely cover the task.

Parts of an objective

The objective must have three parts — performance,
condition and standard.

Performance

The most important part of any objective is its clear,
precise specification of performance. Another term is
“learned capability.” Your objective must be observable,
achievable and measurable; it tells the students exactly
what they must do to show they’ve learned a specific task.
Every performance statement must include an action verb.
In an example objective, “Be familiar with the procedures
for a ground egress.”, you cannot observe or measure the
verb “Be familiar with.” A better example is “List the
correct procedures for a ground egress.” You can observe
and measure the student’s ability to list these procedures.
Consider these other verbs when writing objectives:

Classify Label Solve
Compute Match State
Determine Operate Write
Identify Select

The action verb alone does not completely specify the
performance. The verb answers the question, “Do what?”
But another question arises, “To what?” We answer this
question by providing an object and a more complete
description. Consider this example:

Do what?

To what?

Replace (verb)
Fuses (object)



Ensure your objective doesn’t communicate multiple
performance. Here’s an example of incorrect and correct
performance statements.

Incorrect (multiple performance) — Match names of
the engine components and state their functions.

Correct (single performance) — Match names of the
engine components with their functions.

Conditions

When describing precise performance you must also state
the conditions and limitations of performance. This second
part of an objective is called the conditions, and includes
one or more of the following factors:

Assistance Equipment References

Environment Forms Safety

Objectives must include all conditions affecting
performance. Specify the conditions to ensure the
performance stated in the objective occurs under the same
situation each time.

Remember, objectives are written for an academic
environment, so the given conditions may differ from the
real-life conditions. The conditions may also be implied if
they are obvious. For example, if your objective states
“Fly a Cuban Eight maneuver.”, the implied conditions
would be “in a T-38, in daylight.” These are obvious. Be
cautious when using implied conditions since they can be
misunderstood. If in doubt, write it out.

Standards

The last part of an objective is a standard of performance.
The standards tell what to measure or compare the student’s
performance against.

Standards may be described in several ways. The following
are the most common:

1. Degree of accuracy (70, 80, 90 or 100 percent)
2. Degree of assistance (instructor, T.O.s, notes)
3. Time limits (1 hour and 50 minutes)

4. Standards prescribed elsewhere (T.O.s, FLIP)
5.

Safety — No safety violations are permitted. If any
tolerance is allowed, you must state how much.

To tie the three parts of an objective together, consider the
following example:

“Given the surface winds, runway heading, and T-37
Takeoffand Crosswind Landing Chart, compute minimum
nosewheel liftoff/touchdown speed within 1.5 knots.”

This example is divided into the three parts of an objective.

Conditions — “Given the surface winds, runway heading
and T-37 Takeoff and Crosswind Landing Chart, ...

Performance — ... compute minimum nosewheel
liftoff/touchdown speed ...

Standards — ... within 1.5 knots.”

Strive to write this type objective.

Testing Constraints

Objectives mustreflect the job performance requirements.
When you write, consider certain constraints limiting the
“realism” of the objectives. These constraints usually
involve measurability and time.

Objectives and testing go hand in hand. Construct
examinations directly from your objectives, before you
begin writing the courseware. When writing objectives,
you must carefully consider how they can be measured.
Although your objective may be technically correct, if a
suitable test cannot be developed to measure the
performance, then your objective is not acceptable.

Time is another constraint to consider. You have a specific
amount of time allotted for testing. If the performance
called for in the objectives requires a longer period, you
may need to modify the performance, conditions or
standards. Consider how long it takes to test each
performance versus how much time you have for the
examination.

Summary

This chapter covered the information you need to write
quality criterion objectives. Your objectives must be clear
and well-stated so student achievement can be measured.
They must contain performance, conditions and standards.
You must also consider the testing constraints when
developing objectives.



Chapter 4

Preparation

Introduction

This chapter provides authors with procedures and
techniques to prepare publications. Before beginning to
write, read and follow these instructions.

Always strive to produce a technically accurate manuscript
with correct grammar, spelling, punctuation, organization
and format. All courseware will be thoroughly reviewed,
edited and revised, but the ideal product is ready for print
before editing. Refer to the specific chapter for the correct
format, and open the appropriate document in the Cover
Pages folder on the file server.

Organize your course objectives first and ensure they are
stated correctly, then write the examinations. After all
exam versions are complete, write the main topics to teach
your objectives in an outline format. This document will
become the instructor guide. The student guide will follow
as you expand on each topic outlined in the IG. Always try
to write brief, present tense, active voice sentences.
Determine precisely what needs to be said, then state it in
a concise, logical order. Faulty organization is the single
greatest flaw in our courseware.

Seek advice and guidance from other authors to learn how
they handle similar subjects. Consult other subject matter
experts on difficult technical questions.

If an existing guide is technically adequate, don’t just
copy it verbatim and submit it as a revision. Usually there
are many areas to improve, so review it carefully from the
student’s viewpoint. Don’t rewrite it just for the sake of
change.

Another purpose of this chapter is to ensure stylistic
consistency for courseware development. This concept
ensures that communication is standard, simple, direct,
concise, and precise. Stylistic consistency does not imply
inflexibility. Many situations have several options for
spelling, punctuating, or using words. Use the preferred
method unless there is a good reason for using another
form. Personal likes or dislikes are not a good reason.
Strive for consistency throughout your courseware.

Abbreviations

AFM 11-1, Air Force Glossary of Standardized Terms, is
the basic reference for abbreviations. The Style Manual,
Chapters 9 and 21, may also be used, but AFM 11-1 has
precedence. Abbreviations not listed or different from
ones in these references may be used if they are supported
by subject matter publications or collective opinion.

Use the abbreviation if we ordinarily use it rather than the
entire word or phrase (e.g., RPM instead of revolutions
per minute; amps instead of amperes). Don’t use an
abbreviation unless it’s more familiar than the complete
term. Spell out uncommon abbreviations, acronyms and
initializations the first time they’re used. When using a
large number of abbreviations or acronyms, add a glossary
as an attachment.

When presenting quantitative data, spell out the dimensions
unless space considerations require abbreviations for such
terms as feet or inches. Abbreviations may also be used in
illustrations. We usually don’t abbreviate single-syllable
words.

Examples 10 inches 1 mile 4 hours

100 feet 6 ohms 12 watts

Abbreviations of measurement and quantity are separated
from the number by a single space.

Examples 27 cm

35 kw 2dB

6 mm long

However, remove the space between mm (millimeter) and
the numeric value when indicating the size of cameras,
films, weapons, etc. Also, omit the space when the degree
symbol is used alone.

Examples 16mm camera (but, the film is 16 mm wide)

7mm rifle 98.6 °F 43 °C

Capitalization

Ifnames or abbreviations are stamped on equipment, such
as switch or throttle positions, then capitalize.

Examples Place the throttle in IDLE.
Turn the battery switch ON.

Capitalize names such as Air Force or Army when they
refer specifically to the US Air Force or the US Army. If
referring to any air force or army, such as, ““A strong army
is essential to anation’s strength.”, do not capitalize. Also,
the term “numbered air force” should not be capitalized
unless itrefers to a specific organization, such as Nineteenth
Air Force. Don’t capitalize squadron commander, flight
commander, or branch chief unless referring to a specific
person such as 19 AF Commander or AETC TRSS
Commander. Words suchas NOT,NEVER, and EXCEPT
may be capitalized for emphasis.



Boldface, italics, or boldface+italics may also be used to
emphasize certain words or phrases.

Examples What is the sum of all factors?
What is the sum of all factors?
What is the sum of all factors?

Avoid an underline because it interferes with the five
lower case letters, gjpqy. If you must underline, use the
“rule below paragraph” option or an inline graphic.

Compounding Words

Follow the Style Manual hyphenation rules. Hyphenate
the abbreviations of hyphenated words. Consistency in all

courseware is mandatory.
Example foot-pound, ft-1b

Use the exact titles of publications or forms. If the title
contains a hyphen, use it even though the Style Manual
may state otherwise.

If the meaning of the second word in a compound
adjective refers to only the first word, use a hyphen.

Examples The fine-grained film.
The film is fine grained. (no hyphen needed)

Materials-handling equipment (handling
refers to materials)

AF flying clothing (the meaning is sequential,
so no hyphen is needed.)

Don’t use a hyphen if the first element of a compound
adjective is comparative or superlative, or is an adverb
ending in “ly.”

Examples a coarser threaded bolt
most suitable route
highest gain amplifier
properly installed fuel cells
better suited torque wrench

Animprovised compound normally should be hyphenated.
Most compounds with a noun and verb fit this category.

Examples If a specialist tack-welds two plates ...
All bolts should be safety-wired ...

Use a hyphen to separate combinations of figures, letters,
or figures and letters (Style Manual 8.74). A hyphen adds
to the readability of abbreviations such as CBPO-OJT,
position 5-c, or stock number 77N-B-9901.

Hyphenate unit modifiers and hyphenated words at the
end of a line and place on two lines (Style Manual
supplement on word division).

Not acceptable

Which one of the following fine-grain-
ed films should be used?

Acceptable

Which one of the following fine-
grained films should be used?

Which one of the following fine-grained films
should be used?

Not acceptable

Which staff function at HQ AFMC, Wright-Pat-
terson AFB, Ohio ...

Which staff function at HQ AFMC,
Wright-Patterson AFB, Ohio ...

Acceptable

Keep all parts of a hyphenated unit together.

Not acceptable Which priority is required
by stock number 77N-B-

9901 ?

Acceptable  Which priority is required by stock number

77N-B-9901?

Form and Publication Titles

Use the exact number and title of standard forms or
publications. Skill knowledge should not include
memorizing forms or publication numbers.

When referring to a specific block or section of a form, cite
the title of that block or section.

Example Block 23, PRIORITY, of AF Form 175

When a form or publication is repeatedly referenced in the
same course material, you may choose to include the title
only the first time.

Plurals
When is a plural idea singular?

Example — What does the signal given by two long, one
short, and one long sound (or sounds) mean?

Since four sounds are referred to, technically the plural
sounds should beused. Common sense dictates the singular,
sound.

Two hundred milliliters is (are) the proper dosage. The
puristwill argue for are. However, when the idea conveyed
by a plural subject is singular in intent (collective usage),
the verb is usually singular. Avoid the problem of a
singular predicate with a subject that may be singular or
plural by using could, should, would, or will in the predicate.



The symbol “x” (alt + 0125) may be used for “by” in
expressions such as 8x10 inches. Don’t use “x” or “X.” If
used as a unit modifier, place a hyphen between the last
digit and the dimension.

Example an 8%10-inch photograph

Punctuation
Apostrophe (Style Manual 8.3 to 8.18)
Always use typographer’s (“smart”) apostrophes.

Use an apostrophe s (’s) to indicate the plurals of letters,
figures and symbols on/y when adding just an “s” would
be ambiguous.

Examples a’s X’s

An apostrophe should not be used to form the plural of
acronyms and abbreviations.

Examples 1970s SKTs
TDYs OPRs
but, “the OPR’s desk,” for possession

Comma (Style Manual 8.36 to 8.61)

CBPOs

Modern style discourages using the comma because it
slows sentence movement. However, technical writing
encourages careful, deliberate reading rather than rapid
scanning, so commas assist good communication.

Uses of the comma
1. Between coordinate clauses

2. Between independent clauses connected by the
conjunctions but, not, for

Example They are obviously mistaken, for all events

are tiring.

3. Betweenindependentclauses ofacompound sentence
connected by “and,” “nor” or “yet,” unless the clauses are
short. In two-part questions, always use a comma to
separate the parts.

What tool bit should be used to machine
aluminum, and why?

Example

4. After a subordinate clause or a long phrase preceding
the main clause

Example If the control switch is on but the equipment
does not operate, what components should be

checked?
5. With interrupting and parenthetical elements

Example The shotgun, a weapon with great

psychological effect, should be issued to which
sentries?

6. For clarity

a. Before words with two functions (for, but)

Example All outputs are normal but QIl. Output from

Q2 is normal, but Q4 is negative.
b. To prevent mistaking a noun for an object

Example When the boll weevil struck, the credit system
collapsed. (NOT: When the boll weevil struck

the credit system ...)
c. Between smaller and larger geographical units

Example San Antonio, Bexar County, Texas

Quotation Marks
Always use typographer’s (“smart”) quotation marks.

Use quotation marks sparingly except for material actually
quoted. Quotation marks should also be used following
the terms entitled, the word, the term, signed, etc., as
specified in the Style Manual.

Example What message is indicated by the term

“Roger”?

However, if the word or phrase is entirely uppercase,
boldfaced, or underlined, or is sufficiently identifiable
from the text, quotation marks should NOT be used.

Example What message is conveyed by the term

ROGER?

You may use some jargon or shoptalk if it’s more familiar
to the student, but don’t enclose in quotation marks.

Sentence Structure

Tense — Use the present tense in most courseware since
the facts are generally true without reference to time.
Should may be used as an auxiliary to indicate correct
action.

Acceptable — A supervisor reprimanded a subordinate
for poor work. The reprimand would be more effective if
it encouraged the subordinate to demonstrate what
performance? (Past tense)

Better — A supervisor reprimands a subordinate for poor
work. The reprimand is most effective if it encourages the
subordinate to demonstrate what performance? (Present
tense)

Person — Use the third person in your courseware. Avoid
the second person “you.” This technique precludes students
from basing their choices on personal preference rather
than prescribed procedure.

Active/Passive Voice — Technical writing emphasizes
the active voice. Someone does something to the direct
object of the sentence. In passive voice, the subject
receives the action by someone or something. As a general
rule, active voice is more direct, economical, and easier to
understand.



Participle and Verbal Noun Phrases — A participle
phrase is an adjective phrase and should modify a noun. If
the participle phrase is not clearly linked with the subject
of the main clause, the phrase will dangle.

Examples Reassemblingan A-5A magazine, the winding
gear should be timed with ...

When reassembling the A-5A magazine, the
winding gear should be timed with ...

Grammatically, reassembling as a participle dangles in
both items and should modify the subject of the main
clause. Both examples lead to ambiguity. When writing
exams, clarity is most important. The participle or verbal
noun should be linked with the subject of the main clause
and avoid the passive voice in the main clause. The
previous examples should be restructured as: The winding
gear should be timed with the ... during reassembly of the
A-5A magazine ...

Acceptable — Computing the stock control level, the
factors to be considered are the pipeline time, the number
of days over which issues were accumulated, and the ...

Better — The factors used in computing a stock control
level are the pipeline time, the number ...

If or When — Use if to describe situations involving
uncertainty or suppositions (especially useful for
malfunction questions). When implies something definitely
will happen.

Acceptable — What action should a specialist take when
the GO indicator fails to light during the gyrozero check?

Better — What action should a specialist take if the GO
indicator fails to light during the gyrozero check.
(Better since if implies the light may or may not light.)

Sentence Order

There are seven basic sentence patterns of direct statements.

Subject  predicate

We study.

Subject predicate  direct object

TPMs  develop tests.

Subject predicate  indirect object  direct object
We give students tests.
Subject linking verb  predicate noun

He is a pilot.

Subject linking verb  predicate adjective

TPMs  are well informed.

Subject predicate  direct object obj. complement
We appointed the NCO chairperson.

direct object adj. complement
the test more difficult.

Subject  predicate
We will make

There are three variations of these basic patterns: (1)
questions, (2) passive voice sentences, and (3) imperative
sentences. The question variation follows two patterns:

1. Ifadirect, affirmative statement has a verb with one
or more auxiliaries, the first auxiliary is switched so it
occurs before the subject.

Affirmative The test has been given.

Question Has the test been given?

2. If the affirmative statement contains no auxiliary,
place some form of the verb “to do” before the subject.

Affirmative He passed the examination.

Question Did he pass the examination?

The preceding examples of questions require only a “yes”
or “no” response. The same rules apply to questions
beginning with an interrogative word. A closed-stem
question requires the examinee to select a response to an
interrogative word. The stem contains at least one of the
following interrogative pronouns or adverbs:

Pronouns  Adverbs

What How

Which How many (much, often, far)
Who When

Whom Where

Whose Why

Acceptable — Ifthe equipment does not operate properly,
the technician should check which component?

Better — Ifthe equipment doesn’t operate properly, which
component should the technician check?

If a question can’t be easily expressed in the interrogative
sentence pattern, try an open stem or a stem containing
more than one sentence.

Articles

Following an open-stem, the articles a, an and the may be
used either at the end of the stem if the article is common
to all choices or at the beginning of each choice if different
articles are appropriate.

Examples

A procurement specialist should obtain approval for cost
overrun expenditures from the

a. base finance officer.
b. base contract monitor.
c. MAJCOM plans division.

d. nearest DoD support agency.
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A procurement specialist should obtain approval for cost
overrun expenditures from

a. the base finance officer.

b. the base contract monitor.

c. either MAJCOM or SOA plans division.
d. any DoD support agency.

If the response consists of additional grammar elements,
the articles should be repeated again in the response.

Examples

The law of parsimony states that

a. the simplest explanation of an event is preferred.
One purpose of the SKT is to prevent

a. theunknowledgeable airman from being promoted.

In open-stem questions, use articles for grammatical
correctness. However, following a closed stem, omit the
articles from the beginning of the choices if the meaning
is clear without them.

The, called the definite article, often refers to something
previously mentioned or a particular object.

Example An airman requests payment while in PCS

status. How should #he payment be recorded.

A and an are indefinite articles developed from the number
one and usually imply any.

Example The green tag is on an equipment part ...

Some nouns are collective in certain situations and may be
modified by either a or the.

Examples What component on the B-5000 computer ...
What component on a B-5000 computer ...

Proper Names

Avoid using words or phrases that could offend someone’s
sex, race, age group, religion, ethnic background, political
affiliation, or nationality.

Sex-relative pronouns create particular concerns in
courseware. Air Force policy is to use sex-neutral words
when possible. Avoid “he/she” and use plural pronouns
and adjectives such as they, them, or their. Use he, she,
him, her, his, or hers only when you must distinguish
between male and female. In most cases, you can avoid
male-oriented job titles such as “fireman” by using terms
such as “fire fighter.” Avoid creating new words that look
ridiculous such as “airwoman” for “airman” or
“freshwoman” for “freshman.”

The Air Force prohibits joke or gag names for people,
bases, or office designations. They usually appear in
sample forms or letters and are not in good taste. Substitute

a common name instead of an unusual one. For example,
don’t use HQ FLAP, Plush Palm AFB, Florida, 00001.
Use the actual name of an Air Force base, including state
and ZIP code.

Will, Should, May and Must
Will — normally indicates the future.

Example = Whatcondition will resultifthe thermal battery

fails on a missile?

However, will is frequently used in the military to express
mandatory requirements.

Example A flight surgeon will supervise the medical

examination.

An alternative is to reword the stem, avoiding the use of
willaltogether, butstill indicating a mandatory requirement.

Examples What action is a specialist required to take if
the missile control system fails?

A flight surgeon must supervise the medical
examination.

Should — indicates arecommended procedure or correct
action.

Example = Which one of the following tools should be

used?

In this situation, the word should implies there may be
several options, but a certain specific procedure should be
used.

May — indicates an optional procedure or implies
permission.

Example When may an airman submit an application

for leave?
Must — indicates obligation or physical necessity.

Example = What switch must be activated before engine

start?

Relative Pronouns

Who and that refer to people. Which and that refer to
animals, objects, situations, and collective nouns.

Use that inrestrictive clauses, and which in both restrictive
and nonrestrictive clauses.

(Restrictive, no comma) — The type of camera that is
normally installed in the left oblique mount ...

(Nonrestrictive, commas) — The K-22A camera, which
is normally installed in the left oblique mount of the
aircraft, has what size lens cone?

Omit that and which if the meaning isn’t changed. The
first example above should be written: The type of camera
normally installed in the left oblique mount ...



Confusion may arise when selecting a correct interrogative
word or phrase. The rules are fairly simple.

Which — Used when the response is one of a limited
number within the category and there is only one correct
response.

Examples Which major command ...? (Only a specific
number)

Which month of the year ...? (Only 12 to
choose from)

Which resistor in the circuit ...? (Only certain
resistors are shown)

What — Used when the response is one of an indefinite
or infinite number within the category and there is only
one correct response.

Examples What agency has the authority to ...? (Many
agencies)

What procedure should be followed ...?
(Unlimited procedures)

What precaution should be observed ...?
(Many precautions)

But Who, not what individual, should report ...?

Which of the following ... are — Used when the answer
is plural and there is at least one other correct response not
listed as a choice.

Example
Which of the following installations are ACC bases?
a. Altus AFB and Charleston AFB
b. Hill AFB and Kelly AFB
c. Langley AFB and Offutt AFB
d. Randolph AFB and Vance AFB

Which one of the following ... is — Used when the
answer is singular and there is at least one other correct
response not listed as a choice.

Example
Which one of the following installations is in Texas?
a. Columbus AFB
b. Keesler AFB
c. Randolph AFB
d. Vance AFB
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We all know a singular subject requires a singular verb
(Colonel Smith is happy.). We know that a plural (The
dogs are lost.) or compound subject (Colonel Smith and
Major Green are happy.) requires a plural verb. If in
doubt, substitute “they” for the compound subject; the
proper verb should then be obvious. (They is happy vs.
they are happy)

Compound Subjects

Are the two parts of the compound subject considered as
one unit? If so, use a singular verb.

Example Hamandeggsisanexcellentbreakfast. (“Are”

may sound better to some but “is” is correct.)

Is the compound subject preceded by each or every? If so,
use a singular verb.

Example Every dog, cat, and mouse is precious in the

mind of a child.

Is the name of a company included in the compound
subject? If so, use a singular verb.

Dowe, Cheatem, and Howe is a notorious law
firm.

Example

Collective Nouns

Collective nouns present the first use of the “either”
grammar rule, and take either singular or plural verbs. If
the collective noun refers to the group as a whole, use a
singular verb.

Example The family is going on vacation.

Does the collective noun refer to individuals within the
group? If so, use a plural verb.

Example Several recalcitrants were taken to jail. (Were
all recalcitrants taken to jail? No, just a few,

so use a plural verb.)

Indefinite Pronouns

Some indefinite pronouns are always singular — another,
each, every, either, neither and one. Compound
pronouns — someone, everything, anyone, nobody, etc. —
are also always singular.

Examples Each of you is important.
Nobody is going home hungry.

Some pronouns are always plural — both, few, many,
others, and several.

Example Others are attending class.

Some pronouns (all, none, some, more, most) depend on
the noun referred to determine if they are singular or
plural.
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Examples None ofthe courseware was correct. (singular)

The issues were serious butall were addressed
in the conference. (plural)

Six rabbits were in the hat but none were
injured. (plural)

None are less understood than TPMs. (plural)
Verb Tense

Which verb tense is correct in the following sentence? “A
training program manager is one of those workers who (is,
are) totally dedicated to the job.” What is the antecedent
(the word that dictates verb tense) of who? Is it those or is
it one? The common rules of grammar dictate that those is
the antecedent; use a plural verb (are).

Periods and Quotation Marks

The most common problem in sentences that end with
quotation marks is placing periods affer the quotation
marks. Rarely will a period fall after a quotation mark.
Commas follow the same rule.

Examples Fly the AOA on final “in the green.”
For a T-38, enter “T-38/P.”

After confirming three green, call “Gear
down,” check your airspeed and look for the
runway.

Notice the use of “smart quotes” and apostrophes in this
text. Always use them in your writing.

The Semicolon

There is one basic rule for using the semicolon; the
statements on both sides of the semicolon mustbe complete
sentences. If either statement cannot stand alone, don’t
use a semicolon.

The mission of an author is to write, write, and
write; don’t you ever forget it!

Example

Commas

The basic rule for commas is to use them as required, just
don’t overuse them. In a simple list, omit the comma
before the “and” or “or.” In a complex list, leave the
comma in.

One easy technique to determine if a comma is needed is
to read the sentence out loud. If a natural pause occurs at
certain points, a comma is probably required.

Examples Aviators like jets, cars and cokes. (simple list)

Writing is a complex task consisting of
dreaming up the words, writing them down,
and finding someone to publish what you
wrote. (complex)

Colon

A colon must follow a complete sentence or a statement
that stands alone. Use a colon to introduce a list, following
the style/format rules. Avoid placing a colon after the
word “following” when introducing a list. A clause that
ends in “following” probably is not a complete thought.

Examples The J-85 engine consists of the following
major sections:

Accomplish the following actions before
departing a prepared surface:

Em Dashes — may be used after an introductory word or
clause. The first word after the em dash may or may not be
capitalized, depending on whether it finishes a sentence or
begins a new one.

Examples Airfoil — a cross-section of a wing.

False horizons — at night can be caused by
any series of lights in a linear formation.

Note — To prevent injury, use care when
loading the flare launcher.

In Times New Roman font, the em dashis Alt+0151. Use
a thin space before and after the em dash.

Spelling

There isno excuse for misspelled words in our courseware.
The spell checking capability of the software should
prevent problems. However, the spell checker cannot
catch your misspelled words if you don’t use it! Note —
the spell checker will not catch the lower case letters such

as “a” and “i” when upper case letters are called for.

[7343]
1

Cockpit Indications

When referencing items in the cockpit or on the aircraft,
use the descriptive terminology in the Dash One. For
example, don’t refer to the T-38 Engine Fire Warning
Light as a fire light. Use the Dash One terminology.

Capitalize switch positions. For example, “Place the battery
switch to ON.” Another way of saying the same thing
would be to write “Turn on the battery.” Notice that no
capitalization is required in the second example.

When referencing power and flap settings use the “%”
symbol, not percent. For example, “Seta minimum of 80%
RPM before accomplishing stalls.” When using idle,
military, or maximum in a sentence, spell out the words as
in this sentence. If you reference a throttle position, use
IDLE, MIL or MAX, just as stamped on the throttle
quadrant in the aircraft.

Examples Select RAM DUMP.
Use military power for all climbs.

Use 60% flaps for a single-engine pattern.



Angle of Attack

Angle of attack is not hyphenated. AOA is acceptable
after being defined in the text.

Feet, Inches and Gs

Generally, it’s best to spell out feet instead of using the
abbreviation. For example, use “Climb and maintain 6,000
feet.” instead of “Climb and maintain 6,000 ft.” Use a
comma in all numbers above 999.

Use the keyboard provided quotation marks for feet (') and
inches ("). Don’t use smart quotes for these units of
measurements. Use these marks for minutes and seconds
of latitude and longitude.

The plural of G is “Gs” not “G’s.”
The use of “This”

Many writers incorrectly use “this” to reference a subject
from a preceding sentence or clause. Using “this” in this
way is often extremely confusing. For example, the
following text was taken verbatim from our courseware:

Bank angle — As bank angle increases, level flight stall
velocity also increases. This is due to the higher angle of
attack on the high wing needed during the turn.

Can the reader know for sure what “This” in the second
sentence refers to? Bank angle? Level flight stall velocity?
Both of them? Perhaps the second sentence could be
written in the following manner:

During a turn, the higher angle of attack on the high wing
increases the stall speed.

Examinations

When giving an option to choose all or some of the
answers, use the following format.

Examples All the above are correct.
Both a and c are correct.
None of the above is correct.
Miscellaneous

Do not abbreviate knots as “kts.” Spell it out or use KIAS,
KCAS, KEAS or KTAS.

Use a zero before the decimal when expressing Mach
numbers.

Examples Fly at 0.9 Mach

Don’t exceed 0.78 Mach below 10,000 feet
MSL.
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Planning

Don’t begin writing or revising courseware unless your
supervisor agrees it’s necessary. This step can save
unnecessary work and increase your chances of final
approval. Before you start, review the material in this
handout.

It’s equally important to publish current information in
changed or revised courseware as it is in new material.
Don’t take any statements for granted, particularly in
older publications.

When deciding what to cover, ensure you understand the
objectives. Develop the details to make your courseware
complete, reducing the need for supplemental information.
If any of your material is copyrighted, get a copyright
release.

Research

Research is important when developing courseware.
Inadequate research could lead to issuing more than one
publication on the same subject, issuing conflicting
instructions, or printing nonessential or incomplete
publications. The research needed depends on your
expertise, subject familiarity, objective requirements, and
whether new or revised courseware is involved.

Ensure you have enough material to help students learn
the required objectives. If you do not, research the subject
further.

Organization

Arrange your material in the most logical and effective
order. Prepare an outline and choose descriptive titles for
the main parts. Identify the parts, lessons, chapters and
paragraphs using organizational elements in Figure 4-2.

Write the text as simply as possible, using the paragraph
as the basic element. If several paragraphs cover the same
general subject, group them under the same main heading.
Headings are optional for subparagraphs, butbe consistent.
If any subparagraphs have headings, all subparagraphs
must have headings. Don’t use a single subparagraph. If
there is a subparagraph (1), there must be subparagraph
(2).

Label and number all figures in numerical sequence and
place the caption one pica below the figure. If the
publication does nothave chapters or lessons, use Figure 1,
Figure 2, etc. If the publication has chapters, number
figures by where they appear. For example, number figures
in Chapter 1 as Figure 1-1, Figure 1-2, etc. All figures
must be referenced in the text and be functional, not just
decorative. Place figures as near as possible to the first
paragraph referring to them, or place them at the end of a
short chapter.
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Place any extra material in attachments, including subject
indexes, maps, glossaries and lists. Refer to each attachment
in numerical sequence and number as Attachment 1,
Attachment 2, etc. (Figure 4-2) Number figures in
attachments according to where they appear: Figure Al-1,
A1-2 in Attachment 1; Figure A2-1, A2-2 in Attachment
2. Do not list figures contained in attachments in the table
of contents.

Ifyou’re writing a change, arrange the material in the same
format as the basic publication.

Good organization is time-consuming, but it makes writing
the draft much easier. Well-organized drafts usually need
only minor rewriting.

Writing Effectively

Before starting, review the material in The Tongue and
Quill, and Figure 4-3. No two people write exactly alike;
however, you can improve communication if you use the
following principles of good grammar and clear writing:

1. Good writing habits enhance readability. These
techniques include choosing the proper source materials,
using an interesting style, providing effective illustrations,
and preparing the manuscript in the correct format.

2. When developing a new publication, choose a
meaningful title and express it in a few words. Use only
common abbreviations, such as USAF or JSUPT. Avoid
terms such as handbook or book in the title.

3. Write in the active voice and avoid passive voice
unless absolutely necessary.

4. Usethe present tense and avoid the perfect tense. Use
the word “will” to direct a mandatory requirement and not
to indicate future tense.

5. Develop well-constructed sentences to enhance the
readability of your publication. Use significant words,
examples, applications and illustrations. A conversational
approach increases interest. Emphasize important points
so your readers understand the material.

6. The final measure of effectiveness is whether your
writing helps students accomplish the objectives of the
course. When students learn from your material and can
apply that knowledge, then you’ve reached your goal of
getting information from the written page into the students’
minds.

Edit and Rewrite

A key technique in writing is learning to rewrite. If
anything is unclear, rewrite it. Keep rewriting until it is
clear. If possible, set your first draft aside for a few days.
When you reread the draft, look at it more objectively.

Read it as a student approaching the subject for the first
time.

When reviewers proofread your material, consider their
suggestions carefully. Since they are not as close to the
material as you are, they may see more clearly where
changes in word use or sentence and paragraph structure
would improve your draft. Work with the reviewers to
ensure their suggested changes don’t affect the technical
accuracy or meaning.

People do not write better simply because they are told to
do so. They should be shown where their writing needs
improvement and then guided to the changes needed. Be
constructive and creative when you review.

Global Changes

When your draft is complete and you’ve finished a spell
check, accomplish the following global changes in the
order shown. Repeat the find and replace procedure until
no further changes are made. The dialog box symbols are
provided. (Note — space = spacebar)

Purpose Find What|Change To

Remove spaces before tabs | space "t "t

Remove spaces after tabs "t space "t

Remove spaces before space *p p
paragraphs (9 / enter)

Remove spaces after p space p
paragraphs (9 / enter)

Remove spaces before space "'n n
forced line breaks

Remove spaces after “n space “n
forced line breaks

Remove tabs before M p “p
paragraphs (Y / enter)

Remove tabs before At n “n

forced line breaks

Remove double spaces space space space

Proper spacing after colons| : space D>
Proper spacing before space alt+ | “<alt+
and after En-dashes 0150 space| 0150 ~<

Proper spacing before space alt+ | “<alt

and after Em-dashes 0151 space| 0151 ~<
Change hyphens to - A~
nonbreaking hyphens
Change slashes to / N

nonbreaking slashes




Coordination

Follow policies and procedures in Chapter 13, Coordination
Cycle. The cover date for training courseware is the date
it must be available for use. Allow time for writing,
editing, coordinating, printing and shipping. Use this
handout to determine time requirements. Stay on schedule
and keep your supervisor informed. Establish a realistic
cutoff date for adding new material. If new material can
wait until the next change or revision, don’t delay your
issue date.

Printing and Publishing

Complete AF Form 673, Request to Issue Publication, as
shown in Chapter 13. Note the differences between
syllabuses (Figure 13-7) and courseware (Figure 13-8).

Validation

Use actual classes and the validation process to ensure
your course covers the objectives. New or revised courses
are sent to the bases and feedback material is collected.
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This information is then analyzed to determine if the
course is valid. The recommended minimum number of
classesneeded to validate the new or revised course is two.
Collect and analyze the following validation feedback
material:

1. Instructor and student critiques
ATC Forms 687, Ground Training Critiques

Examination analyses

Staff assistance visits

2

3

4. Trip reports
5

6. Inspection reports
7

Telephone conversations

Carefully prepared and edited publications often need
only minor changes after validation. If you find weak
areas, rewrite them. When the revision cycle starts, the
OPR should review critiques to ensure maximum
consideration of problem areas. When the revision is
complete, coordinate and validate again.

Ilustrations Checklist

1. Is the illustration functional?

2. Isthe illustration legible?

3. Has the illustration been integrated with the text?

4. Does the text describe what to look for in the illustration?

5. Are the labels on the illustration consistent with the terminology used in the text?

6. Are the labels for identical parts consistent with other illustrations in the publication?

7. Is the caption concise and does it properly identify the illustration?

8. Is it the simplest illustration that can convey the information?

9.  Are there elements in the illustration that distract the reader?
10.  Does the illustration fit the background and experience of the reader?
11.  Is the type of illustration the best for the purpose?
12.  Will the illustration confuse the reader because too many things have been included?
13.  Is the illustration the minimum size needed to clearly portray the desired information?
14. Is the style and technique of the illustration consistent with other of the illustrations?
15. Is the caption for the illustration centered under the illustration?

Figure 4-1 — Illustrations Checklist
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Elements Identification

Volumes Arabic numerals — 1, 2, 3

Parts Spell out in numerical sequence — Part One, Part Two, Part Three

Chapters Arabic numerals in sequence — Chapter 1, Chapter 2, Chapter 3

Pages Sequential Arabic numerals — 1, 2, 3

Sections Capital letters in alphabetical order — Section A, Section B, throughout publication or within
each chapter

Lessons Arabic numerals in sequence after the 0 — Lesson 01, Lesson 02, ..., Lesson 12, throughout
the publication.

Main Arabic numerals in sequence — 1, 2, 3

Paragraphs

Subparagraphs a, b, ¢, for first indention (After z, use aa, ab, ac.)
(1), (2), (3) for second indention
(a), (b), (c), for third indention

Attachments Arabic numerals — Attachment 1, Attachment 2, in sequence

Figures Arabic numerals — Figure 1, Figure 2, consecutively in publications without chapters

Within chapters, use two-part Arabic numerals. (The first number identifies the chapter; the
second, the figure sequence within the chapter. For example, Figure 1-1, Figure 1-2,

Figure 1-3, for figures in Chapter 1; and Figure 2-1, Figure 2-2, Figure 2-3, for figures in
Chapter 2.)

In attachments, use two-part Arabic numerals, preceded by an “A.” (The letter “A” identifies
the figure as being in an attachment; the first number identifies the attachment and the second
number, the figure sequence within the attachment. For example, Figure Al-1, Figure A1-2,
for figures in Attachment 1; and Figure A2-1, Figure A2-2, for figures in Attachment 2.)

Figure 4-2 — Organizational Elements of Publications
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Research
Check indexes in the “0” series for related publications.
Search background files for pending information.
Verify publication numbers and supersession statement.
Verify references, abbreviations, symbols and addresses.
Check forms referenced. Are form titles included the first time they’re mentioned?
Is a new publication needed? Can it be combined with another publication?
Ensure distribution block is appropriate and current.

Check DITIS database for existing or previously-developed CAI or CBT lessons.

Check English Standards

Is the manuscript written in the active voice with a plain, uncluttered style?

Does it contain clearly-constructed sentences that average no more than 15 words and contain simple,
familiar words, instead of abstract or unnecessary technical words and jargon?

Doesitavoidillogical and inconsistent shifts in the point of view (tense, person or voice) within a paragraph?
Does it present material in a logical, orderly sequence with each paragraph limited to one topic?

Does it use as many main paragraphs as possible, instead of drawn-out subparagraphs?

Does it contain clear descriptive titles for lessons, units, chapters, sections and paragraphs?

Are terms, illustrations and titles in good taste?

Are plural or sex-neutral terms used when possible?

Have you standardized all terms and definitions?

Editing
Are all pages accounted for and numbered correctly?
Is medium (regulation, pamphlet, supplement, change) proper for text?
Is the format correct?
Are subject series title and number in agreement?
Does the title accurately describe the text?
Does purpose statement explain the content?
If a contents page is used, does it match the text exactly?
Is purpose page complete and correct (supersession, pages, OPR, approval line, editor, distribution)?
Are paragraphs in sequence and do all headings and sub-headings describe the text exactly?

Have you edited text for spelling, grammar, punctuation and capitalization? Were you consistent in style and
use?

Are illustrations identified, labeled and placed appropriately in text? Can they be reproduced?

Have you coordinated your corrections with your branch chief?

Figure 4-3 — Draft Checklist
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Chapter 5

General Instructions

Introduction

This chapter provides guidance forall AETC flying training
specialized publications. If you use the standard styles as
you type the draft, formatting is much easier.

Format Preparation

Templates

The file server contains templates for the examples in the
next eight chapters. The following documents are available:
Syllabus, Exam, IG, SG, EW, Change, Checklist and
Coord Cycle. These templates open as untitled copies of
the original, so you must save them on your hard drive,
using new file names. Don’t save your documents using
the original file names.

Computer Setup
The templates already contain the correct default
parameters and use picas as the measurement system.
Cover page

Adapt the standard covers to your own requirements. One
cover page is for single-line titles and another is for titles
requiring two lines. Don ’tuse more than two lines for your
title. To preserve the proper spacing between lines,
highlight and change only one line at a time.

Pages

Format Setup — Use double columns with the following
parameters (Figures 5-1 and 5-2):

Inside Margin — 7 picas
Outside Margin — 4 picas
Top Margin — 5 picas
Bottom Margin — 6 picas
No. of Columns — 2

Gutter — 2 picas
Column Width — 19 picas

Font — Times New Roman.

Chapter Heading — 14-point, bold

Text — 10-point, normal (bold or
italics as required)

Page Numbering — On the master pages, a horizontal
guideline 2p2 from the top and a vertical guideline
coincident with the outside margin line is provided. The
automatic page numbering feature is placed with the top
and side against these lines. The numbers are now centered
between the top of the page and the top margin. All pages
will be numbered consecutively in Times New Roman
10-pt bold, with odd numbers in the top right corner of
right-hand pages and even numbers in the top left corner
of left-hand pages.

Styles — If you use the templates when beginning a new
document, the “styles” are incorporated in the examples.
Ifyou have an existing file, you can copy these styles from
the templates into your document. Click the insertion
point and select a style from the palette. Your text takes on
the appearance and parameters of that style. The following
are examples of the most frequently used styles:

Heading 1
Heading 2
Heading 3
Heading 4
Heading 5
1. Textl.
a. Texta.

(1) Text(1)
(a) Text(a)

Text 1. is most frequently used as a normal paragraph.
Numbering at the beginning is optional.

Use “Caption” to label figures.



master guideline at 2p2 top margin
=5 picas
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Lesson Number — Hours
(1p0 spacing provided by style “Heading 1)

Lesson Title
(1p0 spacing provided by style “Heading 1)

guideline at 10 picas

This example is aright-hand page, identified by an odd
page number. The inside margin is nearest the binding
or staples. The outside margin is toward the open side
ofthe book, opposite the binding or staples. If the page
number is odd, the inside margin is to the left and the
outside margin is to the right.

inside margin
=7 picas

column width = 19 picas

gutter

picas

outside margin
=4 picas

column width = 19 picas

Figure 5-1 — Document Setup with Title bottom margin

= 6 picas
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master guideline at 2p2 top margin

=5 picas

This example is a left-hand page, identified by an even
page number. The inside margin is nearest the binding
or staples. The outside margin is toward the open side
of'the book, opposite the binding or staples. If the page
number is even, the inside margin is to the right and the
outside margin is to the left.

outside margin

inside margin
= picas

= 6 picas

=4 picas
gutter
column width = 19 picas p;cas column width = 19 picas
bottom margin Figure 5-2 — Full-Page Setup without Title
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Chapter 6

Syllabus

Introduction

This chapter provides direction and reference to plan,
organize, write and format AETC flying training syllabuses.

Format Preparation

Example syllabus pages are available as templates. Use
the templates to create a new syllabus or copy the styles
into an existing document to ensure a standard format.
Chapter 5 contains the standard setup parameters.

Cover Page

Refer to Figure 6-1 and adapt the standard cover page
template to your specific course. The cover page must be
centered.

(1) Document number (if applicable) — (12-pt, bold)
Add the AETC prefix only to publications approved by
HQ AETC and published for formal courses.

(2) Syllabus — 14-pt

(3) Title— (24-pt, bold) Limit title to two lines. For
spacing considerations, different templates are provided
for one- and two-line titles.

(4) Date — (14-pt) Enter month and year when
publication will be available.

(5) AETC shield

(6) Originating organization — (14-pt) Use AETC only
for training publications approved by HQ AETC and
published for formal courses.

(7) Designed for AETC Course Use — 12-pt

Purpose Page
Print the purpose page (Figure 6-2) inside the front cover.

Heading — Place the Department of the Air Force heading
in the top left corner for HQ AETC approved publications.

Publication Identification — Place the publication
document number in the top right corner.

Date — Place the publication date (same as on the cover
page) in the top right corner under the publication
identification.

Purpose Statement — provides an overview of syllabus
intentand applicability, and identifies the office of primary
responsibility (OPR).

Signature Block — Use the HQ AETC/DO signature
block for syllabuses approved by HQ AETC.

Summary of Changes (optional) — Include significant
changes such as additions, deletions, or changes in training.
If you need more space, place the Summary of Changes
after the table of contents.

Supersession Line — Supersede the previous publication
and changes. The line is a one-inch long, in-line graphic
above the supersession statement.

Pages — Count all pages, including the cover, purpose
page, “i” pages and attachments. Don’t number or count
blank pages.

Office of Primary Responsibility (OPR) — The
organization and individual writing the publication
including rank, full name and DSN number.

Certifying Authority — usually the commander of the
OPR’s organization

Editor — Include the editor’s full name.

Distribution — Coordinate the distribution block with
the publications monitor. The OPR and the publications
monitor determine the distribution locations and quantities.

Contents Page
Refer to Figure 6-3.
(1) Chapters — Number and title all chapters as shown.

(2) Sections — Order and title all sections in Chapter 2
as indicated. Sections in the remaining chapters may vary,
but should follow the example.

(3) Topics — Topics contained in each section may vary,
but should reflect the template order when included.

Course Description

Refer to Figures 6-4 and 6-5. Include the information
contained in the example. The format for course
information (items 7 and 8) is left to the OPR’s discretion.
However, all device training events, simulator events,
aircraft events, and academic courses must be included
and presented in an easily interpreted format.

Course Administration

Refer to Figure 6-6 for a typical course administration
page. Interpretation, waiver and deviation procedures
must be included.
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Commander’s Review Process

If an elimination process is included, follow the example
in Figure 6-7. If not, then reference all applicable
instructions.

Syllabus page

Figure 6-8 depicts a sample syllabus page. Follow this
style when presenting syllabus text.

Course Training Standards (CTS)

Course training standards should be included in the
syllabus. If they are contained in a separate publication,
reference the CTS in syllabus Chapter 2.

Figures 6-9 and 6-10 show the format for course training
standards. Use a three-column format for performance,
conditions and standards. The two-column format may be
used if the conditions are very repetitive or redundant.
Specify the conditions following the course training
standard identifier. The “standards” column should be
substantive, so include actual tolerances and avoid simply
referencing another document.

Academic Training

Refer to Figure 6-11. The format is optional, but the
academic listing must include the following:

1. Every academic lesson
2. Lesson number
3. Lesson description
4. Medium
5

Duration

Category Instructions

Refer to Figure 6-12 and list all category-specific special
requirements

Maneuver Item File (MIF)

Referto Figure 6-13. The missionrequirement table format
is optional. All required maneuvers must be included and
referenced to the appropriate course training standard.

Prerequisites

You may use a prerequisite table (Figure 6-14), flowchart
(Figure 6-15), or both. The information must be readily
understandable and usable.

Bibliography

The syllabus doesn’t require a bibliography, but if you
include one, follow the example in Figure 6-16. The
bibliography should include all instructions, manuals,
technical orders, handouts, and student guides necessary
for students to complete the course and enhance their
training.

Glossary

Ifyouinclude a glossary, follow the example in Figure 6-17.
The OPR determines which abbreviations, acronyms and
terms to include in the glossary.
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AETC Syllabus F-V5A-E (1)

Flying Training )
T-1A Pilot Instructor Training 3)
March 1999 C))

(6))
Air Education and Training Command (6)
Designed for AETC Course Use (M

Figure 6-1 — Syllabus Cover Page
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DEPARTMENT OF THE AIR FORCE
Headquarters Air Education and Training Command
Randolph AFB TX 78150-4325

AETC Syllabus F-V5A-E
March 1999

This syllabus outlines the training required to achieve the proficiency specified in the course training standards. It
prescribes the course content, instructions to conduct the training, and the approximate time necessary to successfully
complete all requirements. Any training not specifically authorized in this syllabus or other AETC directives is prohibited
without prior approval of this headquarters. Forward suggestions to HQ AETC/DOFI, 1 F STREET STE 2,
RANDOLPH AFB TX 78150-4325. The next planned revision is March 2001.

OFFICIAL

WILLIAM WELSER III
Major General, USAF
Director of Operations

Summary of Changes

This change updates the distribution list, adds topic 1, Course Length, to Chapter 2, Section B, adjusts Figure 1 to more
accurately reflect the Pilot Instructor Training elimination process, and makes T3190 a prerequisite for M3001.

Supersedes AETC Syllabus F-V5A-E, June 1996

Pages: 45

OPR: HQ AETC/DOFX (Maj John J. Jones, DSN 487-1234)
Certified by: Col Terence L. Gilbert

Editor: Mr. John P. Fosdick

DISTRIBUTION: X

AETC ACTIVITIES: 8 AF/DOT, 245 Davis Ave E Rm 246,
Randolph ....c..ccoviiiiniiic e EF Barksdale AFB LA 71110-2279 ..cc.coveoviivvininininieieene 2
AFSAT/SDS 1 9 BS/DO, 965 Ave D2,
AFSAT/XO 1 Dyess AFB TX 79607-1915 ...cccooveniiiiinininieiceeceenne
AETC/DOFI 1 11 BS/DO, 339 Lindbergh,
AETC/FMA 1 Barksdale AFB LA 71110-2054 .....c.c.ccoovvinininenienne
AETC/HO ..ottt 2 20 BS/DO, 525 Lindbergh W Rm 104,
AETC/SEF ..ot 1 Barksdale AFB LA 71110-2095 .....cc.cceovvvininenininenne
AETC/SGT ittt 1 23 BS/DO, 300 Summit Dr,
AETC TRSS/CCQA ....ocuiriiiiiiininciicncnicieeine EF Minot AFB ND 58705-5047 .....ccccccvimimevnvininincrecne
AETC/XPRF 1 28 BS/DO, 966 Ave A3,
AETC/XPRR ..ot 1 Dyess AFB TX 79607-1796 .....ccccocevveovvvinieninieeeeneenn.
L9 AF/DO ..o 1 37 BS/DO, 1681 McConnell Blvd Ste 1,
12 OSS/OSTS ......... Ellsworth AFB SD 57706-4873 .....cccoveovvinvinininirenne
12 FTW/HO .... 45 AS, 706 Chappie James Ste 102
12 OG/OGV ..ottt Keesler AFB MS 39534-2608 ........cccccvvinenenenieenennenn. 1
14 OSS/OSTB, Columbus AFB MS 39710-4001 ............... EF 50 TS/DOT, 2345 Cottonwood Dr Ste 100,
47 OSS/OSTD, Laughlin AFB TX 78843-5222 .................. EF USAF Academy CO 80840-6300 .........cccervereveererenncns 2
71 OSS/OST, Vance AFB OK 73705-5202 96 BS/DO, 315 Lindbergh E,
80 OSS/DOOB, Sheppard AFB TX 76311-2056 .................. 2 Barksdale AFB LA 71110-3212 ..cc.cooccviiiininininiciene 2
97 AMW/DOT, Altus AFB OK 73523-5053 ......ccccoeovvverennne 1 DET 14, ACC TRSS, 966 Ave A3,
AUL/LSAD, Maxwell AFB AL 36112-6424 ...........cccccceueueee 1 Dyess AFB TX 79607-1745 ....ccocoveveoiiinininiieeecnenne 2
OTHER ACTIVITIES: Office on Educational Credit for the
HQ USAF/XOFM, 1480 Air Force Pentagon, American Council on Education,
Washington DC 20330-1480 .......ccccoecvvineninenreenennenn 2 1 Dupont Circle NW, Washington DC 20036 ............... 2
HQ ANGRC/DOT, 3500 Fetchet Ave, CNATRA/N-3, 250 Lexington Blvd Ste 1
Andrews AFB MD 20331-5157 c.coveoveveiiinininciceee 2 NAS Corpus Christi TX 78419-5000......c..ccccoveverennnee. 2
HQ ACC/DOT, 205 Dodd Blvd Ste 101, COMTRAWING SIX, 390 San Carlos Rd Ste C
Langley AFB VA 23665-2789 ....cccccevivininireieeninecnn. 2 Pensacola FL 32508-5509 ......cccocevninineniecinincnieiecne 1
HQ AMC/DOT, 402 Scott Dr Unit 3C1, MDASCO, 925 Coronado Blvd Ste 215
Scott AFB IL 62225-5302 .....cceoveiveniniieinincneneene 2 Universal City TX 78148 ......ccccvvevinineieiiincneiceeene 1

Figure 6-2 — Syllabus Purpose Page
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Chapter 1

Course Description

Course Title — T-1A Pilot Instructor Training (PIT)

Course Number — F-V5A-E

Course Objective — Qualify rated pilots as T-1A instructor pilots (IPs)

Location — Randolph AFB TX, or in-unit when approved by the gaining MAJCOM/DOT.
Duration — 72 training days

Course Entry Prerequisites — Completion of UPT Phase 2 (T-37 or T-6)

N oA w N

Status Upon Graduation — Graduates of this course are awarded an AF Form 1256, Certificate of Training, in
accordance with the ETCA (http://hq2af.keesler.af.mil/etca.htm).

8. Device/Flying Training

a. T96 Simulator Unit Sorties/Hrs
T20XX 2/2.6
T21XX 5/6.5
E23XX 2/2.6
E24XX 2/2.6
M20XX 1/1.3
Total 12/15.6
b. T-1A4 Aircraft Unit Sorties/Hrs
T30XX 8/12.0
T40XX 7/10.5
N30XX 3/4.5
N31XX 2/3.0
N40XX 4/6.0
N41XX 4/6.0
M30XX 5/7.5
M31XX 5/7.5
M32XX 4/6.0
Qualification Evaluation T3190 1/1.5
Mission Evaluation M3390 2/3.0
Total 45/67.5
Notes

1. TXXXX units denote transition sorties; EXXXX units denote emergency procedures sorties; NXXXX units denote
navigation sorties; and MXXXX units denote mission familiarization sorties.

2. PIT students may occupy either seat during training missions. Mission evaluation will be flown from the seat most
appropriate for their planned mission qualification (i.e., PIT IP vs. JSUPT IP).

Figure 6-4 — Course Description
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8. Ground Training

Academic Training Hours
Advanced Aerodynamics (AA) 33
Advanced Instruments (AI) 3.6
Aerodynamics (AE) 11.1
Airdrop (AD) 2.3
Air Refueling (AR) 33
Cockpit/Crew Resource Management (CR) 7.6
Enroute Navigation (EN) 4.8
Formation (FO) 2.1
Ground Training (GT) 53
Life Support (LS) 3.0
Local Procedures (LP) 2.0
Low-Level Navigation (LL) 7.8
Instructor Development (ID) 13.3
Systems (SY) 49.7
Transition (TR) 10.4
IRC/Instrument Examination 9.0
Qualification Examination (Open and Closed Book) 6.0
Total 144.6
Notes

1. Students will attend an Instrument Refresher Course (IRC) prior to accomplishing the Instrument Examination
(T1190).

2. Students will accomplish all Life Support, Transition and Systems academics prior to the Qualification Examination
(T1090).

3. Students who have graduated from an AETC PIT course and instructed students in AETC during the last 5 years are

not required to attend ID-01 or ID-02 (certify pass these students in the TMS). All students will attend ID-03 through
ID-06.

4. The squadron life support officer will conduct Life Support (LS) training IAW AETCI 11-301.

Figure 6-5 — Course Description (cont’d)
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Chapter 2

Course Administration

Section A — Syllabus Management

1. Syllabus Interpretation — This syllabus is directive and will be followed as written. If no clear syllabus guidance
exists, resolve the situation using the appropriate wing chain of command. If the logical course of action appears to conflict
with other directives, the OG Stan/Eval should contact the OPR, HQ AETC/DOF _, at DSN 487-XXXX.

2. Syllabus Waiver — An approved syllabus waiver is required for any planned exception to the syllabus caused by
special or unusual circumstances. Permanent or blanket waivers are not authorized, but should be suggested as syllabus
changes. Submit waiver requests electronically or in writing, on AETC Form 6, Waiver Request, to the following approval
authorities:

a. Syllabus waivers: through 19 AF/DO_to 19 AF/DO.
b. Syllabus entry prerequisite waivers: through 19 AF/DO_and 19 AF/DO, to HQ AETC/DOF.

c. Senior officer syllabus and entry prerequisite waivers: through 19 AF/DO_, 19 AF/DO, and HQ AETC/DOF,
to HQ AETC/DO.

Do not accomplish or omit any training requested in a waiver until notification of approval. Maintain a permanent record
of all approved waivers in the students’ gradebooks.

3. Syllabus Deviation — A syllabus deviation is any wunplanned variation from syllabus requirements such as
prerequisite flow, turn times, landing currency, or MIF requirements. Document a// syllabus deviations in the student’s
gradebook.

All syllabus-directed training must be accomplished unless a waiver request is approved. If unforeseen circumstances
result in an omission of required training, the OG/CC will determine if the omitted training can be accomplished later in
the syllabus flow without adversely affecting the quality of student training. Document OG/CC-directed corrective
actions, and the accomplishment of the omitted training in the student’s gradebook.

4. Incomplete Training — Rated officers who voluntarily disenroll from this course may meet a Flying Evaluation
Board (FEB), as directed by AFI 11-402 and AETC Sup 1. For active duty rated officers attending an AETC formal flying
training course, AETC/CC is the final approval authority for all FEB actions. Enlisted students who voluntarily disenroll
will be processed in accordance with AFI 11-402.

5. In-Unit Course Completion — Unless specifically authorized in this syllabus, students who are enrolled in a formal
course will not complete training “in-unit” without an approved syllabus waiver as described in paragraph 2. In addition,
a restricted AF Form 8 may be issued depending upon training completed at the FTU.

Section B — Training Management
1. Training Requirements and Restrictions
a. Course Length — This course is divided into two phases and will be accomplished in 72 training days:
(1) Academic Phase — 12 training days
(2) Flightline Phase — 60 training days
b. Minimum Hour Requirement — There is no minimum hour requirement for PIT graduation.

c. Instructor Responsibilities — Students are required to monitor their training and develop their mission profiles.
However, flight commanders and IPs are responsible for training accomplishment.

d. Events Per Day — Students will not accomplish more than two syllabus events per day (aircraft/simulator). The
exception is an incomplete sortie caused by an air abort or weather divert that may not qualify as an “accomplished”
event. The operations officer will assess the effect of an incomplete sortie on the student’s ability to successfully

complete two events that day.
Figure 6-6 — Course Administration



Progress Check Triggers
» Three consecutive unsatisfactory events
» Failed category check
* Failure to solo in 22 hours
* Flight commander directed for failure
to progress or meet syllabus standards
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to <—— Pass Progress Check Fail >
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Elimination Check Triggers
* Previous progress or elimination check failure
and
*» Three consecutive unsatisfactory events
*+ Failed category check
s Flight commander directed for failure
to progress or meet syllabus standards

'
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to <—— Pass Elimination Check Fail >
Training Review

Commander’s Review Triggers
» Officership/lack of adaptability
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e Three academic examination failures
s Four for international students

.

Commander’s Review
OG/CC Recommendation

Return IAW
to <—— Pass Wing CC Decision Fail >
Training AFI 11-402

Figure 6-7 — Commander’s Review Process
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Section C — Grading Procedures

1. Maneuver Grading — Measure student performance against the course training standards. Grade each maneuver
independent of overall performance or previous training received.

a. Proficiency Maneuver Grades

(1) No Grade (NG, MIF level 1) — Enter NG on the record of training when the maneuver is demonstrated by
the instructor pilot but not practiced by the student.

(2) Unable to Accomplish (U, MIF level 2) — The student is unsafe or lacks sufficient knowledge, skill or
ability to perform the operation, maneuver or task.

(3) Fair (F, MIF level 3) — The student performs the operation, maneuver or task safely but has limited
proficiency. Deviations occur which detract from performance.

(4) Good (G, MIF level 4) — The student performs the operation, maneuver or task satisfactorily. Deviations
occur which are recognized and corrected in a timely manner.

(5) Excellent (E, MIF level 4) — The student performs the operation, maneuver or task correctly, efficiently
and skillfully. Minor deviations occur which do not detract from the overall performance.

b. Instructional Maneuver Grades
(1) Only give an instructional grade for a maneuver if one of the following conditions is met:
(a) The student gives instruction in the prebrief and the maneuver is accomplished during the sortie.
(b) The student gives instruction while the maneuver is being accomplished.
(c) During the debrief the student gives instruction on maneuvers accomplished during the sortie.
(2) Grade the instruction given based on the following scale:

(a) No Grade (NG, MIF level 1) — Enter NG on the record of training when instruction of the maneuver
is demonstrated by the IP but not practiced by the student.

(b) Unsatisfactory (U, MIF level 2) — Instruction is inappropriate or wrong; the student fails to intervene
as the IP.

(c) Fair (F, MIF level 3) — Although the student offers instruction, some noncritical items are omitted;
student is slow to intervene as the IP.

(d) Good (G, MIF level 4) — The student offers appropriate instruction; timely intervention as the IP.

(e) Excellent (E, MIF level 4) — The student offers a high standard of instruction; active and appropriate
intervention as the IP.

2. Overall Lesson Grade — After grading individual maneuvers, the IP will rate the student’s overall performance and
determine if, on the basis of training received, the grade for the mission is Excellent, Good, Fair or Unsatisfactory. An
overall Good or Excellent may be appropriate when individual grades of F (Fair) or U (Unable) are given for maneuvers
new to the student. However, a student’s performance is expected to improve during training and lack of progression will
be reflected in the overall grade.

3. Maneuver Item File (MIF) — Maneuvers with a plus (+) will be accomplished in the unit of training. Maneuvers
without a number will not be flown.

4. Maneuver Logging — When grading single-engine precision, single-engine nonprecision or no-gyro approach, the
specific type of approach flown may also be graded at the instructor’s discretion.

5. Tasks — The following tables of course training standards define the tasks:

Figure 6-8 — Syllabus Page
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1. Basic Aircraft Control

Performance

Conditions

Standards

a. Avoid hazards (other airborne ob-
jects, ground obstructions, terrain, and
severe weather).

b. Maintain aircraft control.

Note — Maintaining aircraft control is
keeping the aircraft within specified tol-
erances when performing climbs, de-
scents, level-offs, level flight, and turns
using 30 degrees of bank or less.

c. Perform and instruct inflight plan-

ning to include maintaining area orienta-
tion and remaining within area limits.

d. Complete checklist items.

a. While operating aircraft on ground
and inflight.

a. Day or night.

a. Workingareacommensurate with type
of mission, within specified boundaries
defined by VOR radials and DME, and/or
ground references, and upper and lower
altitude boundaries.

b. Preplanned mission profile.

a. Checklist available for reference.

b. While controlling aircraft.

Special

a. Challenge and response format used
on dual flights.

a. Atall times.

+150 feet of desired altitude.

+10 KIAS of desired airspeed.

+5 degrees of desired heading.

. Maintain smooth/positive control
consistent with flight conditions.

a0 os

a. Remain within area boundaries with
or without ground references.

b. Abletoadjustmission profile tocom-
ply with time/fuel limitations, weather,
and area limits.

c. Useassigned airspace in an efficient
manner with minimum delay between
maneuvers.

a. Completeall checklistitems correctly
and at proper point in mission.

2. Mission Planning/Ground Operations

Performance

Conditions

Standards

a. Performand instructappropriate mis-
sion planning to include computing take-
off, climb, enroute, descent, approach,
and landing data; planning mission pro-
file, and alternate course of action where
appropriate.

Special

Receives ground training in mission plan-
ning covering alternate bases and diver-
sion fuels/time.

b. Inspectand wear personal equipment.

c. Performand instruct Preflight Check,
Exterior Inspection, Interior Inspection,
and Starting Engines checklists. Adhere
to engine start and/or takeoff times within
published tolerances.

a. Airnavigation computer, plotter, ap-
propriate forms, aeronautical charts (JNC,
ONC, TPC), AF Forms 70, DD Forms
175 and 175-1.

b. Access (in person or telephone link)
to FAA or military weather briefing facil-
ity.

c. Access to AFI 11-206, FLIP,
NOTAMs, local instructions, syllabus,
flight manual, and checklist.

a. Appropriate personal equipment to
include parachute, helmet, and oxygen
mask, ear protection devices, and sur-
vival equipment.

b. Personal equipment facility.

c. Oxygenand intercom test equipment.

a. Crew chiefand fire extinguisher unit
available.

b. Aircraft/engine limitations memo-
rized.

c. Checklistand inflight guide available
for reference during all inspections.

a—c. Planmission in a timely manner
to meet maneuver requirements, com-
plete all applicable Air Force and com-
mand forms correctly, and comply with
all directives.

a—c. Correctly comply with appropri-
ate directives.

a. Determine aircraft status and accept
or reject aircraft.

b. Complete required checks correctly
(comply with Dash One procedures and
standardization tolerances).

Figure 6-9 — Course Training Standards (option A)
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another course training standard.

1. Basic Aircraft Control — governs the handling of the aircraft under all conditions not specifically covered by

Performance

Standards

Inflight operation of the aircraft.

a. Operate the aircraft [AW
(1) Tech orders (Dash One and Performance Manual).

(2) Trainingdirectives (AF, AETC and wing instructions
and manuals).

(3) FLIP and NOTAMs.
b. Aircraft control is smooth and positive.
c. Maintain +5° of assigned heading.
d. Maintain £100 feet of assigned altitude.
e. Maintain+10knots oftech order/assigned/briefed airspeed.

f.  Maintain arcs £1 NM.

and IP depart for the aircraft.

2. Mission Planning — begins when the student starts planning the assigned mission and ends when the student

Performance

Standards

All flight training categories.

a. Determine sortie requirements.
b. Obtain required flight information.

c. Plan mission profile to include alternate course of action if
required.

d. Complete required preflight documents.

e. Plan and conduct formation and/or individual crew brief-
ings.

f.  Complete all items in an accurate and timely manner.

3. Ground Operations — begins when departing for the aircraft and ends when power is applied for takeoff.
Begins again when aircraft clears the runway and continues until power is advanced for a subsequent takeoff or when
postflight duties are complete and the aircrew is clear of the aircraft.

Performance

Standards

All flight training categories.

a. TAW tech orders and training directives:
(1) Determine status and accept or reject the aircraft.
(2) Comply with ground servicing procedures.
(3) Ensure proper ground operation of aircraft systems.

(4) Ensure clearance of line personnel and ground equip-
ment using appropriate signals before activating aircraft
subsystems.

(5) Taxiaircraft at speeds commensurate with traffic and
surface conditions.

Figure 6-10 — Course Training Standards (option B)




Unit
AA
AA-01
AA-02
AA-98

AD

AD-01
AD-03
AD-98

AE

AE-02
AE-03
AE-04
AE-05
AE-06
AE-07
AE-08
AE-09

Al

AI-08
Al-11
Al-12
Al-13

AR

AR-01
AR-03
AR-04
AR-98

Chapter 3

Academic Training

Title

Advanced Aerodynamics
Stalls

Flight Phase Performance
AE/AA Critique

Airdrop

Airdrop Planning
Airdrop Procedures
Airdrop Critique

Aerodynamics

High-Speed Aerodynamics

Flight Characteristics

Weight and Balance

Weight and Balance Lab

Takeoff and Climb Performance

Takeoff and Climb Performance Lab
Cruise, Descent and Landing Performance

Cruise, Descent and Landing Lab

Advanced Instruments
Approaches 1
Approaches 2

ICAO Procedures
Jeppesen Approaches

Air Refueling

Air Refueling Planning

Air Refueling Rendezvous Procedures
Air Refueling Procedures

Air Refueling Critique

33

Medium Hours

IST 1.0
IST 2.0
CAI 0.3
3.3

IBT 1.0
IBT 1.0
CAI 0.3
23

IST 1.0
IST 1.0
CAI 0.8
IBT 2.0
IST 1.3
IBT 1.5
IST 2.0
IBT 1.5
11.1

IST 0.8
IST 0.8
CAI 1.0
IBT 1.0
3.6

IBT 1.0
IBT 1.0
IBT 1.0
CAI 0.3
3.3

CAI — Computer-Assisted Instruction
IBT — Instructor-Based Training

IST — Individual Student Training

Figure 6-11 — Academic Training
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Chapter 4
Flying Training
Section A — Emergency Procedures

Category Instructions
Syllabus simulator sorties will normally be scheduled in 3.0-hour blocks, 2.6 hours for training and 0.4 hours for seat swap
and break.
Unit Title Sorties  Medium  Hours
E2301 - 02 Basic Emergency Procedures 2 T96 2.6
1.  Emergency procedures will be flown part-task.

2. Asaminimum, E2301 will include all BOLDFACE emergencies. E2302 will include a cross section of critical- and
noncritical-action emergencies.

E2401 - 02 Advanced Emergency Procedures 2 T96 2.6
1. Emergency procedures will be flown mission profile.

2. The student will brief systems as assigned by the instructor.

3. With instructor assistance, the students will enter their grades into TMS.

4. Asaminimum, E2401 will include all BOLDFACE emergencies. E2402 will include a cross section of critical- and
noncritical-action emergencies.

Section B— Contact

Simulator
Unit Title Sorties  Medium Hours
T2101 - 05 Basic Aircraft Procedures 5 T96 6.5
Aircraft
Unit Title Sorties  Medium Hours
T3001 - 08 Aircraft Proficiency 8 T-1A 12.0

Figure 6-12 — Category Instructions



Navigation Maneuver Item File

Lesson Units/Sorties

Man N30/3 N40/4 N31/2 N41/4
No | Maneuver P P I P P 1
1 Mission Plan/Brief 3+ 4+ 4+ | 3+ 4+ 4+
2 Ground Operations 3+ 4+ 4+ | 3+ 4+ 4+
3 Takeoff 3+ 4+ 4+ 3+ 4+ 4+
4 Departure 3+ 4+ 4+ 3+ 4+ 4+
5 Level-Off 3+ 4+ 4+ 3+ 4+ 4+
6 Enroute Procedures 3+ 4+ 4+ 3+ 4+ 4+
7 Route Entry 3+ 4+ 4+
8 Map Reading 3+ 4+ 4+ | 3+ 4+ 4+
9 VFR Groundtrack Control 3+ 4+ 4+ | 3+ 4+ 4+
10 Route Corrections 3 4 4 3 4+ 4+
11 Timing Corrections 3 4 4 3 4+ 4+
12 Airdrop 2 2
13 Inflight Computations 3+ 4+ 4+ | 3+ 4+ 4+
14 Inflight Planning 3+ 4+ 4+ | 3+ 4+ 4+
15 Fix-to-Fix 3+ 4+ 4+ 3 4 4
16 Holding 3+ 4+ 4+ 3 4 4
17 Penetration 3 4 4 3 4 4
18 Enroute Descent 3+ 4+ 4+ 3 4 4
19 Low-Altitude Approach 3+ 4+ 4+ 3 4 4
20 ILS 3+ 4+ 4+1 3 4 4
21 ILS Manual 3 4 4 3 4 4
22 Single-Engine Precision 3 4 4 3 4 4
23 PAR 3 4 4 3 4 4
24 | No-Gyro Approach 3 4 4 3 4 4
25 ASR 3 4 4 3 4 4
26 TACAN 3 4 4 3 4 4
27 VOR 3 4 4 3 4 4
28 NDB 3+ 4+ 4+ 3 4 4
29 Localizer 3+ 4+ 4+ 3 4 4
30 Localizer Back Course 3 4 4 3 4 4
31 Single-Engine Nonprecision 3 4 4 3 4 4
32 Circling Approach 3 4+ 4+ 3 4 4
33 Missed Approach/Go-Around 3+ 4+ 4+1 3 4 4
34 S/E Missed Approach/Go-Around 3 4 4 3 4 4
35 VFR Arrival 3+ 4+ 4+ 3 4 4
36 Traffic Entry 3+ 4+ 4+ 3 4+ 4+
37 Tactical Overhead 3 4+ 4+ 3 4+ 4+
38 30-Degree Flap Pattern 3 4 4 3 4 4
39 Landing 3+ 4+ 4+ | 3+ 4+ 4+
40 Single-Engine Pattern 3 4 4 3 4 4
41 Single-Engine Landing 3 4 4 3 4 4
42 10-Degree Flap Pattern 3 4 4 3 4 4
43 10-Degree Flap Landing 3 4 4 3 4 4
44 No-Flap Pattern 3 4 4 3 4 4
45 No-Flap Landing 3 4 4 3 4 4
46 Touch-and-Go 3 4 4 3 4 4
47 Closed Pattern 3 4 4 3 4 4

Figure 6-13 — Maneuver Item File
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Chapter 5

General Instructions

Section A — Course Prerequisites

Simulator
Syllabus Prerequisite Syllabus Prerequisite Syllabus Prerequisite
Event 1 2 3 Event 1 2 3 Event 1 2 3
T1001 TRI1-09 GB-03 T2203 T2202 T2302 [T2301
T2101 T1001 TRI1-15 T2204 T2203 T2303 |T2302
12201 T2101 T2205 T2204 T2401 |T2303
12202 T2201 T2301 T3002 M2001 |T4001 AR-04

Aircraft

Syllabus Prerequisite Syllabus Prerequisite Syllabus Prerequisite
Event 1 2 3 Event 1 2 3 Event 1 2 3
T3001 T2201 PH-04 T4104 T4103 M3001 T4001 FO-03
T3002 T3001 T4290 T4104 M3002 M3001
T3003 T3002 T2203 N3001 T3102 EN2-14 M3101 M2001 M3002
T3101 T3003 N3002 N3001 M3102 M3101
T3102 T3101 T2303 N3003 N3002 M3201 N4101 M3002 AD-03
T3103 T3102 N3101 T3102 LL-04 M3202 M3201
T3104 T3103 T2401 N3102 N3101 M4001 T4290 M3002
T3105 T3104 N3102 N3003 |N4001 T4290 N3003 M4002 M4001
T3290* T3105 T1090 T1190 |N4002 N4001 M4003 M4002
T4001 T3105 MI-06 CR-02 [N4003 N4002 M4101 T4290 M3102
T4002 T4001 N4004 N4003 M4102 M4101
T4003 T4002 N4101 T4290 N3102 M4103 M4102
T4101 T4003 MI-07 N4102 N4101 M4201 M4001 M3202
T4102 T4101 N4103 N4102 M4202 M4201
T4103 T4102 N4104 N4103 N4004 M4390 N4104 M4103 M4202

* Accomplished for proficiency-only pilots.

Figure 6-14 — Prerequisite Table (option A)




Chapter 5

General Instructions

Section A — Course Flow/Prerequisites

Symbols
Academics

Simulator

Aircraft

v
| T4003 | | | N4103
v v
" \—’| T4004 | | M3004 | | M3202 | | M3102 | | N4004 | | N4104

Figure 6-15 — Prerequisite Flowchart (option B)
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Section B — Bibliography

1. Publications

a.
b.

C.

=

5w

—

0.

p.

T.O. 1T-1A-1, Flight Manual

T.O. 1T-1A-1-1, Performance Data

T.O. 1T-1A-1CL-1, Pilot’s Abbreviated Flight Crew Checklist
AFI 11-206, General Flight Rules

AF140-502, The Weight and Body Fat Management Program
AFMAN 11-217, Vol 1 and Vol 2, Instrument Flight Procedures
AETCP 51-16, Navigation for Pilot Training

AETCP 60-11, MOB

WGI 11-201, Vol 1, Flying Training Administration

WGI 11-201, Vol 4, T-14 Operations

WGI 11-201, Vol 7, PIT Management

WGI 11-201, Vol 14, T-14 Inflight Guide

AETC Syllabus P-V4A-G, JSUPT Syllabus

. AETCI 11-202, T-1A4 Aircrew Operational Procedures

AETCMAN 11-203, T-1A4 Aircrew Procedures
AETCI 36-2205, Flying Training Student Administration and Management
AETC HO, T-14 Techniques and EP Guide

2. Student Guides

a.
b.

C.

ol R

—_—

Advanced Aerodynamics
Advanced Instruments
Aerodynamics

Airdrop

Air Refueling

Basic Instruments
Cochkpit/Crew Resource Management
Enroute Navigation
Formation

Low-Level Navigation
Instructor Development
Physiology

T-14 Systems

m. T-1A4 Transition

Figure 6-16 — Syllabus Bibliography
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Section C — Glossary

Additional Training Sorties (Coded 87) — Additional sorties given for extended breaks in training, for additional
training directed by a flight examiner resulting from a failed flight examination, as a result of commander’s review process,
or for other reasons specified in the syllabus.

Category of Training — All training of a particular type (Transition, Formation etc.). The category of a particular lesson
is identified by the first letter of the unit or lesson designator (e.g., N3001 is in the navigation category).

Commander’s Awareness Program (CAP) — A management system used to increase supervisory attention on students
displaying substandard performance. Refer to AETCI 36-2205 for further guidance.

Commander’s Awareness Program Report — A computer report showing the names of students placed on CAP for
any reason and the results of their last eight flightline activities and academic examinations.

Course Training Standards (CTS) — The training standards describing the skills and degree of proficiency required
of the graduates of this course.

Elimination Check (EC) — A special flight check (coded 89) given to evaluate skill level and potential to complete
training. It is used to determine if a student should continue in training or be recommended for elimination.

Flight Evaluation — AF Form 8 flight evaluation administered by a flight examiner.

Flying Evaluation Board (FEB) — A group of rated officers appointed to examine a rated officer’s professional
qualification for aviation service, evaluate potential for future rated duties, and make recommendations to higher
authorities.

Maneuver Item File (MIF) — A computer-generated listing of all maneuvers, and the proficiency required in each
maneuver, for all lessons in this course.

Media of Training — The media of training for this course are ground, simulator and aircraft.

Operational Review Report — A daily report that identifies students who have displayed a substandard level of
performance but who are not on CAP. The purpose of the report is to assist commanders in identifying students for possible
CAP. Students will appear on the report for the following reasons:

One of the last four lessons was a PC

The average of the last four graded aircraft/simulator lessons is fair or less
The student fails a progress check

d. Academic failure

o oe

Proficiency Advancement — Advancement based on the student’s satisfactory achievement of unit objectives prior to
the end of the unit.

Progress Check (PC) — A special check (coded 88) given to determine if a student should either continue in training
or be recommended for an elimination check.

Sortie — An aircraft or simulator sortie begins at takeoff and ends at the closeout time documented in the AFTO Form
781. One sortie may encompass more than one syllabus event (see Syllabus Event).

Student Activity Record (AETC Form 803A or Wing Standardized Equivalent) — A form included in the gradebook
used to record IP/supervisor comments concerning student training.

Syllabus Change — A permanent change to the syllabus. Syllabus changes must be approved by HQ AETC/DO.
Syllabus Deviation — Any noncompliance with the syllabus training plan not specifically permitted by a waiver.

Syllabus Event — Any individual academic, simulator or flying event, accomplished and graded complete. Normally two
syllabus events are accomplished during each 3.0-hour aircraft sortie or 2.6-hour simulator sortie.

Training Forecast Schedule (TFS) — The TMS master syllabus with the training calendar superimposed. Reflects event
line information as well as specific dates to accomplish syllabus lessons.

Unit — A group of lessons in any category with the same first two numbers in the lesson designator and the same list of
maneuvers and objectives.

Figure 6-17 — Syllabus Glossary
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Chapter 7

Examinations

Introduction

Criterion testing determines attainment of your objectives.
This chapter explains these principles.

Information

Criterion Examinations
Follow these guidelines when writing examinations.

Exam Planning — Use the syllabus and CTS for
performance, standards and conditions as defined in the
objectives. Valid test questions track directly from the
objectives. Deciding whatto testis easy if the performance,
conditions and standards of the objectives are properly
written. Here’s an example:

Objective — Given a drawing of a skeleton, name 50
bones within 20 minutes.

Test Question — On a drawing of a skeleton with all
bones numbered, write the correct name for each bone on
a form with only a list of numbers. You must name 50
bones within 20 minutes to pass the examination.

Exam question types — Most UFT written examinations
are multiple-choice. Avoid writing true/false questions.

Written test validity — Exam questions must directly
relate to objectives, and objectives must directly relate to
job performance; however, it’s difficult to relate written
tests directly to job performance. Usually, written tests
relate to job knowledge and memory skills.

Compare each objective to the corresponding test question.
Specify what’s provided to the student.

1. Objectives in the student guide generally describe the
type of questions needed to test the objectives. Any
additional items required must also be noted.

2. Decide how the test will be scored.

Avoid using absolute words such as always, never, only,
and without fail.

Keep all alternatives relatively equal in length.

Ensure a direct relationship between the objectives and
examination questions.

1. The questionrequires the student to produce the exact
performance required.

2. Avoid ambiguous questions and don’t play tricks on
the students.

3. The conditions required to observe the performance
in the test must be the same as in the objective.

4. Scorethe questions according to the standard required
by the objective.

Use the following to clearly communicate the questions to
the student:

1. Ensure each question tests only one objective.

2. Keep the language simple and consider using graphs,
drawings and photographs when necessary.

3. Tell the students whether speed or accuracy is more
important. Are there any time limits?

4. The best format has the shortest reading time and the
greatest clarity.

5. Include any instructions common to all questions in
the general exam instructions.

6. Ensure any conditions stated in the objectives are
reflected in the exam.

7. Don’t use negative or double negative wording.
8. Try to avoid “None of the above” as a response.

9. Don’t write a question that depends on the answer
fromaprevious question. Make each question independent.
One question should not reveal the answer to another. The
solution to a question should not depend upon correct
performance on another question.

Multiple-Choice Questions

Questions must be brief and clearly stated. The students
should know exactly what is expected before reading the
responses.

Incorrect
Which of the following is best? Learning sets are ...
Correct

Which of the following represents an example of a learning
set?

Construct incorrect responses (distractors) that may be
plausible to students with different information or



misinformation. You can derive these from actual wrong
answers given by students in class and from your knowledge
of common misconceptions. A distractor may include any
of the following:

a. A response which relates to the situation and
sounds plausible but is incorrect.

b. A common misconception.

c. A statement that is true in itself but does not
satisfy the requirements of the problem.

d. A statement that is either too broad or narrow for
the requirements of the problem.

Example
The third phase in the ISD Model is
a. develop objective training methods.
b. develop objectives and tests.
c. conduct evaluation tests.
d. implement evaluation and validation.

Repeat the units of measurement in all choices even when
the units are specified in the question. Numbers alone
don’t communicate a complete unit.

How many inches equal 1 foot?
a. 10 inches
b. 12 inches
c. 15 inches
d. 18 inches

Align numbers in the choices at the decimal point.

a. .02 amps and 2 tons
b. .20 amps and 20 tons
c. 2.00 amps and 200 tons
d. 20.00 amps and 2,000 tons

Closed-stem questions are troublesome when lowercase
abbreviations are used to begin one or more of the possible
answers. For example, if one of the choices is “psi only,”
should the first letter be capitalized in accordance with the
convention that the first letter of choices after a complete-
sentence question be capitalized? If the first letter of the
abbreviation is capitalized, e.g., Psi for psi, PH for pH, the
abbreviation is incorrect. In such cases, use an open-stem
format:

41

Cylinder pressure should be measured in
a. psionly.

or rephrase the closed stem.

In what units should cylinder pressure be recorded?
a. Inpsionly

When writing the responses, be grammatically correct and
parallel in content.

Incorrect
No content parallelism
The man who succeeded Lincoln to the Presidency was
a. a former Senator.
b. from the South.
c. the 12th President of the United States.
d. Andrew Johnson.
Correct
The man who succeeded Lincoln to the Presidency was
a. James Buchanan.
b. Stephen Douglas.
c. Ulysses S. Grant
d. Andrew Johnson.

List responses containing numbers in descending or
ascending order.

Incorrect

On the Fahrenheit thermometer, water freezes at

a. 10 °F.
b. 64 °F.
c. 32°F.
d. 0°F.
Correct

On the Fahrenheit thermometer, water freezes at

a. 0°F.

b. 10 °F.
c. 32°F.
d. 64 °F.
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Format Preparation

Cover page

Refer to Figure 7-1 and adapt the AETC Standard
Examination Cover in Exam of Cover Pages. Include the
following information:

1. Materials needed to take the exam

2. Instructions for filling out and marking the answer
sheet

3. Time allotted to complete the exam
4. Instructions to follow after completion

Center Air Education and Training Command and
Examination Instruction Sheet at the top of the page in
14-point, boldface.

Include the examination identification number, date, and
booklet number (actual number is handwritten after the
examination is printed) in the top right corner. Place
Controlled Document and Do Not Mark on
Examination Booklet at the bottom of this page.

The reverse side of the cover page has Controlled
Document and a statement prohibiting any unauthorized
reproduction of examination material. These statements
are in boldface and centered on the page (Figure 7-2).

Questions

Pages — Center the examination identification, without
reference to the version number, at the top of all question
pages (Figure 7-3). Beginning on the first question page,
number the pages consecutively at the bottom center in
boldface. Print the statements Controlled Document
and Do Not Mark On Examination Booklet directly
above the page number.

Special Instructions — If'special instructions are needed
for a specific question or a group of questions, list these
instructions in boldface above the related question(s).

Figures — Number and caption all figures. Whenever
possible, place figures on the same page as the question(s)
they relate to. If a figure is too large to include on the same
page, place it on the next page or at the end of the
examination. Number these figure pages consecutively
with the rest of the pages. If the above methods won’t work
for your examination, you may combine figures into a
supplement.

Changes — When you change an examination, refer to
the change only on the page where it occurs (Figure 7-3).
Identify the change with (C1), (C2) placed next to the page
number. Do not place the usual % or vertical bar by the
question(s) or answer(s) where the change occurs.

Answer Key

List all the answers to the questions and each objective
reference in numerical order (Figure 7-4). The following
information is also included on the answer key:

1. Edition — The date of the test
2.  Minimum Passing Score

3. Version — The examination identification plus the
version number

4. Change(s) — Enter “None” if there are none. Publish
a new answer key with every formal or write-in change.
This block reflects changes to the examination, not the
answer key.

5. Controlled Document statement centered at the
bottom of the page
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Examination: WX0890
Date: March 1999
Booklet Number:

Air Education and Training Command

Examination Instruction Sheet

You need the items listed below to complete this examination:

Answer Sheet Pencil
Scratch Paper DR Kit

Enter the following information in the proper blanks on your answer sheet:

Last Name, First Name, Middle Initial
Student Number

Effective Date — (Date of Testing)

Class Designation

Lesson Identity — (Examination Identifier)
Number of Questions

Retake — If Applicable

Instructor

Examination Booklet Number

Do Not Mark On This Examination Booklet.

Select the Best answer to each question and mark your choice
Clearly and Distinctly in the proper space on your answer sheet.

If you change your mind about an answer after marking it,
Erase your old mark Completely and then mark your new answer.

If No Choice is made for a question or if Multiple Choices
are marked for one question, that question will be scored as incorrect.

You are allowed 90 Minutes to complete this examination.

After completing the examination, turn in your booklet, answer sheet and scratch
paper at the place designated by the instructor and Quietly leave the room.

Discussing this Examination Outside the Classroom is
a Compromise of Security and is Strictly Prohibited.

The minimum passing grade is 85 percent or 43 of 50 questions correct.
You will be notified of your grade as soon as possible.

Controlled Document
Do Not Mark On Examination Booklet

Figure 7-1 — Examination Cover Page
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* * Controlled Document * *

Any unauthorized reproduction of this material is Prohibited.

Figure 7-2 — Examination Controlled Document Page
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AA0090

What is the minimum continuous level-flight airspeed (lock point)?

a. 142 KTAS
b. 151 KTAS
c. 181 KTAS
d. 184 KTAS

Use the /D, diagram (Figure 4) at the end of this examination to answer question 2.

2.

What is L/D__ airspeed?

a. 105 KTAS
b. 128 KTAS
c. 132 KTAS
d. 210 KTAS

Ifall other variable are considered normal, which of the following statements concerning T-38 aerodynamic braking
is correct?

a. Aecrobraking should be used to the maximum extent possible during any abort above 100 KIAS.
b. Aerobraking is appropriate only if it is possible to obtain the optimum pitch attitude and configuration.
c. Aerobraking during a high-speed abort is not recommended.

d. All the above are correct.

Which of the following statements concerning T-38 spin characteristics is correct?

a. The aircraft is most susceptible to spin entry during high-airspeed, high-G maneuvers.
b. The aircraft tends to spin with the outside wing low and the nose below the horizon.
c. The primary anti-spin control for the T-38 is the aileron.

d. None of the above is correct.

How does a level acceleration from 300 KIAS to 400 KIAS affect aircraft energy?
a. Potential energy increases and total energy remains unchanged.

b. Kinetic energy decreases and total energy increases.

c. Both potential energy and kinetic energy increase.

d. Both a and b are correct.

Controlled Document
Do Not Mark On Examination Booklet

1(C1)

Figure 7-3 — Examination Question Page
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SUPT Academics

T-38 Applied Aerodynamics

Answer Key
Edition: March 1999 Minimum Passing Score: 43 of 50
Version: AA 95-1
Change(s):  None
Answer Objective Answer Objective
1. b (1-1) 26. a (9-2)
2. d (1-2) 27. d (9-3)
3. a 2-1) 28. a (9-4)
4. d 2-1) 29. b (9-5)
5. c (2-2) 30. c (9-6)
6. d (3-2) 31. d (10-1)
7. a (3-2) 32. a (10-2)
8. b (3-3) 33. b (10-3)
9. c (3-3) 34. c (11-1)
10. c (3-4) 35. d (11-2)
11. a 4-1) 36. a (11-3)
12. c (4-2) 37. b (11-4)
13. d (4-2) 38. c (12-3)
14. d (5-3) 39. d (12-3)
15. a (5-3) 40. a (12-4)
16. d (6-3) 41. b (12-5)
17. b (6-4) 42. c (13-1)
18. c (6-6) 43. d (13-2)
19. a (6-6) 44, a (13-3)
20. d (6-6) 45. b (13-4)
21. a (7-1) 46. c (14-1)
22. b (7-2) 47. d (14-2)
23. b (7-2) 48. a (14-3)
24. c (8-1) 49. b (15-1)
25. d (8-2) 50. c (15-2)

Controlled Document

Figure 7-4 — Examination Answer Key
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Chapter 8

Instructor Guide

Introduction

This chapter provides guidance for writing an instructor
guide (IG). When prepared and used correctly, an 1G
assures effective instruction by providing lesson continuity
and standard presentations.

Format Preparation

Cover page

Refer to Figure 8-1 and adapt the AETC Standard Cover
in /G of Cover Pages.

Purpose Page

Print the purpose page (Figure 8-2) inside the front cover.
The purpose statement establishes requirements applying
to all instructors or students. A purpose page has the
following items:

Heading — Place the Department of the Air Force heading
in the top left corner.

Publication Identification — Place the publication
document number in the top right corner.

Date — Place the publication effective date (same as on
the cover page) in the top right corner under the publication
identification.

Purpose Paragraph — Use the purpose statement in
Figure 8-2. You may change it slightly to state special
requirements.

Signature Block — Use the AETC/DO signature block
for AETC instructor guides.

Summary of Changes — Include significant changes
such as additions, deletions, or changes in training. If you
need more space, place the Summary of Changes after the
table of contents.

Supersession Line — Supersede the previous publication
and changes. The line is a one-inch long, inline graphic.

Pages — Omit the page count until the publication is in its
final form. Then count all pages, including the cover,

[IX33]

purpose page, “i” pages and attachments.

Office of Primary Responsibility (OPR) — The
organization writing the publication and the TPM’s rank,
full name, and DSN number

Approving Authority — AETC TRSS/CC

Editor — The editor’s full name.

Distribution — Coordinate the distribution block with
the publications monitor. The OPR and the publications
monitor determine the distribution locations and quantities.

Contents Page

Include the exact title of each part, lesson, section and
attachment. Do not list figures contained in attachments.
Refer to Figures 8-3 and 8-4 and use the following
guidelines:

[3X32]
1

1.  Number the contents page beginning with “i” in the

top right corner.
List the lesson reference numbers.

Specify the medium.

List the first page number for each lesson.

2
3
4. List the lesson titles.
5
6. List the hours for each lesson.
7

List the total hours for the course at the bottom.

Special Instructions page

Special instructions may include precautions, equipment
scheduling, safety, individual welfare, CAI, or special
instructions on the planned use of training resources. The
information should be essential and not obvious from
other information in the instructional outline (Figure 8-5).

IG Pages

Chapter Heading — (Style “Heading 1”) Center the
lesson reference number and hours as shown in Figure 8-6.
Add the lesson title on the second line. Use the identical
title as you did on the contents page.

Objectives or Goals — List all objectives or goals at the
beginning of the lesson under the heading Objective(s) or
Goal(s).

Restate the objectives or goals identically within the
applicable lesson, unless only one objective is given.
When repeating objectives, place them as follows:

1. Above the first main heading when the objective is
taught in two or more main headings.

2. Under the main heading (before the outline begins)
when the objective is taught in two or more subheadings.

3. Under the subheading (before the outline begins)
when the objective is taught solely under that subheading
(Figure 8-7).
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When an IG lists objectives covered in a CAI program,
ensure the wording of the CAl objectives is identical to the
IG objectives.

Instructional Aids — Identify slides as 35mm
(Figure 8-6). Include the total number of slides in
parentheses. Identify audiovisual aids by number and
title. A playback or projection device is implied and does
not need to be listed.

List only instructional materials used in class by the
instructor or students to accomplish the lesson objectives.
Additional instructional materials used solely by the
instructor may be referenced on the special instructions
page or under the references. Identify SGs, CLs, HOs,
manuals and other items by number and title. Identify
commercial texts by title only. List the authors only if texts
have the same titles.

References — List publications under this heading when
they are only used outside the classroom. If a publication
1s used in the classroom, it is listed as an instructional aid
(Figure 8-6). This heading is optional.

Training Equipment — List the equipment required to
accomplish the objectives for each lesson of instruction.
Identify by type and model designations. Do not use stock
numbers unless needed for clarity. This heading is optional
(Figure 8-6).

Notes Column — This boldface subheading is centered
and placed only on the first page of each lesson, opposite
Objective(s) or Goal(s) heading. Entries in this column
include audiovisual aids such as slides, films and learning
center lessons, by number and title. Slides are labeled by
course, lesson and number. For example, the third slide in
the fifth lesson of T-38 Systems would be labeled
S0O-05-03. You may also use this column for course notes
from the TPM to the instructor, such as changes in teaching
methods, student exercises or directions for audiovisual
aids (Figure 8-6). List training aids opposite the objective
they apply to. These notes to the instructor provide more
guidance to support the objective.

Instruction — Under this heading, instructors can
introduce themselves, the course or lesson content, gain
the students’ attention, motivate them, review past
instructional material and preview the course or lesson.
Although all the subheadings (introduction, attention and
motivation, review, and preview) under this heading are
mandatory, youdon’tneed to add written material (Figures
8-6 and 8-7).

1. Introduction — This section allows instructors to
establish common ground with their students. The TPM
may offer some suggestions or leave it blank so the
instructor can personalize it.

2. Attention and Motivation — Use this section to
gain attention, make a personal appeal to the students and
reinforce their desire to learn.

3. Review — This section allows the instructor to review
past information and smoothly transition into the present
lesson.

4. Preview — This section provides an overview of
what will be covered during the class period. The key
items under this heading become the main headings and
subheadings in the teaching outline.

Information — The text under this heading presents new
material in an outline format (Figures 8-7). The points of
your outline become the topic and paragraph headings for
the material in the student guide.

Summary — This heading provides a place for the
instructor to reinforce learning by restating the main
points of the lesson objectives (Figure 8-7).

1. Interim — Short or interim knowledge-level
summaries may be appropriate within a lesson, for example,
after one or more main headings are introduced.

2. Final — This summary follows after all the main
headings are introduced.

Assignment — Use this heading at the end of each lesson
and at the beginning of the next lesson, following the
Objective list (Figure 8-7). Since some lessons in the IG
include CAI lessons prerequisite or supplementary to the
lesson, they must be listed under the assignment heading
in both locations. If there is no assignment, omit this
heading.

Course Review Pages

These pages provide an opportunity to reinforce learning
by reviewing the main points and objectives previously
covered. The review pages remind the instructor to review
both classroom and CAI lessons (Figure 8-8).

The first line on the review page is the lesson number and
the time for review. Next is the course title and the word
Review.

Examination and Critique Page

The examination and critique page includes examination
number, time allotted, the course title, and the words
Examination and Critique (Figure 8-9).

CAI Page

Figure 8-10 illustrates the format for CAI lessons.
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AETC Instructor Guide P-V4A-B-AA-IG

Flying Training

T-38 Applied Aerodynamics

March 1999

Air Education and Training Command

Designed for AETC Course Use

Figure 8-1 — IG Cover Page
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DEPARTMENT OF THE AIR FORCE AETC Instructor Guide P-V4A-B-AA-IG
Headquarters Air Education and Training Command
Randolph AFB TX 78150-4404 March 1999

The instructor guide (IG) is an outline of instruction. Academic instructors will personalize this IG and develop their lesson
plan. The IG contains objectives, lesson sequence, instructional aids required, and other guidance to prepare and conduct
training. It also includes the recommended sequence of instruction within each lesson. Academic instructors may adjust
only the sequence of instruction within each lesson. Other deviations from the IG, such as deleting instructional aids or
adjusting overall lesson sequence, require approval of the AETC Training Support Squadron. Address questions or
recommendations for course improvement to AETC TRSS/IDX, 1150 STH STREET EAST STE 2, RANDOLPH AFB
TX 78150-4404. The next planned revision is March 2002.

OFFICIAL

WILLIAM WELSER III
Major General, USAF
Director of Operations

Summary of Changes

This revision updates the distribution list, adds topic 1, Course Length, to Chapter 2, Section B, adjusts Figure 1 to more
accurately reflect the Pilot Instructor Training elimination process, and makes T3190 a prerequisite for M3001.

Note — All locations under “other activities” require
complete street addresses as listed in AFDIR 37-135, 4ir
Force Address Directory.

Supersedes AETC Instructor Guide P-V4A-B-AA-IG, March 1996
Pages: 100

OPR: AETC TRSS/IDX (Capt John J. Jones, DSN 487-1234)
Approved by: Lt Col Russell B. Kline

Editor: Mr. John P. Fosdick

DISTRIBUTION: X 71 OSS/OST, Vance AFB OK 73705-5202 .....c..coveveeneennene EF
AETC ACTIVITIES: 80 OSS/DOOB, Sheppard AFB TX 76311-2056 .................. 2
RaNdOIPh ..o AUL/LSAD, Maxwell AFB AL 36112-6424 ............coceuen.... 1
AETC TRSS/CCQA OTHER ACTIVITIES:
12 OSS/OSTS ..o 50 TS/DOT, 2345 Cottonwood Dr Ste 100,
12 OG/OGV oot USAF Academy CO 80840-6300 .........cccvevververeeerannne 1
14 OSS/OSTB, Columbus AFB MS 39710-4001 ............... EF CNATRA/N-3, 250 Lexington Blvd Ste 1,
47 OSS/OSTD, Laughlin AFB TX 78843-5222 .................. EF NAS Corpus Christi TX 78419-5000.........cccccveeevenennenn 1

Figure 8-2 — IG Purpose Page
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i
Contents
Lesson Title Page Hours
Special INSLIUCTIONS ...oocvvieiiiiiieeiiecieecie ettt ee e s eesaeesareeseaeenaee s 1i
AF01 Basic WEAtNET .....vviiiiieeeee e 1 9.5
AF02 Takeoff and Landing Performance .............coccooeeiiiniiiinininincececeeee 21 3.0
AF03 AFTO Form 781 or AF FOIm 369 .......ooooiiiiiiiiiiieeeee e 32 1.0
AF04 Aeronautical Charts; Course and Distance Measurement ..........cccccoeeeeeuvveeeennn. 43 3.0
AFO05 AUTSPACE ..eeeveeiiieeiieeiteeeiieerteeete et e setesteestbeebeeteesssaeseessseensaessseanseasssesnseessseenseenses 54 1.5
AF06 RMI and CI Ori€Ntation ........cccueveeeiiiiuvrieeeeeiieieeeeeeiieeeeeeeeseeeeeeeeeaareeeseesaneeeeeenns 65 2.0
AF07 COUISE REVIEW ..oiiiiiiiiiiiie ettt e e e e e eesaaae e e e e enanees 76 1.0
AF0890 Examination and CritiqUe ........ccceecveeeieriieiienieeieeeeeesieeseeeveeseveeaeeseneeaeessneenne 87 2.0
Total Hours 23.0
Attachment Title Page
1 N 6 [ 05 ] SRRSO 98

Figure 8-3 — IG Contents Page (Single Medium)
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Lesson

ANO0701
ANO0702
ANO0703
ANO0704
ANO0705
ANO0706
ANO0707
ANO0708
ANO0709
ANO0710
ANO711
ANO0712
ANO0713
ANO0714
ANO715
ANO0716
ANO0717
ANO0790

Attachment

Medium

CR

CAI
CAI
CAI
CAI
CAI
CAI
CR

CAI
CR
CAI
CAI
CAI
CR
CAI
CAI
CR

Contents
Title

INtrodUCHION ...c.couiiiiiiiiiieiiicieeecccce e
FLIP Publications (Part 1) .......cccccceevieiiiienieeiiecieeieeeee e
FLIP Publications (Part 2) ........ccccceeeiiiiiienieeiiecieeieecee e
FLIP Publications (Part 3) .......cccccceevieiiienieeiiecieeieeeee e
AFT 11-206 (Chapters 1 through 4) .....cccooceiiiiniiiiieeee
AFI 11-206 (Chapters 5 through 6) .....ccccocoeviieniiiineeeee
AFI 11-206 (Chapters 7 through 8) .....ccccoceeviiiniiiieeiee
AFT 11-206 (Chapter 8) .....cccoueerueiruiiriiieiineeienieeneeeneeesieeseeeenes

Optional ICE-T REeVIEW ....cceeeviieriiiiiierieeiiesiee et sve e
Optional REVIEW TeSt ...cc.eevviieiieiieciieieceeeeee e

Examination and Critique ..........cccveveviereeniienieeieeieeeieesiee e

Title

N FT6 [ 05 ] AR

CAI — Computer-Assisted Instruction
CR — Classroom

Figure 8-4 — IG Contents Page (Multiple Media)
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T-38 Systems

Special Instructions

To the Instructor

1.

Develop alesson plan from this instructor guide. This

instructor guide is an outline on how to conduct the
classes, the training aids to use and assignments to give.
The Notes column contains audiovisual prompts. Each
prompt is keyed to a specific portion of the material to
enhance your presentation. During the course introduction,
discuss the student guide and how to use it. The current
UPT syllabus lists all other training aids.

2.

Accomplish the following before class:

a. Become familiar with the instructor guide (IG),
student guide (SG) and the Systems
Analysis/Emergency Procedures (EP) guide.

b. Prepare training aids for use.

c. Ensure each student has an SG, an EP guide, a
pen or pencil, and a checklist.

d. Refer to training aids and slides as indicated in
the instructor guide.

e. Atthe end ofthe course, instruct students to keep
the SG and EP guide for future reference.

Atthebeginning of Lesson 01, complete the following

items:

a. Briefly introduce each unit of instruction.

b. Inform students that the objectives at the
beginning of each unit in the SG are sequenced to
follow the instruction.

c. Have the students complete the exercise portion
of their SG prior to class.

d. Issue the Systems Analysis/Emergency
Procedures Guide before the first hour of instruction
and have the students look it over. Tell them you will
refer to the guide frequently in class and they will be
required to reference it for home study assignments
throughout the course.

Figure 8-5 — IG Special Instructions Page
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Lesson 05 — 3.0 Hours
Navigation

Objectives Notes

1. Identify the operating characteristics, indications and
limitations of the

a. Tactical Air Navigation (TACAN) system.
b. Instrument Landing System (ILS).

2. Recognize the parts of the flight director system
display as labeled in Section I of the Dash One.

3. Identify the operating characteristics of the
a. AAU-19/A altimeter.
b. ADL
c. airspeed/Mach indicator.

d. AOA system.

Assignment
1. Read Lesson 05, Navigation Equipment, in the SG.

2. Read Section 4, Communication and Navigation
Equipment, and Section 9 of the Dash One.

3. Read Chapter 4, Section E of AFMAN 11-212.

4. Answer the review questions in Lesson 05 in the SG.

Instructional Aids
1. 35mm slides (38)
2. AFMAN 11-212, Chapters 1, 2, 4 and 7

References

Use this heading when applicable; otherwise, omit.

Training Equipment

ADI/HSI T-38 Demonstrator (optional)

Instruction

1. Introduction Show Slide S0-05-01
Navigation Equipment

2. Attention and motivation

3. Review

Figure 8-6 — IG Page



4. Preview

a. TACAN, ILS equipment
b. Flight director system

¢. Control and performance instruments

Information

TACAN and ILS Equipment

Objective 1 — Identify the operating characteristics,
indications and limitations of the following systems:

a. Tactical Air Navigation (TACAN)

b. Instrument Landing System (ILS)
1. TACAN operation

a. TACAN is UHF, line of sight.

b. Ground and airborne equipment contain receivers
and transmitters. Requires AC and DC power.

c. Station identifies itself aurally with Morse code
every 35 seconds. No identifier means maintenance is
being performed or the signal is unreliable.

d. Airspeed marker with set knob allows setting an
airspeed reference on takeoff and final approach.

2. AOA system
a. AOA vane (de-iced with pitot heat)
b. Cockpit displays
(1) Final approach
(2) Stall

(3) Maximum range and maximum endurance

Summary

1. TACAN, ILS equipment

2. Flight director system

3. Flight director control panel

Assignment

1. Read Lesson 06, Aircraft Fuel System, in the
Student Guide.

2. Answer the review questions in Lesson 06.

3. Read Section 1 in the Dash One (Fuel System).

55

Show Slide S0-05-02
Preview

Instrument Mock-Up

Show Slide S0-05-02
TACAN

Note — Discuss the use of indicated Mach number
for lead points.

e00000 AOA Vane — 04
(6] AOA Indicator — 05
00600606 Final Approach — 06

Summary — 06

Figure 8-7 — IG Page (cont’d)
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Lesson 10 — 2.0 Hours
Flight Regulations Review

Objective Notes

Usingall objectives from Flight Regulations, review course
content and answer questions in preparation for the Flight
Regulations examination.

Assignment

1. Review CFRO1 through CFR09.

2. Complete all workbook exercises before class.

3. Bring AFMs 51-40 and AFMAN 11-217 to class.

References
1. CFRIG
2. CFR SG

Instruction
1. Introduction

2. Attention and motivation

3. Review and preview are not required.

Information

This entire lesson is devoted to a review of the objectives
of Flight Regulations.

Summary

(May be omitted at the instructor’s option)

Assignment

Tell students to bring their TO 1T-43A-1-2 and
TO 1T-43A-1-2CL-1 to the examination.

Figure 8-8 — IG Course Review Page
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Lesson 95 — 4.0 Hours
Basic Procedures Examination and Critique

Goals Notes

1. Complete the Basic Procedures examination in the
allotted time and within the academic standard.

2. Critique all errors on the examination to 100 percent.

Assignment

Review CBP lessons in preparation for this examination.

Special Instructions

Administer this examination using the guidelines in the
Examination and Critique chapter.

Instructional Aids

1. Examination and answer sheets for each student

2. Examination package

Instruction

—

Introduction

2. Attention and motivation

3. Review — Answer any last minute questions.
4. Preview

a. Examination

b. Critique

Information

Basic Procedures Examination

Goal 1 — Complete the Basic Procedures examination in
the allotted time within the academic standard.

Administer the examination AW the Examination and
Critique chapter.

Basic Procedures

Examination Critique Have students complete AETC Form 736, Student Critique;

Goal 2 — Critique all errors on the examination to 100 then review, consolidate and send to
percent. AETC TRSS/IDX, Randolph AFB TX 78150-4404.

Figure 8-9 — IG Examination and Critique Page
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Lesson 0702 — 1.5 Hours
FLIP Publications (Part 1)

Segment 1 — FLIP Planning Document Notes

Objectives

Given FLIP General Planning (GP), list the references
given for terms in the Index for Aeronautical Information.

Given FLIP General Planning (GP), identify the
definitions of specific terms, abbreviations, and NOTAM
codes.

Segment 2 — IFR Supplement

Objective

Given the IFR Supplement, extract information from the
Airport/Facility Directory by referencing the legend.

Segment 3 — Flight Information Handbook

Objective

Given the Flight Information Handbook (FIH), identify
its contents and the location of information using the
index of subjects.

Figure 8-10 — IG Page for CAI Lesson
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Chapter 9

Student Guide

Introduction

The student guide (SG) contains subject information
about the lessons. SGs supplement instructor presentations
and help students learn the objectives. SGs present theories,
facts and principles. They may also contain practice and
review exercises to support lesson objectives.

Format Preparation

Cover page

Refer to Figure 9-1 and adapt the AETC Standard Cover
in SG of Cover Pages. The only differences between the
IG and SG covers are the identification name and number
in the top right corner.

Purpose Page

Follow the purpose page guidance in Chapter 8 and refer
to Figure 9-2 when preparing an SG purpose page.

Contents Page

Follow the contents page instructions in Chapter 8 and
refer to Figure 9-3.

Special Instructions Page

A special instructions page is mandatory when CAl is part
of your courseware (Figure 9-4). Include guidance for
using CALI, directions on specific lessons, and instructions
to follow if CAI equipment is inoperative.

If the course does not include CAI, a special instructions
pageis optional and may be added at the TPM’s discretion.

SG Pages

Chapter Heading — (Style “Heading 1”) Center the
lesson reference number and hour(s) as shown in
Figure 9-5. Add the lesson title on the second line. Use the
identical title as you did on the contents page.

Objectives or Goals — List all objectives or goals at the
beginning of the lesson under the heading Objective(s) or
Goal(s). SG objectives and goals must be identical to
those in the IG. Restate the objectives or goals within the
applicable lesson, unless only one objective is given.
When repeating objectives, place them as follows:

1. Above the first main heading when the objective is
taught in two or more main headings.

2. Under the main heading (before the outline begins)
when the objective is taught in two or more subheadings.

3. Under the subheading (before the outline begins)
when the objective is taught solely under that subheading

Assignment — Place this heading at the beginning of
each lesson after Objective(s) or Goal(s). List all the
assigned supplemental readings (Figure 9-5). Since some
lessons in the SG include CAI lessons as prerequisite or
supplementary to the lesson, they must be listed under the
assignment heading.

Introduction — The introduction to a lesson captures
and holds attention, outlines the lesson and relates it to the
complete course, and leads the students into the lesson
content.

Keep the introduction brief and to the point. Stress the
importance and practical use of the information in the SG.
While humor may be tempting, the introduction should be
free from irrelevant stories, jokes or incidents distracting
from the lesson objectives (Figure 9-5).

Information — The text under this heading presents new
material for students to learn. Use the following guidelines
for an unnumbered division of text material within the
information part of SGs:

1. Headings — (Style “Heading 2”) Left-aligned,
boldface, and 12-pt, for main topics (/nformation,
Figure 9-5).

2. Subheadings — (Style “Heading 3”) Centered,
boldface, and 12-pt (Hydraulic Power System, Figure 9-5).

3. Sub-Subheadings — (Style “Heading 3”)
Left-aligned, boldface, 10-ptupper and lower case (Utility
Hydraulic System, Figure 9-5).

4. Sub-Sub-Subheadings — Use boldface with upper
and lower case, and continue the paragraph with normal
text on the same line, separated by a thin space, em-dash,
thin space. (Speed Brake, Figure 9-5)

Figures — Number figures consecutively within each
lesson (Figure 9-6). If a figure is used, it mus¢ be referred
to in the text. If a full page-width figure is used, place the
text referring to it in double columns above the figure.
Start the next topic under the full-width figure and use
double columns.

Numbering Divisions — Numbering of SG text divisions
is usually unnecessary. You may number them if the
length or complexity of subject matter requires it for ease
of reference and use. Follow the styles in Chapter 1.
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Summary Heading — A summary heading and text is
optional. A long SG may require a final summary or a short
interim summary after each section or part (Figure 9-5).

Practice and Review Exercises — Referto AFI 36-2201
& AFMAN 36-2234, Instructional System Development,
AFH 36-2235, Vol 8, Information for Designers of
Instructional Systems (Application to Aircrew Training);
and AFMAN 36-2236, Guidebook for Air Force
Instructors, for examples and guidelines on writing
questions. Design realistic, thought-provoking questions
to help students relate job requirements to the material.

When there is more than one practice exercise, number
each exercise consecutively throughout the lesson and on
the answer page. If areview exercise is used, place itat the
end of the lesson and test a sample of all the material, to
include questions from any practice exercises (Figures
9-7 and 9-8).

When writing questions for the SG, leave space for
students to write their answers. Include any instructions
how to complete the exercise and where to find the
answers. Place the answer key for review exercises in an
attachment at the end of the SG (Figure 9-9).
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Figure 9-1 — SG Cover Page
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Special Instructions

This student guide, including assigned CAl lessons, is designed to qualify you as quickly as possible in T-38 systems. The
material presented is pilot-oriented. You won’t learn how to overhaul the J-85 engine, but you will learn enough about
its operating characteristics to know if it’s working right. Refer to the Systems Analysis/Emergency Procedures Guide for
what to do if it’s not working right. Finally, remember this student guide is only one part of the course. It is not designed
to replace the Dash One or Checklist. Study these manuals for more technical, in-depth information and don’t hesitate to

ask questions.

Read the following sections before the corresponding CAI lesson:

Required Reading Page
T-38 SYSLEMS OVEIVICW ...eevvieeiiiieiieieriieieetesteesestesseessesseesseessesseesseessesssesseessesssessesssesssessesnsens 1
Aircraft Operational LImitS ..........ccveeierieriieiienieieeieeieseeieeee st etesae e e eaessaesseensesseesseensessens 10
EIECHICAL SYSLEIM ..eiuviiniieiieeiieit ettt ettt ettt ettt e st ebeeseesae et e snaesseensessnesseensessnensensenns 21
Communications EQUIPIMENL .........c.ecieiiiiiieiieie ittt eeeaesseenseensesnnens 54
Navigation EQUIPIMENL .......cc.eeiiiriiiiieiieieieie ettt ettt et aesseesseesesseesaeensesneenseennes 65
AILCTaft FUEL SYSTEIM ..ovviiiiiiieiieie ettt ettt et e e enaeeseenseensenseenseesesnnes 87
EILZINE ..ottt ettt ettt et e st et e ese e aeente st entesneenaenseensenraens 98
Flight Control/Hydraulic SYStEIM ........c.eecierieiieiieierieie ettt eeseseaesseenneas 109
Air-Conditioning and Pressurization SYSteIM .........c.cceceevieiiriininininenenieteteienesese e 110

Figure 9-4 — SG Special Instructions Page

CAI Lesson
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Lesson AA1312 — 3.0 Hours

Flight Control and Hydraulic Systems

Objectives

1. Identify the purpose and operating characteristics of
the following hydraulic system components:

a. Hydraulic reservoir
b. Hydraulic pump
c. Pressure indicating system

2. Identify the operating characteristics of the flaps and
flap-slab interconnect system.

3. Identify the operating characteristics of the following
components:

a. Speed brake
b. Rudder limiter
c. Wheel brake system

4. Select the flight conditions necessary to activate the
landing gear warning system.

Assignment

1. Read AA1312 in the SG and answer the review
questions.

2. Read Section 1 ofthe Dash One (Hydraulic Systems).

3. Reviewthehydraulic system emergencies in Section 3
of the Dash One and in the Systems Analysis/Emergency
Procedures Guide.

Introduction

This lesson covers two topics: T-38 flight controls and
T-38 hydraulic systems. We group these topics together
since the hydraulic systems are fundamental to the operation
of many flight controls. In fact, with both systems
inoperative (zero hydraulic pressure), you’ll have no
control of the primary flight controls (ailerons, rudder and
stabilator). The Dash One recommends ejection with dual
hydraulic failure. In addition to the primary flight control
surfaces, the hydraulics power several other systems.
You’ll use most of the systems every flight (nosewheel
steering, landing gear, stability augmenter). This lesson, is
divided into functional parts and includes the nonhydraulic
flight controls (flaps and flap-slab interconnect system)
for the complete picture.

Information

Hydraulic System

Objective 1 — Identify the purpose and operating
characteristics of the following hydraulic system
components:

a. Hydraulic reservoir
b. Hydraulic pump
c. Pressure indicating system

For increased dependability, efficiency and safety, the
T-38 has two independent hydraulic systems, each
operating at approximately 3,000 psi.

The flight control system operates only the flight controls
and is powered by the right engine. The utility system
operates the flight controls, normal gear extension and
retraction, speed brake, nosewheel steering and the stability
augmenter system, and is powered by the left engine.

Utility Hydraulic System

The hydraulic system pump is located on the left airframe
mounted gearbox and powers an equal share of the flight
controls. It also powers the speed brake, normal landing
gear extension and retraction, nosewheel steering, and the
stability augmenter system.

Speed Brake — The speed brake requires utility hydraulic
and DC electrical power. Both cockpits have a three-
position switch (UP-OFF-DOWN). The front switch has
positive detents in each position, while the rear switch is
spring loaded to the center “OFF” position.

Summary

In the T-38, the flight controls are hydraulically operated.
Because of their critical role, the flight controls are powered
by both the utility and flight control hydraulic systems.
Other aircraft systems, such as the speed brake and landing
gear, are also operated by the utility hydraulic system.

Figure 9-5 — SG Page
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Always try to place a full page-width figure at the top or a subject like the Airport Facility Directory (Figure 8-3)
bottom of a page and your text in double columns above and you need to begin a new topic, but don’t want to start
or below it. If your text only requires a few lines to explain a new page, skip to the area below the figure.
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Figure 8-3 — Airport Facility Directory

Start yournew topic here and continue in the double-column an additional page or a blank page at the end of a chapter.
format. This technique may be useful if you want to avoid

Figure 9-6 — Full Page-Width Figure in Middle of Text
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Exercise 1 — T-37 Fuel Systems

1. The inverted flight reservoir holds seconds of fuel.

2. It may take up to seconds for an engine at idle to stop running after pulling the fuel shutoff T-handle.

3. The engine-driven fuel pump supplies -pressure fuel to the fuel control.

4. With total electrical failure, can you shut down an engine using the fuel shutoff T-handle?

LEEEEETEEEEEE bbbl rrll
1. 30 2. 10 3. high 4. No

Figure 9-7 — SG Practice Exercise

Review Exercise 08

Complete the following review exercise by choosing the correct response. Answers are in Attachment 1.

1. Can you maneuver the T-38 with the left engine seized and the right airframe mounted gearbox failed?
a. Yes, but a landing cannot be made.
b. No, immediate ejection is recommended.
c. Yes, but a controlled ejection is recommended if not at a low altitude.

d. Yes, but control pressures are directly proportionate to airflows over the control surfaces since the hydraulic
boost is lost.

2. Identify the following as true or false regarding the T-38 hydraulic system.
a. Nosewheel steering is available only with downside hydraulic pressure.
b. Normal gear extension requires DC and utility hydraulic pressure.
c. Speed brake requires DC and utility hydraulic pressure.

d. Wing flaps require DC and utility hydraulic pressure.

3. Why does the T-38 aircraft have two hydraulic reservoirs?
a. A reserve supply of hydraulic fluid is required.
b. To allow for two independent hydraulic systems
c. So one system can supply fluid to the other if the other gets low.

d. All the above are correct.

4. Which of the following requires the stability augmenter system to be on?
a. Aileron trim
b. Rudder trim
c. Stabilator trim

d. All the above

Figure 9-8 — SG Review Exercises
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Review Exercise 01
1.

—_—

Review Exercise 02
1.

9.
10.
11.
12.

Review Exercise 03
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Answers to Review Exercises

20.
21.
22.
23.
24.
25.
26.

27.
28.
29.
30.
31.
32.
33.
34.

d

d

b,c,d

Yes

AC, DC

18

Is not, XFMR RECT OUT light blinks
momentarily anytime DC bus voltage drops
below the battery voltage. Common causes are
flap actuation, fuel quantity check, and AB
ignition.

d
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Review Exercise 04

1.

9.
10.
11.
12.
13.
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Review Exercise 05

1.

e i

a,c

b,c,d, e

b, c

a,c

a,b,d

b, d

See Flight Director System Display in SG.
See Flight Director System Display in SG.

Figure 9-9 — Answer Key Page for SG Review Exercises
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Chapter 10

ChecKklist

Introduction

A checklist (CL)is an abbreviated reference of procedures
or steps to follow when accomplishing specific tasks or
objectives.

Format Preparation

Checklist pages are half size (33 x 51 picas), so the
Checklist template in the Cover Pages folder is oriented
horizontally, with two pages per sheet of paper.

Cover page
Refer to Figure 10-1 and adapt the AETC Standard Cover
in Checklist of Cover Pages.

Purpose Page

Follow the procedures in Chapter 8§ when you prepare the
CL purpose page. Refer to Figure 8-2 for an example. Use
“checklist” in the wording of the purpose statement.

Contents Page

The format of the contents page differs from the IG or SG
contents page. There is no need for a lesson or hours
column and the headings listed on the contents page are
main subject headings instead of lesson headings
(Figure 10-2).

Checklist Pages

Page Numbering — Follow the standard page numbering
procedures.

Headings — Subject headings are listed consecutively
instead of beginning on a new page (Figure 10-3).

CL Body — Prepare the remaining pages of the CL in a
manner best suited to the objectives or missions the CL
support.
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AETC Checklist P-V4A-B-AA-CL

Undergraduate Pilot Training

TS51 Instrument Flight Simulator

March 1999

Air Education and Training Command

Designed for AETC Course Use

Figure 10-1 — Checklist Cover Page
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Cockpit Entry and Motion Consent
Gate — Locked
Cockpit platform — Free of loose items
Crew members — Strapped in
Canopy — Down and locked
CONTROL LOADING SWITCH — ON
Simulator — Freeze.
Aircraft sound volume and cockpit lighting — As desired
Coordinate motion consent with console operator.
MOTION CONSENT BUTTON — Depress and hold.
MOTION CONSENT BUTTON — Release when blinking begins.

Selecting Initial Conditions
Simulator — Freeze.
Configuration — Appropriate for desired IC

Note — The console operator or the pilot can insert an IC.
If you insert an IC from the cockpit, follow steps 3 through 5.

Rotary Knobs — Set.
INSERT/DELETE BUTTON — Depress.

FREEZE BUTTON — Depress to come off freeze after blinking
stops.

Note — If INSERT/DELETE light blinks, clear by resetting the
knobs and repeat steps 1 through 5.

Figure 10-3 — CL Page
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Chapter 11

Computer-Assisted Instruction (CAI)

Information

CAT augments classroom academic lessons because many
concepts on CAI are presented better than in class. Don’t
confront students with distractions. They should not need
to learn new keystrokes, use new input devices, or face
unfamiliar lesson structure. All CAI lessons should have
the same “look and feel.” These guidelines will help you.

Good CAI focuses on the student’s last response, creating
a conversational and interactive exchange. Material is
displayed on the screen, the system waits for the student
to respond, and then reacts to that response. The student
and the system bounce back and forth in an informal
interaction. Good CAI lessons answer the student’s next
question and hold attention. Learning can be enjoyable,
and to perpetuate the interaction, students need valid
feedback for all possible responses. If a student receives
weak feedback or a computer error message, it’s not
productive. Feedback is an opportunity to reinforce
learning. If the student demonstrates a misconception,
good feedback is the way to correct it.

The CAI development phase is not complicated. The
following paragraphs discuss many aspects of CAI lesson
design.

Course Consultation — Whether starting a new course,
or modifying an existing one, meet with IDC representatives
early. They can help you decide which objectives are best
presented with CAI, and offer effective CAI techniques.
Simply because an objective has been presented in the
classroom or on CAI in the past, doesn’t mean it can’t be
better presented in a different medium.

1. Mapping — Work with IDC to determine what degree
of learner control the current CAI system can support.
You may be unaware of a technique and overlook an
opportunity to enhance your course.

2. Graphics — Find out what is and is not possible. You
must know the graphic capabilities before you can plan
your CAI development.

3. Branching — Know the system’s branching
capabilities. With student interaction, branching provides
different paths through the same material. Incorrect
responses can cause students to return to information
already studied or to pages specially designed for further
clarification.

Lesson Flow — All related lessons should have the same
look and feel. Overlays can cause portions of the screen to
be replaced by new material, creating a sense of flow in the

lesson. Lesson flow should be controlled by the students,
so give them as much control as possible over the material
presentation rate. Avoid frames with time-outs; let the
students decide when they are ready for more information.
Some options giving control to the student include the
following:

1. Choice of lesson sequence — If a lesson (or series of
lessons) teaches six different parts of a system, and the
order the students learn the parts makes no difference,
then allow them to choose the order.

2. Back/Review — Allows students to reverse through
previous displays to check what they saw or did.

3. Practice — Presents students with representative
questions covering the material. Ideally the student may
selectas many practice tasks as desired. Feedback must be
available for all possible responses.

4. Help — This option can be implemented at various
levels of detail. Use it to tell students what their options
are, or to provide specific information when needed. Help
can be very powerful because the information is hidden
until the user requests it.

5. Map — This option returns students to the last menu
used to allow another selection.

Basic Screen Layout — The basic screen display of a
CAllessonmustbe easy toread, balanced, and uncluttered.
Plan for much more open space than in printed material to
give students a sense of freedom. Arrange areas of text
into horizontally narrow blocks or windows, enabling
students to use fewer eye spans.

1. Text Windows — Center the longest line of text in a
window and left align the other lines with this one. If a
series of text is overlaid in the same window, keep the
same alignment.

2. Graphic Screens — Use a grid system for placing
objects. Keep the main graphic in one place to focus
lesson flow on the new information as you build a display.

3. Order — Display objects and text in a logical
sequence. For example, when a student’s input changes an
existing graphic, reflect this change first, then display the
appropriate text response. If a screen change is minor or
subtle, use some form of highlighting to ensure the student
notices.

4. Consistency — Keep screen layouts consistent. The
format for questions and answers should be the same as all
other similar ones. Feedback should appear in the same
area of the screen.
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Interactivity — Quality and quantity of interactivity for
effective CAI is important. The quantity of interactivity
may be sufficient (e.g., student presses “next” for each
frame), but this action is clearly insufficient from the
quality standpoint. Quality is defined by the level of
thinking required when interacting. Quality requires
problem-solving skills to progress through a lesson. Only
psychomotor skills are required to press enter. Ideally,
there is a mix of the types of thinking skills required in the
interactivity. To design interactions, begin with the lesson
objectives, and determine what the students must do to
demonstrate mastery of those objectives. These activities
form the key elements of lesson interactions. The best CAI
lessons affirm learning through student experience. The
students will not simply know, but know they know, and
can apply the subject matter of the lesson. When
constructing questions, carefully analyze possible student
misconceptions and incorporate them into the distractors.
Specify feedback for each answer to clear up
misconceptions.

Prototype — Poor designs and bad content cause poor
courseware. Design flaws cause costly revisions. When a
lesson is coded on the computer, many elements must
coincide, including content, instructional strategies, student
control options, screen design, etc. It’s difficult to focus
on all these aspects simultaneously. First construct a
prototype, so you can focus on one aspect at a time. Show
the design to other OPRs. When the lesson feels right, put
it on the computer to test it further. If possible, have an
outside group test the prototype in addition to the target
population members. When testing a lesson, check all
special keys (RULE, HELP, EASY, etc.). Mostunexpected
responses are accidental, not deliberate, and are usually
difficult to anticipate. For example, the student meant to
press the shift key to type a capital “C” but instead pressed
the control key and entered a “control C.” On many
systems, this command interrupts processing. Frequently,
students press the enter or return key before they type their
response, and may result in an incorrect answer. The
prototype should demonstrate the design will work
effectively before developing the entire lesson series.

Items to Avoid

True/False or Yes/No Questions — are really multiple
choice questions in disguise (with only two alternatives).
They do not provide a good measurement because the 50-
percent odds tempt students to guess, rather than think.

More Than Two Frames of Solid Text in a Row —
Break up with graphics, review questions, etc. If large
quantities of text must be presented, provide supplemental
printed material.

Time Delays — diminish student control. Slow readers,
fast readers, and students who look away for a few
seconds will all become frustrated.

Testing of Trivial Information — wastes resources
and is probably insulting to students. A well designed
program accurately measures if students accomplish the
objectives. Just because students respond correctly to
questions or accomplish tasks satisfactorily is no guarantee
they’ve mastered the objectives. Valid test design is as
important for CAI lessons as for other media.

Individual Segments Longer Than 30 Minutes — Video
displays can be fatiguing and the law of diminishing
returns applies. Longer segments are more difficult to
design, develop, debug and update. Summaries of practice
segments provide good transitions between sections of
material, and a slight break for the student.

Long Sentences — Long sentences can create a
cumbersome, inactive mood. Short sentences imply action
and are easier to read on a computer screen.

Fake Flattery — Feedback to a correct answer such as,
“you are one of my best students,” is too personal for a
computer. Unless such feedback is based on careful record
keeping, it could be wrong. Keep feedback straightforward
and accurate.

Sarcasm — This type ofhumor may work in interpersonal
relations, but fails in CAIL

Overly Attractive Feedback for Wrong Answers —
Some students may try to get wrong answers just to see this
type of feedback. Mundane, but helpful feedback for
wrong answers is better.

Nonrelevant Material — All material should support
mastery of the knowledge and skills stated in the objectives.
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Chapter 12

Revision and Change Procedures

Revisions

A revised publication supersedes the previous version. It
has a new date and includes a supersession statement on
the purpose page, for example, “Supersedes AETC
Instructor Guide S-V8N-C-CFR-IG, July 1997.” A revision
automatically supersedes all changes to the previous
version, including interim changes, unless otherwise
specified.

A “Summary of Changes” statement is optional. It’s
valuable for those familiar with the superseded publication.
Identify the revisions, deletions and additions by citing
the section or lesson where they appear, and explain why
the publication was revised. Place the summary on the
purpose page between the signature element and the
supersession line, after the Table of Contents, or on a
separate Summary of Changes page.

Placea * (Wingdings, Alt+0171) in the nearest margin
to show the lines containing revised material. If more than
one line is changed, place a vertical bar (4 points wide) in
the margin.

Changes

This section describes formal, interim, and specialized
message changes to publications.

Formal Change

A formal change is a separate printed publication changing
the contents of an existing publication (referred to as the
basic publication). A formal change always identifies the
publication being changed and is given the same
distribution as the basic publication unless otherwise
indicated (Figure 12-1).

Heading — The same heading as the basic publication.

Change Numbers — Place in the top right corner and
number in sequence, for example C1, C2.

Publication Identification — The same as the basic
publication except spell out Instructor Guide or Student
Guide.

Date — The effective date of the change.

Change Title — The same as the basic publication title
on the cover page.

Page-Insert — Holders of the basic publication receive a
new page for each publication containing obsolete text or
illustrations. Both sides of the page are included, even
though only one side may contain changed material. Atthe

top of both sides of the page identify the publication, the
change number and date, in boldface, opposite the page
number (Figure 12-2):

AETC S-V8N-C-CFR-IG(C1) July 1997 4-3
4-4 AETC S-V8N-C-CFR-IG(C1) July 1997

A * or bar indicates where the material has been changed.
The page-insert method is more costly, but is preferred for
many training publications. Basic publications changed
this way are easier to read and understand than ones
changed by the write-in method.

Write-In — Pages containing erroneous words, symbols,
or phrases may be amended with write-in corrections. Use
this method with restraint; writing in many corrections can
take time.

Slide Insert — This method is authorized when slide
changes are required.

Signature Block — The same as the basic training
publication.

Footnotes — Show supersession ifthe change supersedes
an earlier change; number of pages; OPR, if changed; and
distribution.

Change Insert to the IG

When it’s impractical to make a page-insert change to a
student publication, the change can be made as a page
supplement to the instructor guide. This type of change
may be identified as either a formal change insert or an
interim change insert. A change-insert has a lead line
identifying the changed publication and directs the
instructor to announce the write-in changes to the students.
It also has a closing line directing the instructors to file a
copy of the change-insert in the back of their instructor
guide. The OPR determines distribution (Figure 12-3).

Specialized Message Change (SMC)

Use this method only when a formal change is not practical
and when the information must meet an urgent requirement
(Figure 12-4). Use an OCR font. SMCs are not announced
in the AETC Publishing Bulletin, indexed in AETCR 0-5,
or distributed and stocked by the Publication Distribution
Center. Distribution of SMCs is limited and is the
responsibility of the OPR. Send a copy to each activity
requiring the information. Convert the SMC to a formal
change within 30 days. On the formal change, the
supersession line must state the SMC number and its date;
for example, “Supersedes SMC 97-1, 31 Jan 97.” Assign
anumber to each SMC, consisting of the last two digits of



76

the calendar year when it’s issued, followed by a hyphen
and a control number in sequence, such as 96-1, 97-1,
97-2. Do not reuse a number even if the change is
superseded or rescinded.

Prepare SMCs in the following manner:

Format — Use the standard message format in
Figure 12-4.

Distribution — Same as the basic publication, but limited.

Body of Message — Follow instructions for formal and
interim changes. Exceptions are as follows:

1. Don’tuse a lead line.
2. Use a complete subject.
3. Don’t use page inserts.

Signature Block — For AETC, the AETC TRSS
Commander signs.

Filing Instructions

After posting formal, interim and SMC:s, file the transmittal
page in back of the basic publication. Reproduction of
extra copies of interim changes and SMCs is limited and
requires approval by the publication OPR.

Rescinding Instructions

Formal, interim and SMCs remain in effectuntil superseded
or rescinded. If previous changes remain in effect, do not
supersede or rescind them. Incorporate the contents in the
next formal change or revision. Each interim or specialized
message change superseded by a formal change must be
cited in the current change’s supersession statement.
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DEPARTMENT OF THE AIR FORCE CHANGE 2
Headquarters Air Education and Training Command AETC Instructor Guide P-V4A-AC-1G
Randolph AFB TX 78150-4404 March 1999

T-37 Aerodynamics
Change AETC Instructor Guide P-V4A-AC-1G, March 1997, as follows:

1. Page-Insert Changes — A vertical bar (] ) or star (%) indicates new or revised material.

Remove Date Insert
11-1, 11-2 August 1990 11-1 (C2), 11-2 (C2)
15-1 through 15-3 August 1990 15-1 (C2)
2. Write-In Changes
Page Reference Line Action
10-1 Objective 4 1 Change “Show Slide AC-03-14”

to “Show Slide AC-03-14 (C2)”
3. Slide-Insert Changes

Remove Insert
AC-03-14 AC-03-14 (C2)
4. Filing — After posting this change, file this page at the end of T-37 Aerodynamics IG, March 1997.

OFFICIAL
WILLIAM WELSER III

Major General, USAF
Director of Operations

Pages: 6

OPR: AETC TRSS/IDX (Capt John J. Jones, DSN 487-1234)
Approved by: Lt Col Russell B. Kline

Editor: Mr. John P. Fosdick

DISTRIBUTION: X

AETC ACTIVITIES: 80 OSS/DOQB, Sheppard AFB TX 76311-2056 .................. 2
RANAOIPN ... AUL/LSAD, Maxwell AFB AL 36112-6424 ...........cccoeunee 1
AETC TRSS/CCQA OTHER ACTIVITIES:
19 AF/DO ..o 50 ATS, 2345 Cottonwood Dr Ste 100
120SS/OSTS vttt USAF Academy CO 80840-6300 ........cccoveerreererenrerenne 1
12 OG/OGV ettt 54 OSS/DOTT, 9212 Airfield Dr Ste 1
14 OSS/OSTB, Columbus AFB MS 39701-4001 ............... EF USAF Academy CO 80840-2025 ......ccccovveereirerenrenenns 1
47 OSS/OSTD, Laughlin AFB TX 78843-5222 .................. EF CNATRA, Training Department, Bldg 1
71 OSS/OST, Vance AFB OK 73705-5202......cccccovveuenuenenn EF NAS Corpus Christi TX 78419-5000........cccocecerverernenene 1

Figure 12-1 — Formal Change Transmittal Page
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Lesson 09 — 1.0 Hours

Course Review

Objective
Review course objectives and materials to prepare for

examination.

Instructional Aids

Practice problems as deemed necessary by the instructor.

Instruction

Stress active student participation and ensure all course
objectives are accomplished.

Figure 12-2 — Page-Insert

AETC P-V4A-AC-IG(C1) July 1997

Notes
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INTERIM CHANGE INSERT 1
AETC Instructor Guide P-V4A-AC-1G
March 1999

Applied Aerodynamics
Change AETC Student Guide P-V4A-A-AA-SG, March 1997, as follows:

1. The instructor will ensure the students make the following changes during AA0101.

2. Write-In Changes

Page Location Action

1-1 Assignment Delete item 2; renumber 3 and 4 to 2 and 3.
1-2,1-3 Problems 1c, 2b and 4c. Delete the parenthetical statements “(MIL thrust).”
1-2 Problem 2b. Change the given temperature to “15 degrees

Celsius;”

3. Theproblems changed above can still be worked by the students. The instructor will use the following revised answer
when correcting problem 2b:

2b CFL 4,100 feet
NACS 107 knots @ 1,000 feet
MACS 97 knots @ 1,000 feet
4. Filing

Place a copy of this interim change at the end of each Applied Aerodynamics IG, March 1997.

OFFICIAL

WILLIAM WELSER III
Major General, USAF
Director of Operations

Pages: 1
DISTRIBUTION: X 80 OSS/DOTSB, Sheppard AFB TX 76311-2056 ................ 2
AETC ACTIVITIES: AUL/LSAD, Maxwell AFB AL 36112-6424 ...........cccoeunee 1
Randolph ..cc.ooeemiiiiii e EF OTHER ACTIVITIES:

AETC TRSS/CCQA 50 ATS, 2345 Cottonwood Dr Ste 100

12 OSS/DOTSB.............. USAF Academy CO 80840-6300 ........cccoveerreererenrerenne 1

12 OG/OGV .ottt 54 OSS/DOTT, 9212 Airfield Dr Ste 1

14 OSS/DOTBB, Columbus AFB MS 39710-4001 ............ EF USAF Academy CO 80840-2025 ......ccccovveereirerenrenenns 1
47 OSS/DOTBB, Laughlin AFB TX 78843-5222 ............... EF CNATRA, Training Department, Bldg 1
71 OSS/DOTBB, Vance AFB OK 73705-5202.................... EF NAS Corpus Christi TX 78419-5000........cccocecerverernenene 1

Figure 12-3 — Interim Change Insert



80

FROM: AETC TRSS RANDOLPH AFB TX//CC//
TO: AIG 8108//D0O//DOV//DOTBB//
INFO: AUL MAXWELL AFB AL//LSAD//
XMT: 71 FTW VANCE AFB OK//DO//DOV//DOTBB//
UNCLAS
SUBJECT: SPECIALIZED MESSAGE CHANGE 97-1 TO T-38 PIT GROUND
TRAINING INSTRUCTOR GUIDE, F-V4A-A-GT-IG, JANUARY 1996.
1. WRITE-IN CHANGES
PAGE PARA LINE ACTION
2-3 1E 1 CHANGE “P-V4A-AA-SG, UNITS AAO1 AND AA02”
TO “P-V4A-B-AA-WB, LESSONS AA0205-AA0210.”
1F 1 RENUMBER PARA AS 1G.
1F 1 ADD NEW PARA AFTER 1E: “1F. UPT
AERODYNAMICS NOW CONSISTS OF 2 BOOKS.”
2. OPR IS CAPT JOHN JONES, DSN 487-1234.

JOHN JONES, CAPT, USAF (drafter)
AETC TRSS/IDX, 71234
R.B.KLINE/LTC/CC/76433 (releaser)

Figure 12-4 — Specialized Message Change
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Chapter 13

Coordination Cycle

This chapter contains example checklists for the review of
new or revised syllabuses (Figure 13-1), examinations
(Figure 13-2), EWO examinations (Figure 13-3),
courseware (Figure 13-4), EWO courseware (Figure 13-5),
and computer courseware (Figure 13-6). These checklists
are cover sheets for your publications to ensure proper
flow and help you track their progress. The approximate
times are for reference to plan the time required for your
product to reach the field. Don’t copy the checklists in this
handout; always use the Coord Cycle document in the
Cover Pages folder on the file server. These templates will
always be more current than the examples in this handout.

Atstep 11 for syllabus coordination, open FormFlow, and
prepare an AF Form 673, Request To Issue Publication, as
shown in Figure 13-7. Also prepare an accompanying
explanatory memorandum from HQ AETC/DOF to AETC
TRSS/CC, 19 AF/DO, AETC/DOR, AETC/ADO and
AETC/DO. Briefly explain the purpose of your syllabus,
revision, or change. The coordination cycle cover sheets
for examinations and courseware should only be used for
review within the TRSS, and follow the AF Form 673
example in Figure 13-8. Use the example in Figure 13-9
to prepare an implementation letter. This template is also
found in Coord Cycle. When all steps are finished, file the
completed checklist in your correspondence folder.
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Syllabus Coordination Checklist

OPR Name & Office Symbol Syllabus Title Cover Date
Maj Jones/DOFX T-38 SUPT Syllabus January 2000
Step OPR Action Concur Date Initials
1. Branch Chief & OPR Meet to review course and determine plan. yes 15 Dec 99 | JJJ
2. OPR Write the syllabus or change in Microsoft Word. yes 15 Jan 00 JJIT
3. Branch TPM Proofread, edit, and discuss with OPR. yes 25Jan 00 | JPF
Prepare Portable Document Format (PDF) file
(OPR option) for electronic coordination.
4. OPR Prepare Electronic Staff Summary Sheet (ESSS). yes 30 Jan 00 JIT
Attach this checklist and syllabus PDF or Word file.
5. AETC/DOFP Review for CRM, initial checklist, & coordinate on ESSS. yes 31Jan 00 | PBM
6. AETC/DOFV Review, initial this checklist, and coordinate on ESSS. yes 1 Feb 00 SLB
7. Branch Chief Review and release for 3-letter coordination. yes 2 Feb 00 CBJ

8. AETC/DOR

9. AETC TRSS/CC
10. 19 AF/DO
11. OPR

12. AETC/ADOF

13. AETC/DOF

14. AETC/ADO

15. AETC/DO

Initial this checklist and coordinate on ESSS.
E-mail to office symbols in steps 8 — 10.

Review, initial this checklist, and coordinate on ESSS.
Review, initial this checklist, and coordinate on ESSS.
Review, initial this checklist, and coordinate on ESSS.

Incorporate corrections/suggestions.

Print paper copy of syllabus.

Combine all ESSS coordination and print.
Prepare AF Form 673 and 5x9 memo for
AETC/DO, ADO, DOF and ADOF.

Review. Initial this checklist and 5%X9 memo.
Coordinate in Section 2 on AF Form 673.

Review, initial this checklist and 59 memo.
Sign in block 18 on AF Form 673.

Review, initial this checklist and 59 memo.
Coordinate in Section 2 on AF Form 673.

Review and sign in block 21 on AF Form 673
and on syllabus purpose page.

16. Branch TPM Generate PDF file and e-mail to TRSS bookstore to post.
File AF Form 673, signed purpose page, checklist, & ESSS.
Archive document file.

17. OPR Send implementation notice.
Notify 12 OSS bookstore if publication applies to them.

Comments

Figure 13-1 — Syllabus Coordination Checklist
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Examination Coordination Checklist

TPM Name & Office Symbol Examination Title Cover Date
Capt Jones/IDX T-38 Systems Examination January 2000
Step OPR Action Days Date Initials
I. TPM Write examinations. as
Ensure questions test objectives. Spell check. required
2. Another TPM Proofread. 3
3. Flight ISD ISD review and QC. 3
4, F/BTF, NTF or PTF Review if applicable. 3
5. Flight Commander Initial review 3
6. TPM Make corrections. 1
7. TPM Have a TPM not previously 2
involved take the exam.
8. TPM Make corrections. 3
Write implementation letter.
9. Flight Commander Final review. 2
Include the proofread copy with the clean copy.
10. QAF Review. 2
Sign implementation letter.
11. TPM Prepare exams to mail (Include AF Form 74). 1
12. CCQA Ensure proper address and packaging. 1
Assign container number and send.
Give completed checklist to TPM
to file in correspondence folder.
24 work days =
32 calendar days
Notes

1. Secure examinations and answer keys.

vk wn

Cover examinations when not working.
Secure all materials overnight.
Do not store examinations or answer keys on hard drive or file server.

Store examinations and answer keys only on floppy or Ocean disks.

Figure 13-2 — Examination Coordination Checklist
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SECRET ()

EWO Examination Coordination Checklist

TPM Name & Office Symbol Examination Title Cover Date
Capt Jones/IDN EAP Examination January 2000
Step OPR Action Days Date Initials
I. TPM Write examinations. as
Ensure questions test objectives. Spell check. required
2. Another TPM Proofread. 3
3. Flight ISD ISD review and QC 3
4, F/BTF, NTF or PTF Review if applicable. 3
5. Flight Commander Initial review. 3
6. TPM Make corrections. 1
7. TPM Have a TPM not previously 2
involved take the exam.
8. TPM Make corrections. 3
Write implementation letter.
9. Flight Commander Final review. 2
Include the proofread copy with the clean copy.
10. QAF Review. 2
Sign implementation letter.
11. TPM Deliver one copy of exam and implementation 2
letter to 563 FTS. File completed
checklist in master exam folder in safe.
24 work days =
32 calendar days
Notes

1. Secure examinations and answer keys.

el

Secure all classified materials in safe.
Do not store examinations or answer keys on hard drives or file server.

Store examinations and answer keys only on floppy disks or removable hard drives.

Figure 13-3 — EWO Examination Coordination Checklist

SECRET ()
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Courseware Coordination Checklist

TPM Name & Office Symbol Title Cover Date
Capt Jones/IDX T-38 Systems Instructor Guide January 2000
Step OPR Action Days Date Initials
1. Flight Commander, Meet to review course and determine plan. 1
QAF, TPM, TTF Check for syllabus effect.
2. TPM Complete the Examination Checklist, as
then write the publication/change. required
Complete spell check.
3. Another TPM Proofread. 5
4. Flight ISD Review and QC. 5
5. CCQA Check distribution. 1
6. TPM Make corrections, and prepare AF Form 673. 3
Prepare MFR if needed.
Write implementation letter.
7. Flight Commander Review and coordinate on AF Form 673/MFR. 2
Include the proofread copy with the clean copy.
8. QAF ISD review and QC. 3
Review and coordinate on checklist/MFR.
Sign AF Form 673.
Sign implementation letter.
9. TPM Coordinate with TRIM. Generate CD & AF Form 74. 2
10. TRSS/CCQA Check distribution block for accuracy. Update index. 5
Send for printing and distribute CDs & AF Forms 74.
11. TPM Mail implementation letters. 1

Include any slide changes.
Ensure document file is properly archived.
File completed checklist in correspondence folder.

28 work days =
38 calendar days

Figure 13-4 — Courseware Coordination Checklist




SECRET ()

86
EWO Courseware Coordination Checklist
TPM Name & Office Symbol Title Cover Date
Capt Jones/IDX EAP Student Guide January 2000
Step OPR Action Days Date Initials
I. Flight Commander, Meet to review course and determine plan. 1
QAF, TPM, TTF Check for syllabus effect.
2. TPM Complete the Examination Checklist, as
then write the publication or change. required
Complete spell check.
3. Another TPM Proofread. 5
4. Flight ISD Review and QC. 5
TPM Make corrections, and complete AF Form 673. 3
Prepare MFR if needed.
Write implementation letter.
6. Flight Commander Review and coordinate on AF Form 673/MFR. 2
7. 563 FTS Review. 5
8. TPM Make final corrections. 2
9. Flight Commander Review. 2
Include the proofread copy with the clean copy.
10. QAF ISD review and QC. 3
Review and coordinate on checklist/MFR.
Sign AF Form 673.
Sign implementation letter.
11. TPM Send for printing. Update index. 2
12. TPM Deliver to 563 FTS. 1
13. TPM Mail implementation letter and AF Form 74 1
to 563 FTS. File completed
checklist in correspondence folder.
32 work days =
44 calendar days
Figure 13-5 — EWO Courseware Coordination Checklist

SECRET (“%.3"°)
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Computer Courseware Coordination Checklist

OPR Name & Office Symbol Title Date
Capt Jones/IDX T-37 Systems January 2000
Step OPR Action Days Date Initials
I. Flight Commander, Coordinate pre-production. 2
QAF, TTF, TPM, ICD
2. TPM Research & gather photos, videos, etc. 15
Ensure IG is current.
3. ICD & TPM Write video script. as
Prepare storyboards (lesson flow/plan). required
Determine sections to cover on video.
4, TTF Review script. 2
5. Flight Commander Review script. 2
& Flight ISD
6. QAF Review script. 2
7. ICD & TPM Review storyboards & gathered information. 2
8. ICDs Coordinate with narrator and Audio-Visual. as
Schedule and produce video. required
9. TPM Review. 2
10. ICD Incorporate changes & finalize lessons. as
Formulate picture list and schedule required
photo sessions. Develop computer lessons.
11. TPM, Final review and approve complete program. 2
(View together and initial separately)
Flight Commander,
TTF, &
QAF
12. TPM Revise IG to reflect computer presentation. 5
Send computer media to wings.
Implement with revised IG.
File completed checklist in
correspondence folder.
34 work days =

46 calendar days

Figure 13-6 — Computer Courseware Coordination Checklist
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HQ AETC/DOFX

Code)
HQ AETC/DOFX

REQUEST TO ISSUE PUBLICATION DATE
(Complete this form by using a typewriter or electronically generate it * A second pageis provided in the EF version of this form.) 20000301
SECTION |- FOR USE BY THE OFFICE OF PRIMARY RESPONSIBILITY (0PR)
1. TO: PUBS MGMT (Functional Address Symbal | 2. FROM: (FAS, Base, State, and 9-digit ZiP | 3. NAME OF PROJECT OFFICER (Last, 4. GRADE/|5. TELEPHONE
(FAS), Base, State, and 9-digit ZiP Code) First, Middle Initial) RANK NO. (oSN

Randolph AFB TX 78150-4325 Randolph AFB TX 78150-4325 | Jones, John J. Major 487-1234
6. PUBLICATION TITLE (/f classified, give title to be shown in index.) 7. PUBLICATION NO.(/fnew, show |8. PUBLICATION IS:
series number.)
. .. NEW
T-38 Pilot Instructor Training Syllabus F-V5A-B
9. SUPERSEDED PUBLICATION NUMBER AND DATE 10. NO.OF DRAFT 11. ADVANCE [12. DISTRIBUTION REVISED
PAGES SUBMITTED COPIES REQ'D |("F" submit functional CHANGE
statement.) NO.
F-V5A-B, January 1998 100 N/A X S PPLEMENT

Unclassified

N/A

13. CLASSIFICATION (Enter highest level of classification or "N/A".) 14. HIGHER HEADQUARTERS PUBLICATION 15. REQUIRED IMPLEMENTATION DATE
NO. (/f nane implemented, enter "N/A".)

(Enter date and explain in "REMARKS".)

20000401

SECTION Il -COORDINATION AND CONCURRENCE (See AFI 37-160,V1, Table 3.1.)

SECTION Ill - FORMS

(Enter an "X " in status. Submita DD Form 67

TERENCE L. GILBERT, Col, USAF
Chief, Flying Training Division

ADFDUR“:EZ;Ig\’:n‘I‘I:;OL NAME (Typed or Printed and Signature) DATE TENI';_P:;’?,E (see AF/37-I€0V¢9) fornew orrevised famis.
Continue on separate sheet for maore space*.)

AETC/DOFV Lt Col Steven L. Babcock 487-5561 FORM NO. CURRENT | NEW | REVISED |OBSOLETE

AETC/DOFX Lt Col Joe J. Smith 487-1234

AETC TRSS/CC | Lt Col Richard M. Fraker 487-6433

19 AF/DO Col Mark B. Rogers 487-6425

AETC/DOR Col William O. Faucher 487-4908

AETC/ADO Col Gary J. Bundy 487-4528

16. REMARKS (Continue remarks on plain bond paper and attach to this form.*)

Note

All coordination in Section II may be accomplished with an Electronic Staff Summary Sheet.

I certify that the attached manuscript meets Air Force requirements for necessity, good taste, and applicability to the Air Force.

17. TYPED NAME, RANK, TITLE, AND FAS OFCERTIFYING AUTHORITY | 18. SIGNATURE (Please use ink.) 19. DATE

I approve the attached manuscript for publication and verify tha
Department of Defense, and Air Force policy.

t it is in consonance with Air Force doctrine, existing law, and National,

20. TYPED NAME, RANK, TITLE,AND FAS OF APPROVING AUTHORITY | 21.
WILLIAM WELSER III, Major General, USAF
Director of Operations, AETC

SIGNATURE (Please use ink.)

22. DATE

SECTION IV - FORUSEBY THE PUBLICATIONS MANAGEMENT OFFICE

23. DATEASSIGNED

24. NAMEOF EDITOR

25. TELEPHONE NO.

26.DATE RECEIVED 27. SUSPENSE DATE

28. PROCESSING ACTIONS (Enter all actions taken up to time publication is sent to printer.)

29. CONTROL NO. 30.

NAME/TELEPHONE NO. (/0SN)OF PRINTING SPEC.

31.PROOFS NEEDED

32. PGS/MSCRIPT: 33. PGS/ARTWK:

[ves [ [we

34. PGS. CAMERA-READY TEXT:

35. DATE RELEASED
FOR PUBLICATION

36. SIGNATURE OF PERSON RELEASING COPY (Please use ink.)

37.DATE

AF FORM 673, 19930501 (EF-V2)

PREVIOUS EDITIONS ARE OBSOLETE.

Figure 13-7 — AF Form 673 for Syllabuses
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REQUEST TO ISSUE PUBLICATION DATE
(Complete this form by using a typewriter or electronically generate it. * A second pageis provided in the EF version of this form.) 20000301
SECTION |- FOR USEBY THEOFFICE OF PRIMARY RESPONSIBILITY (0PR)
1. T0: PUBS MGMT (Functional Address Symbol | 2. FROM: (FAS, Base, State, and 9-digit ZiP | 3. NAME OF PROJECT OFFICER (Last, 4. GRADE/|5. TELEPHONE
S), Base, State, and 9- l//y/t ZiP Code) Code) First, Middle Initial) RANK NO./oswn)
AETC TRSS/CCQA AETC TRSS/XTF
Randolph AFB TX 78150-4404 Randolph AFB TX 78150-4404 |Jones, John J. Capt 487-1234
6. PUBLICATION TITLE (/f classified, give title to he shown in index.) 7. PUBLICATION NO.(/fnew, show | 8. PUBLICATION IS:
series number.)
. .. . NEW
T-38 Pilot Instructor Training Instructor Guide F-V5A-B-IG
9. SUPERSEDED PUBLICATION NUMBER AND DATE 10. NO.OF DRAFT 11.ADVANCE |12. DISTRIBUTION REVISED
PAGES SUBMITTED COPIES REQ'D |("F" submit functional CHANGE
statement.) NO.
F-V5A-B-IG, 1 Jul 97 100 N/A X SpPPLEMENT

13. CLASSIFICATION (Enter highest level of classification or "N/A".)

14 HIGHER HEADQUARTERS PUBLICATIUN 15.

REQUIRED IMPLEMENTATION DATE
")

NO. (/fnone implemented, enter "N/A (Enter date and explain in "REMARKS
Unclassified N/A 20000401
SECTION Il -COORDINATION AND CONCURRENCE (See AF/37-160,V 1, Table 3.1.) SECTION Ill - FORMS
FUNCTIONAL TELEPHONE (Enter an "X " in status. Submita D0 Form 67
NAME (Typed or Printed and Signature) DATE (see AFI 37-160V8) for new or revised forms.
ADDRESS SYMBOL NO.osN) : *
Continue on separate sheet for more space™.)
TRSS/XTF Maj Joe J. Smith 487-1234 FORM NO. CURRENT | NEW | REVISED |0BSOLETE
16. REMARKS (Continue remarks on plain bond paper and attach to this form.*)
I certify that the attached manuscript meets Air Force requirements for necessity, good taste, and applicability to the Air Force.
17. TYPED NAME, RANK, TITLE, AND FAS OF CERTIFYING AUTHORITY | 18. SIGNATURE (Please use ink.) 19. DATE

Department of Defense, and Air Force policy.

I approve the attached manuscript for publication and verify tha

t it is in consonance with Air Force doctrine, existing law, and National,

JOHN A. KENAGY, Lt Col, USAF
Chief, Quality Assurance Flight, AETC TRSS

20. TYPED NAME, RANK, TITLE,AND FAS OF APPROVING AUTHORITY | 21.

SIGNATURE (Please use ink.)

22. DATE

SECTION IV

-FORUSEBY THE PUBLICATIONS MANAGEMENT OFFICE

23. DATEASSIGNED 24. NAMEOFEDITOR

25.

TELEPHONENO.

26.DATE RECEIVED 27.

SUSPENSE DATE

28. PROCESSING ACTIONS (Enter all actions taken up to time publication is sent to printer.)

29. CONTROL NO. 30.

NAME/TELEPHONE NO. /0SN)OF PRINTING SPEC.

31. PROOFSNEEDED 3

2. PGS/MSCRIPT: 33. PGS/ARTWK:

[ves |

[vo s

4. PGS. CAMERA-READY TEXT:

35. DATE RELEASED
FOR PUBLICATION
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DEPARTMENT OF THE AIR FORCE
AIR EDUCATION AND TRAINING COMMAND

1 February 2000

MEMORANDUM FOR 12 OSS/CC
14 OSS/CC
47 OSS/CC
71 OSS/CC
80 OSS/CC

FROM: AETC TRSS/QAF
1150 STH ST E STE 2
RANDOLPH AFB TX 78150-4404

SUBJECT: Change 1, T-38 Systems Instructor Guide (P-V4A-A-SO-IG, Jan 97)

1. Change 1 to the T-38 Systems Instructor Guide (P-V4A-A-SO-IG, Jan 97) was sent to your
bookstore. Implement this change with Class 98-06.

2. Ensure each T-38 Systems academic instructor receives a copy of this change.

3. Ensure your bookstore personnel return the attached AF Form 74 to acknowledge receipt of this
change.

4. If you have any questions, please contact Capt Jones at DSN 487-1234.

JOHN A. KENAGY, Lt Col, USAF
Chief, Quality Assurance Flight
AETC Training Support Squadron

Attachment:
Change 1

cc:

12 OSS/OSTS
14 OSS/OSTB
47 OSS/OSTD
71 OSS/OST
80 OG/OSTB

Figure 13-9 — Sample Implementation Letter
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Chapter 14

Validation

Introduction

Validation is part of the evaluation phase of ISD. It
determines ifthe material teaches the objectives. Validation
during the initial course design is developmental testing.
Developmental testing ends when course evaluation begins.

Information

Developmental Testing

The complete instructional system is not developed and
tested all at once. Portions are tested as they are produced.
You are interested in three concepts. First, does the course
work; is it valid? Second, if the course doesn’t work, what
revisions are necessary? Third, if revisions are made, are
they valid? If a course is brand new or revised you should
apply the three phases of developmental testing: individual
tryout, group tryout, and operational tryout.

1. Individual Tryout — Conduct the individual tryout
to determine if the new material provides what was
designed. The purpose is to detect any weak or forgotten
area of instruction you may have overlooked during
development.

It’s important to follow certain procedures. Observe student
performance closely. Carefully note what the student
does, whether correct or incorrect. If students have trouble
understanding or applying principles, they will probably
have difficulty with performance. This concept is especially
important since the effectiveness of an instructional
segment is evaluated only on the student’s ability to
accomplish the performance.

When certain errors occur repeatedly during successive
tryouts, it indicates a revision is necessary. If students fail
to meet an objective performance standard, analyze the
instruction. Perhaps the instructor noted some difficulty
on the part of several students to learn or accomplish a
specific step or objective. These facts plus any supporting
comments received during student interviews will identify
problem areas and provide data for corrective measures. If
the unit must be revised significantly, conduct one or more
individual tryouts to check the results before proceeding
to small group tryouts. However, if the instructional
sequence requires only minor changes, a small-group
tryout can be started.

2. Group Tryout — Conduct the group tryout until
you have presented a unit to a total of 20 to 30 students. If
possible, the students’ aptitudes should be evenly
distributed between low, average, and high.

Prepare as you did for individual tryouts. Collect the same
data. When group tryouts are complete, and the data
collected and documented, conduct the following two
types of analyses.

First, calculate the average completion time for each
objective to establish a reasonable unit duration.

Second, identify any error pattern in a lesson , then
reinforce or improve that unit or the supporting materials.

Ifyourevise aunitsignificantly, repeat your group tryouts.
This cycle of instructing, testing, analyzing and modifying
continues until the unit achieves the level specified by the
objective(s).

3. Operational Tryout — Try out the program in the
actual environment. Attempt to obtain the same data as in
the first and second phases. Generally, use a minimum of
60 students for the operational tryout.

Initial Revision

Developmental testing will usually indicate certain
revisions. These usually include the following:

Student Instructions — must be clear and let the student
know exactly what to do. Developmental testing will
indicate if instructions must be rewritten.

Transitions — Student comments may indicate
instruction wasn’t smooth from one step to the next. You
may need to add some transition material.

Sequence — Developmental testing might also reveal the
need to change the sequence.

Step Size — Tryouts might indicate some steps are too
large. You may need to include additional steps. If some
steps are too easy, you may decide to combine them.

Revalidation — Following courseware revision, you may
revalidate to determine if your changes solved the problems
you discovered.

Evaluation

Once the course is in the field, the OPR continually
evaluates the course effectiveness. The following sources
are available:

Course comment sheets submitted by the students
End-of-course critiques from instructors and students
Stan/eval comments

Staff visit reports
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Computer Test Run — AETC TRSS/DO maintains the
computer test analyses. A question with a high miss rate
should be checked. The question and/or the instruction
could be inadequate.

Validating Minor Revisions

Several different feedback mechanisms may cause minor
revisions to existing courseware. If the revision is of a
“cosmetic” nature, such as grammar or spelling, you need
not establish a validation procedure. However, if the
revision changes an objective statement, courseware
content, or end-of-course exam, then you should develop
a validation procedure.

Validate a minor revision by developing a procedure to
specifically track the revision. For example, suppose you
revise two objectives, the support material, and the related
test questions. Track the success of the revision with
instructor and student critiques, test analysis data, and
grad eval reports for two student classes. When all material
is collected and analyzed, you can demonstrate validation
for that revision.
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Chapter 15

Test Analysis

Introduction

Let’s assume your courseware’s already in the field and
you’ve written your best product. Your exams are
comprehensive (covering all objectives) and balanced (all
versions are comparable in coverage and difficulty). The
questions test specific course objectives, and are clear and
straightforward.

Now the feedback arrives. Unfortunately, one of the most
useful types of feedback is also the most confusing — the
test analysis. This chapter removes the mystery so you can
improve your courseware. We’ll check the information
available on the test analysis and how you canuse it. We’ll
also learn how to avoid some traps and misconceptions.

Before we can analyze the results, let’s address two
fundamental questions.

1. Why do we test?
2. What constitutes a “good” test?

Question 2 is logical. It helps us understand which test
result factors are worth knowing and analyzing. But
question 1 is equally important because it dictates exam
construction, and determines how we interpret and react
to analysis data.

The Purpose of Testing

There are many reasons why we test a group of trained
individuals.

1. We may want to rank, separate, or compare relative
ability or performance (discriminate differences) among
the individuals in the population tested. The Olympic
100-meter sprint, SAT, ACT, and GRE all answer the
basic question “Where do I stand compared to everyone
else?”

2. We may also want to determine each individual’s
status relative to a well-defined performance standard.
We are not concerned whether A is better than B, but if the
individuals can do what’s asked — a yes/no, pass/fail
situation. The Instrument Refresher Course (IRC) exam,
boldface tests, drivers’ tests, and checkrides fall into this
category. In each case, the fundamental question is “Can
Iorcan’t 1?77

3. It’s also possible to use a test as a learning tool, and
let the grades measure progress or effort. Term papers and
take-home problems fall into this category.

Most tests accomplish all three — compare members of
the group, determine whether or not individuals can “hack

it,” and instruct something along the way. But all tests
should have a single primary purpose, and the OPR must
have a clear picture of that purpose.

A norm-referenced test discriminates, separates, and/or
compares as inparagraph 1. Theresults of the test determine
what’s “normal” or average, who’s above or below average,
and by how much. Since we’re concerned with where
people stand compared to others, and not compared to a
preestablished standard, it’s appropriate to grade such a

test “on a curve.”

A criterion-referenced test compares individuals to a
standard as in paragraph 2. Grading on the curve is
inappropriate. For example, if most students in a UPT
class are unable to complete a boldface test properly, we
would not give an “A” to those with the fewest errors.
There’s a standard to meet, and it doesn’t matter if you are
above average if you don’t meet that standard.

A graded exercise is primarily a learning tool as in
paragraph 3. We won’t discuss this type of exam.

Our end-of-course exams are criterion-referenced tests.
ISD requires us to identify what we want our students to
accomplish, instruct them to do it, and then use the exam
to see if we succeeded. Our exams do discriminate
somewhat, but that’s not a goal. Students probably learn
a few things when taking a test, but according to ISD, it’s
improper to write a question with the purpose of exposing
a student to new concepts.

Unfortunately, criterion-referenced tests are difficult to
write and analyze. Determining needs and objectives is
difficult, and testing those objectives is harder. Perhaps
the most difficult is determining the standards — if you
score 85 percent, have you met the training objectives?
Very few OPRs take time to write and refine good
criterion-referenced tests. It’s far easier to assume the test
is norm-referenced, ask what seems to be important, and
grade on a curve.

In this chapter we’re concerned with analyzing existing
exams. The type of test, norm-referenced or
criterion-referenced, affects the construction and analysis.
We must clearly identify the purpose of our test.

Reliability
What constitutes a “good” test?

Suppose every time you weigh yourself on a scale you get
a different reading. It’s possible that you gain or lose
weight very quickly, but it’s not likely. You probably
wouldn’t have much confidence in the measuring
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instrument, because you expect a bit more consistency
from onereading to the next. You’re looking for reliability,
expecting the same assessment every time you measure
the same condition. You want a consistent measuring
instrument.

Here’s another example. We want to measure dart-throwing
ability. But if the test involves giving everybody one dart
to throw, it’s probably not going to be very reliable.
Anyone can get lucky once, and even an expert might miss
now and then, so someone could do well on the test today
and poorly tomorrow. A one-dart test would provide no
consistent assessment of ability. A ten-dart test would be
more reliable. Increased repetitions generally improve
reliability.

The reliability of a written achievement test involves the
same general idea — we want the same assessment of
ability every time we test the same individual, assuming
the ability doesn’t change. Measuring the reliability of a
scale is one thing (step on it many times and see if the
readings vary), but checking the reliability of a written test
is entirely different. We can’t give someone the same test
repeatedly; they’ll begin to remember the test.

We can determine reliability, but it’s fairly complicated.
Instead, we’ll look for clues to identify potential reliability
problems. For example, suppose the mean on version 1 of
your exam is 81.3, but version 4 has a mean of 96.2. It’s
possible that the class taking version 4 was significantly
better than the one with version 1 (or maybe one instructor
was better than the other), but that’s not very likely,
especially if the same result occurs several times. It’s far
more likely that version 1 is harder, or measures different
skills. There’s a good chance your versions are unreliable.

If the bathroom scale reads 195 every time you step on it,
your measuring instrument is very reliable. But what if
you don’t weigh 195? We want reliability (consistent
results), but we also want the questions to accurately
measure what we’re trying to measure. This concept is
validity and is best illustrated with some examples:

Objective — Identify a horse when you see one.
Question — Draw a picture of a horse.

Even if we found a way to grade this question reliably, it’s
stillunacceptable. The question doesn’t test the objective;
ittests a completely different (and far more difficult) skill.
It doesn’t measure what we’re trying to measure, so it’s
completely invalid.

Ifthe example seems unrealistic, here’s one from an actual
T-38 aero exam from several years ago which illustrates
the same mistake:

Objective — Know therecovery from excessive sink.

Question — Here’s a pattern situation — should you
or should you not go “burner” ...?

Both students and instructors complained that the question
was too difficult. The OPR didn’t intend it to be easy, and
believed the question was acceptable because the results
were consistent. But the OPR failed to recognize the
distinction between reliability and validity. The question
was reliable (consistent results) but invalid. Both the
question and objective shared the same topic (sink
recovery), but that’s where the similarity ended. The
objectiverequired students to know the recovery procedure
from an excessive sink, but the question asked them to
distinguish between an excessive sink and one that’s not.
It did not measure performance on the intended task, and
was removed.

Consider the last two questions on the old IRC test.
Although they were reliable and seemed valid, they were
consistently among the most frequently missed questions.
The problems required the “whiz wheel,” and after 98
questions, the “care index” was running low. If pilots
knew they had already passed the test, some “educated
guessing” probably occurred. Those questions were
reliably measuring something other than ability with the
flight computer. Even though the questions looked fine,
they were probably reliable but invalid.

There’s more to validity than verifying that objectives and
questions match. A long test may measure patience, a
timed test could measure speed, and a tricky question may
measure grammar knowledge or logic. If any of these
problems exist, the questions may look fine and still be
invalid. Constructing a good test requires much more than
knowing the definitions of reliability and validity.

The second source of error in test construction and analysis
is failing to recognize the distinction between reliability
and validity. No matter how reliable (consistent) the
results, the first measure of a test or question is validity —
does it actually measure what it’s supposed to? Validity
means more than checking to see if the topic covered by
the question is the same as the objective. This distinction
is important.

If a question is incompatible with the objective, the
validity problem is solved by changing the question or
refining the objective. Therefore, you must construct
objectives and write exam questions in a single ISD
phase.

Test Analysis Products

Although studentsuse an AETC Form 1603 to record their
answers on most multiple-choice flying training exams,
they are also hand-graded. The instructor enters an overall
score on the form after grading. When all the forms are
scored and coded, an answer key is added and the stack is
scanned. The information is stored in the TRIM computer
by base exam and version number. The base files are
forwarded to the TRIM development site at Randolph,



stored on tape, and are available as input for the numerical
summary program. Any errors during preparation don’t
affect the student grades. Because the answer sheets are
graded by hand, an error, such as mismarking the master
sheet or miscoding a student’s grade, will only distort the
summaries.

The computer generates the following three products;
they are kept on file and available to the OPR:

1. Ttem analysis — Wing Summary. This printout
summarizes the results at a single UPT Wing: How did
Vance class 95-01 do on AA exam version #2? This
product is structured the same as the command summary,
and contains the same type of information. It’s kept on
file, but is not usually passed around.

2. Test Analysis — Summary of Exam Results. The test
analysis summarizes the exam: mean, standard deviation,
pass/fail rate, USAF and international student performance,
etc. It summarizes the results for an entire class, both
command-wide and by wing. These printouts indicate if
one exam version is consistently more difficult than
another. The forms are kept on file.

Only the command item analysis products routinely arrive
on your desk, and we’ll explain these in detail. If you
understand the command item analysis, you’ll know when
to ask for the others.

3. Academic Item Analysis — Command Summary
(Figure 15-1). This printout combines all wings together
to show how a single class did as a group on one version
of the exam for a specific course. If one section of 97-01
at Columbus, Laughlin and Vance took version #1 of the
Applied Aerodynamics (AA) exam, the computer combines
all three groups together and produces a single output
summarizing the results on each question. You’ll receive
this product quarterly, so we’ll discuss it in detail. The
sample sheet summarizes the performance of 45 students
(called the population sample size and symbolized by #;
so n=45). The exam was given to three sections: 16
students at Columbus, 14 students at Laughlin, and 15
students at Vance. We could verify the student distribution
by checking the file for the wing item analysis printouts.

Class 97-01 could generate up to four pages for this
particular course (one for each exam version), but there
may be fewer if some versions were not used. There may
also be a wide variance in the number of students per
sheet; perhaps only one small section at Laughlin took
version 1 (n = 14), but three large sections took version 4
(n=94).

The information at the top is the class, course and exam
version. The question numbers and correct answers appear
along the left side of the page. The computer has the
correct answers from an answer key sheet. If there is a
mistake, the results will be badly skewed, but the students’
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scores will not be affected. If we move from left to right,
the next item is the number and percentage of students
who missed each question.

The computer stores all the results and it ranks and divides
the students by overall scores into three groups — high,
middle, and low. If n is equally divisible by three, each
group will be the same size. If not, the groups are arranged
so the high and low groups are the same size, and the
middle group has one more (or less) student. On our
sample sheet, the high, middle and low groups each have
15.

There may also be some “slop” in the division. For
example, if 30 students missed one question, some will be
inthe high group and some in the middle, depending on the
order the answer sheets were entered. The statistics may
change if the sheets are “shuffled” and reentered, but if n
is large, the effect is slight.

The right-hand side of the sheet lists the number of
students in each group, and the total number who marked
the correct answer. For example, on question #20, all 15
in the high group, 15 in the middle group, and 13 of 15 in
the low group were correct, for a total of 43 out of 45. As
you’d expect, most of the incorrect answers were from the
low group. The large center section of the form depicts
how many in each group selected each possible distractor.
On question #20, everyone in the high group selected “d”
(the correct answer), and the same results in the middle
group. In the low group, “c” was selected twice. Some
patterns and questions arise.

1. Why is distractor “c” the most commonly selected
incorrect answer? Is it too tricky (an exam problem)? Or
is there some way we can improve instruction so the
concept is clearer? Note what we said — Test analysis
seeks improved instruction, not just improved tests.

2. Why didn’t someone select distractor “a”? We don’t
want students to choose a distractor. But if it’s obviously
wrong, is it a waste of ink? If this analysis only covered
10 — 15 students, we wouldn’t think twice. But if the
sample were 500, we’d give it some attention. This situation
illustrates another point: the smaller the sample, the less
conclusive theresults. Ifn < 20, the statistics are unreliable.

The three groups and the raw data are most important. But
there are some other facts on the form to summarize and
highlight certain aspects of the raw data. Let’s look at two
of them.

Ease Index

The ease index, p, is the percentage of the population with
the correct answer. An ease index of p=0.7 means 70
percent of the population answered the question correctly.
The ease index is easy to define, but there are some traps.
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1. A high ease index doesn’t necessarily mean the
question is easy. It may mean that a difficult skill has been
mastered. For example, landing an aircraft isn’t easy, but
a landing test at the end of UPT should have an ease index
at or near p = 1.

2. When n <20, the ease index isn’t completely
worthless, but be skeptical. Check another sheet with the
same version and don’t simply average the ease indexes.
If p=0.7 with n =100 on one sheet, and p = 0.8 with
n =10 on another, the combined ease index is not 0.75.
The wing item analyses usually aren’t reliable because
each sample is too small.

3. Don’tassume one analysis, even with large #, tells the
entire story. A sheet with » =85 and p = 0.25 indicates
only 25 percent of the population got it right. But another
sheet with n = 90 had p = 0.82 for the same question. You
may suspect a poor instructor or a bad class, so check the
wing summary. In this example there was an error on the
answer key. The computer thought most students had
missed the question, when in fact they had it right. It’s
important to avoid jumping to conclusions based on only
part of the evidence.

4. Don’tassume that bad numbers mean a bad question.
A vague or misleading objective, or poorly written student
guide could cause a low ease index. Instead of changing
the exam question, the correct fix may be a change to the
books.

Don’t assume that good numbers mean a good question. If
the T-38 aero exam asks “Who is the Secretary of Defense?”
it doesn’t matter what the ease index is — the question is
invalid. Is the question consistent with the objective? Is
that objective appropriate? Can you show inthe IG and SG
why it’s the correct answer? Can you show why the
distractors are wrong? Does some aspect of the material
need more emphasis? Ifthe answer to any of these questions
is “no,” the question is at least unfair. Use the results to
evaluate all aspects of the course. You may not need to
change the question; you may need to change the IG or SG.

What values of the ease index are acceptable? Only you
can decide, but there are some guidelines. By definition,
a criterion-referenced test means you expect mastery, so a
high ease index isnormal. Since 85 percent is the minimum
passing score on our exams, the ease index on a typical
question should be above that. Use the following ranges a
guide:

90—-.97 typical

.80—.90 acceptable for a small percentage of questions

.65 —.80 deserves attention; a change to courseware
may be necessary

<.65 you have a problem (not necessarily with the

exam)

What about an ease index of 100? In principle, that’s okay,
and on any sheet you may have a few. Butif p = 1 for very
large n, you probably have a defective question. There’s
either something in the structure of the question to give
away the answer, or the material is so simple it’s not worth
asking. In either case, you’re wasting ink, and probably
should revise the question. When you see p = 1 on a sheet,
you should probably check a few other printouts.

Check for questions with an ease index less than 0.8 and
take a closer look. After anew exam or recent change, you
should study the results carefully, question-by-question.

Discrimination Index

The ease index doesn’t tell the complete story. Consider
three separate questions, all given to 100 students, all with
an ease index of p=0.7. Suppose the breakdown of
correct responses among the high, middle, and low groups
looks like this:

ITEM CORRECT RESPONSE
HIGH MIDDLE LOW EASE INDEX
1 17 23 30 70.00
2 23 24 23 70.00
3 31 23 16 70.00

All three items have the same ease index, but the results
are very different. On the first question, the weaker
students scored better than the strong group. On the
second question, there is no correlation between overall
performance on the exam and performance on this specific
question. And on the third question, the strong students
did well, and the weaker ones didn’t.

Without more information, you’d probably suspect that
question 3 is the best question of the three. After all, you’d
expect the strong students to do the best on a truly fair
question. But other issues, like validity, are important.
There’s no guarantee the students the exam identifies as
strong are really the strong ones. Even if the high group
really is composed of the strong students, nothing says
they have to be strong on this particular question. But on
a given question, we expect the good students to do better
than the weaker ones. The question discriminates between
the weak and strong performers, and discrimination is not
a goal of criterion-referenced tests — we want the weak
group to achieve mastery also. However, we don’t expect
the kind of results showing up on questions 1 and 2 above.
These two questions look suspicious; perhaps there’s a
problem with the exam or the courseware. Fortunately
there’s a number that measures the correlation between
overall performance on the exam and performance on a
specific question. Let’s look at the difference between the
number of correct responses in the high group and low
group. For example, consider 60 students, 20 in each of
the three groups:



CASE 1 — All 20 in the high group got the question right,
and nobody in the low group got it right.

(# right in high) minus (# right in low)
20-0=20

CASE 2 — Nobody in the high group got it right, but all
20 in low group got it right.

(# right in high) minus (# right in low)
0-20=-20

CASE 3 — The high group and low group did equally
well on the question.

(# right in high) minus (# right in low)
20-20=0

So high - low >0 means “good” or “expected”
discrimination,

high - low = 0 means no discrimination, and
high - low < 0 means “bad” discrimination.

Butis +20too high? Is -5 too low? It depends on the group
size. If we divide by (n + 3) we get a more useful number:

CASE 1 divided by 20 = +1
CASE 2 divided by 20 =-1
CASE 3 divided by 20 =0

This process defines the discrimination index,
D=(H-L)~+ (n+3) where

H = # right in high group (top third)
L =# right in low group (bottom third)
n = population size.

D will always be between -1 and +1. [f D = [, everyone in
the high group got the question right, and everyone in the
low group got it wrong (“perfect” discrimination). You’ll
probably never see D anywhere near 1 for two reasons.

1. It’s impossible to have D =1 unless p <.67 (which
will probably never happen on one of our exams); and

2. Evenifit were possible, it would mean we have zero
percent mastery from the low group (inconsistent with our
purpose). If D = O, the question doesn’t discriminate at
all. If D = -1, the lows all got it right and the highs all got
it wrong (clearly a ridiculous situation); in fact, any
negative D warns of a potential problem.

Note — The discrimination index is also called the
differentiation index. In fact, “DIFF’ stands for
differentiation on the item analysis sheet. Many people
mistakenly think DIFF means “difficulty index”; itdoesn’t.

We don’t want a negative D. But D will tell us more if we
look further.
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D doesn’ttell you everything. It ignores the middle group.
For example, here are two questions with the same #, p,
and D. Notice the difference in the middle group:

p D HI MID LO
67 35 17 13 10 (n=60)
67 35 14 19 7 (n = 60)

Foragiven ease index, there’s a limit to the discrimination
possible. Very easy questions are poor discriminators.
Consider a question with p =.95 given to 60 students (a
total of 3 people missed the question). Even if all three
misses came from the low group, the best discrimination
possible, you’d have D =(20-17) +20=.15, a fairly
low discrimination. This result isn’t surprising, since
discrimination isn’t the goal. But here’s a fact that is
noteworthy: don’t use a few hard questions as separators
because they are poor discriminators. When a question
has many misses (low p), the high group takes their share
of the hits, so it’s hard to get a big “high-versus-low”
difference. The best discriminators are questions of
moderate difficulty. Don 't use separator questions. They
violate the purpose of our tests and they don’t separate.

Use D only when n > 20 (preferably much greater than
twenty). The discrimination index is unreliable for low #,
and worthless for # - 20. Don’t combine several pages
together to get an overall discrimination index; it’s not
worth the effort. A student in the high group on one sheet
may belong in the middle group on another.

With an acceptable population size, what values of D
should you expect? What values should signal potential
problems?

Easy questions (high p) will always have a low D; there’s
nothing you can do. Hard questions (low p) don’t belong
on our tests. We’re concerned with questions of moderate
difficulty (p between .65 and .85). Negative D is always a
problem, and a high positive D isunlikely ifnotimpossible.

Avoid alow positive D on a question of moderate difficulty.

For example, if you have a question with p=.7 and
D =0.025, 30 percent of the students missed the question.

There’s essentially no correlation between overall ability
and performance (D is near zero). So, for questions of
moderate difficulty (.65 - p - .85), look for D > percent
wrong. For example, if p=.7, look for D > .3.

Summary

Test analyses may seem intimidating. Here are some
suggestions:

Begin by scanning through the products.
1. Which versions of the exam are included?
2. How many pages for each version?

3. How large a sample on each page/version?
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Decide which questions to look at more closely.

1. Ifthisis the first or second time a new exam has been
given, consider checking each question.

2. Placethe exams on one side of your desk, and the item
analysis on the other. Read each question, then look at the
data for that question.

3. Ifthe exam has been in the field for a while, you can
limit your attention to questions with suspicious-looking
statistics. Look at questions with

a. p<.8, especially if D is low.
b. D<O.

c. recently revised questions.
d. p=1, especially if n is high.

Note — Statistics can reveal if there’s a problem, but they
can’tidentify the problem. Also, no statistics can guarantee
a question is a good one.

Asyoulook at each question, compare pages and combine
data to get a clearer picture. If necessary, check the wing
item analysis.

Don’tjust look at the question. Also look at the following
items:

1. Objective — Does the question really test the
objective? Is the objective clear and appropriate?

2. 1IG/SG — Canyou find the right answer in the books?
Can you show why the distractors are wrong?

3. Distractors — Which were selected, and why? Which
were not selected, and why not?

4. Comparable questions on other exams — How does
the data compare? Can I account for the difference? Can
I fix a potential problem before it shows up?

Don’t be defensive. There are techniques to increase the
chances of writing a quality exam, but it’s impossible to
anticipate all the potential problems.

The goal is improved instruction, not justimproved exams.
If your analysis ends with “the question is fine,” you’re
not finished. You may need to improve your courseware.
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Attachment 1

Handy Tips

Use the following list of words and phrases when writing
and editing flying training publications. References are
The Tongue and Quill, © 30 June 1997; Webster’s Ninth
New Collegiate Dictionary, © 1990; and the United States
Government Printing Office Style Manual, © March 1984.

General

1. Any airspeed terminology — use
KEAS, KTAS and knots GS.

KIAS,

2. Whenmaking lists, put periods after the listed word(s)
only if they form a complete sentence or complete a
sentence started in the stem.

3. Abbreviations should be consistent.

4. Plurals of acronyms — NAVAIDs, NOTAMs (no
apostrophe)

5. The letter following a hyphen is lower case unless
used in a title.

A
o (not a or o)
a while (not awhile)
accessory
accommodate
acknowledgment
adviser (advisor is a legal term)
affect (verb, to influence)
effect (noun or verb, result)
aim point
air-conditioning
airspeed
all right (not alright)
and(or) (not and/or; try to avoid, use “and” or “or”
antenna (singular) and antennas (plural, not antennae)
appendix (singular) and appendixes (plural, not
appendices); try attachment(s) instead
assure (to give confidence)
ensure (to make certain), insure (to protect)
asymmetric (nof unsymmetric or unsymmetrical)
angle of attack
angle-off
B
back up (verb), backup (adjective or noun)
backward (not backwards)
break out (verb), breakout (adjective or noun)
C
caveat (noun; a caution. Don’t use as a verb)
CG (center of gravity)
centerline
chart (instead of map)
checkpoint
checkride
climb out (verb), climbout (adjective or noun)
collocated

COMM/NAV
crewmember
criterion (singular) and criteria (plural)
cross section
cross-check (verb, adjective or noun)
cross-country
cross-cockpit
cross-tune
crosswind
curriculum (singular) and curriculums (plural)
cut off (verb), cutoff (adjective or noun)
D
Dash One
dead reckoning
degrees — 90° or 68 °F = 20 °C (note the space)
disk (not disc)
DoD (not DOD)
dogleg
downwind
E
EGT
emergency (not emergency situation)
enroute
exceed
F
farther (distance), further (degree)
field of view
fingertip
fix-to-fix
flame out (verb), flameout (adjective or noun)
flammable (not inflammable)
flightcrew
flightline
flightpath
fly-off
formula (singular) and formulas (plural, not formulae)
four-ship
fpm (feet per minute)
full-stop
G
Gs (not G’s, gs or g’s)
(g is acceleration and G is force)
G-LOC
game plan
gamut (entire range), gambit (an opening move)
gauge (not gage)
glareshield
glidepath
glideslope
go around (verb), go-around (adjective or noun)
gradebook
gradesheet
groundspeed
groundtrack



H
high-level
hijack
headwind

I
Immelmann

impact (avoid; use “effect” instead)
index (singular) and indexes (plural, not indices)

inflight

its (possessive pronoun), it’s (contraction of “it is”)
J

jetwash

join up (verb), joinup (noun)
judgment (not judgement)

K
knots (not kts)

L
labeled (not labelled)
lead point

level off (verb), level-off (adjective or noun)
leveled (not levelled)
lift off (verb), liftoff (adjective or noun)
line-abreast
line of sight
line up (verb), lineup (adjective or noun)
low-level
M
Mach
man-made
medium (singular) and media (plural)
memorandum (singular) and memorandums (plural,
not memoranda)
midphase
minimum (singular) and minimums (plural, nof minima)
MIL, MAX

mph

N
NAVAID
night-fly
NM (nautical miles) not nm
no-flap

non (single word, no hyphen; except when it
precedes a proper noun)
NOTAMs (not NOTAMS or NOTAM’s)
no-wind
nose low (adverb), nose-low (adjective)
nosewheel
(0]
on course (oncourse is an adjective)
ordinance (law), ordnance (weapons)
over-the-top (adjective), over the top (adverb)
P
percent (a measurement), % (a throttle or flap setting,
or gauge indication)
pph (fuel flow in pounds per hour)
preflight
proceed
pull off, pull out, pull up (verb)
pulloft, pullout, pullup (adjective or noun)
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purview (noun; range of responsibility)
purvey (verb; to supply or procure)
R
regardless (not irregardless)
rhythm
roll out, roll in, round out (verb)
rollout, roll-in, roundout (adjective or noun)
RPM
run up (verb), runup (noun)
S
satellite
self-explanatory
set up (verb), setup (adjective or noun)
ship-length, ship-width
shut down, shut off (verb)
shutdown, shutoff (adjective or noun)
single-engine
60-to-1 rule
solid-state
speed brake (T-37 & T-38)
split S
straight-and-level (adjective); straight and level (adverb)
straight-in
Sun, Moon & planets (Mercury, Mars, Venus)
supersede
exceed, proceed, succeed
(all others are -cede, e.g. precede, secede)
swept wing
syllabus and syllabuses (not syllabi)
T
T-37 Checklist
T-37 Dash One
T-37 (aircraft)
T50 (simulator, no hyphen)
tailwind
take off (verb), takeoff (adjective or noun)
tally-ho
three-ship
threshold
thumbs-up (noun)
touch-and-go
touch down (verb), touchdown (adjective or noun)
toward (not towards)

two-ship
U

upwind
A\

vortex (singular) and vortexes (plural, not vortices)
W

whifferdill

windscreen or windshield (be consistent)
wings-level

wingtip

wingwork

work load

worksheet

ZEr0o — o
Zulu
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Attachment 2

Simpler Words and Phrases

Official writing doesn’t require big words or fancy phrases. I borrowed this list from AFH 37-137, The Tongue and Quill,

and deleted a few items.

Instead of Try

A
a great deal of .......cccoeiiinene, many, much
aminimum of ... at least
anumber of ......coooviiiiiiiiin few, many, some
a period of (2 days) .....cccceerueennen. for
abandon .........cocceeeeriieniinicee, give up
ADEL e aid, assist, help
abeyance (hold in) ........cc.ccce.. delay, postpone,
abridge ....coooeeveriinieee condense, shorten
abrogate cancel, revoke
accelerate .......coveeeveeeiieeecieeeene, hasten, speed up
ACCEPT vvevreeireerieeeieeeeeeieeeiee e receive, take
accommodate .........coceveeneenennen, allow for
ACCOMPANY ..eenveeneeeneerieeneieneeeeeenns join, go with
accomplish......cccccovvevvenciinieennne. complete, finish
accomplish (a form) ................... complete, fill in
according to (an instruction) ...... per
accordingly .......coceeveiiiieinene. so, then
ACCTUEC vttt eee s add, gain
accumulate .........ccoceveenieneenennn collect, gather
ACCUTALE ..vvvvvveeeeeeeeeiieeeeeee e correct, exact, right
AChIEVE ..o do, make
achieve the maximum................. excel
ACQUITE .o gain, get, obtain
ACHIVALE .o begin, start
active consideration (to give)..... consider
ACHTVITICS .o actions
actual ..o real, true
actual emergency ..........cceceeeeneee emergency
actual facts .......cceceeeeiienienceene facts
ACTUALE ... drive, induce, move
additional ........ccccvvveiiiiiiiiine, added, more, other
address ........ speak, deal with
adequate enough, plenty
adjacent t0 .....cccceeveenieenienieeeenn beside, next to
advanced plans .......c.ccccceevnrennnen. plans
advantageous ........cceceeveenieenieenne. helpful, useful
AAVErSE t0.uveeivreeiee e against, opposed to
AdVISE oo recommend, tell
advised (keep me).......cceeeveneen. inform me
affirmative (answer in the) ......... agree
AffIX e, add, attach, place
affix a signature........c.ccoeceeveenee. sign
afford an opportunity ................. allow, let, permit
after the conclusion of ............... after
AGENCY -eeveenveeneeneeeienieeieseeienieens office
AGEIELALE .oveeeieiieeieie e combined, entire,

total, whole

Instead of Try

airplane, plane
all

allegation ........cccceeeeveeniincinnnne. charge, claim
alleviate .....ccccoovveeieeiiieeiieee, ease, lessen
allotment ........ccceeeveeceeeniiennennne, portion, share
along the lines of ..........ccccceeeee. like, similar to
alter, alteration.........ccccceeeenueenen. change
alternative .......ccceeeveevveeneeenneeenne, choice, option
amalgamate .........coceeeeeiencennnne combine, merge
ambient .......... surrounding
ameliorate better, improve
ANA/OT ..o use “and” or “or.”
annually ..o yearly

antedate ......cccoovveeeieeiieeee e, precede
antiCipate .......ccceeeveeereveerveeereeennes expect, foresee

antipathy dislike, distaste
antithesis contrast, opposite
ANXICLY weveveveieeieniieieeeeniceie e fear

F:30) 0] TR any

APPATENT .evvvrevieeereeeieeeieeeieeeans clear, plain, visible
apparently .......cocoveeeneeniencennnn clearly, seemingly
APPCATL e seem

appellation .........ccceeeveervienieennnn. name

append .....ooevveeieeieeeee e add, attach
applicable .......ccccccevevveeiiieeene, correct, proper
application use

appreciable many

APPIECIate ..vvvveveerreeereerreerieennen value

APPLISE evveeereeereeereeereeereesreeenes tell, inform
APPrOPIIALe ..ccvveeereerreeeree e proper, right, fit
approximately ........cocceveeevereene almost, nearly

are desirous of ........ccceceviennennen. want to

are in receipt of ......cccoeevvevneenne. received

as a matter of fact .........c...coceee. in fact

as ameans Of ......ceeevveeniencenen. to

asaresult of ......ooevieniinincene. because of

aS AZAINS c..eeverieieieieeeeeeee, against

as and when ........cccoeeveeciiennennne, as, when (not both)
as at present advised................... as advised

as of (this date) .......ccceeecvvervenee. by (today), today
as prescribed by .......ccoceeveenenne. per, under

as to whether whether, if

FETIolS) 07211 U learn, find out
ASSETT ceeeeeieeeeeeeeieeeee e claim, declare
assimilate ........coccoeceenieninnenee. absorb, digest, join
assist, assIStance ........ccccveeeeeeennnn. aid, help

atalater date ........cccceeverennnnn, later

at a much greater rate ................. faster, quicker



Instead of Try
atall times .....cccooceeveevenieniceene always
atan early date.........cocceveeeenen. soon
At PreSent ......ocevereereeeeeeeeieeene now, currently,
at such time........coccevvveneencneenen, when
at the present time ............c......... currently, now
at the time of .........ccoceeveiiinenn, when
at this juncture (time) ................. now
at this time .......ccocceeveveencencnene now
at your earliest convenience ....... as soon as you can
attached herewith is.................... here’s
attached please find.................... ... is attached
Fo 1711 1 RO reach, achieve
ALEMPL oo try
attempt t0 .oveeveveeereeireennee ... tries
attention is invited to note, see
attired ..ooooeieieieeeee, dressed
AUZMENT .o enlarge, increase
authored .........ccooeeveieniiiine wrote
authoritative ......ccoovvveeeeeiieiiiinnnes official, valid
Authority ...ooeeeiieiiiiiiice control, sanction
authorize .......ooovvvvvveeeiiiiieienen, allow, let, permit
autonomous ................. independent
avail yourself of use
availability ... presence, use
B
based on the fact that ................. because
be acquainted with ... know
be cognizant of .........ccceeeeneenen. know
be of assistance to .........ccuuuee...... assist, aid, help
befall c.oooveeiiiieeie e, happen, occur
DENESt .eevvieiieieeeee e order, request
behoove ......cceevirieiiiiieieee don’t use
benefit.....ccoveeeeeiiieeiecieeieene help
DESTOW ..o give
betterment ...........cceeeeeeeiierieennnnn improvement
biannual ........ccoceniiniiniini twice a year
biennial .......ccccooviiiiiiiiiniinien once in 2 years
bilateral .........cccooeevienenniiineene, two sided
bona fide .....cccceevviiiniinieien genuine, real
brief (in duration) .............. short, quick
brook (interference) allow
burgeoning ........cccceeeeeveereeuenncens growing, increasing
by means of ........ccccoveeriininnnne by, with
by virtue of .......coooeriniiieene, because, by, under
C
came to an end .......c.cceeeeeneenenne. ended
CANNOL .o can’t
capability ......ccoceveeiinieneeies ability
capable ......ccceeevreiieeieceeee, able
care should be taken................... be careful, take care
(011100 R class, group
characteristic .......coceeveecueeeenncene trait

characterize ... describe, portray
CITCUILOUS ..o roundabout
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Instead of Try
CIFCUMSLANCES ..vvvvvveeeeeeeeenereeeeee. conditions, facts
classify ...oovienieniiieeee arrange

close proxXimity .........cceceeveenuenne. close, near
cognizant of ........cceeeeveincnnennnn. aware of, know
coincidentally ........cccceoereinene at the same time
collaboration.........ccccceeeeneenenne. jointly, with
cOlloqUY weeveeiiiieieeee discussion, talk
COMDINE ..o, join

combined joint

comes into conflict ..........cc..c..... conflicts
COMIMENCE «..eeeneeenieeneeeeeeneeeeeenne begin, start
COMMENSUTALE .....eeevreiiiieeeeananne equal to, agree with
commensurate with .................... according to
communicate verbally ................ talk, discuss, say
compensate (compensation) ....... pay

comply (With) ....ccceevviiniinnnnn, follow, meet
COMPONENL ..o part

comprehend ........ccoccvveeviennennn. grasp, understand
comprehensive .......occeeveereeeneeenne. thorough
COMPTISE vevvvreerereereeereenreesveennnes contain, form
comprised Of ......ccceevuveereeininennen. consist of
CONCEINING ..o, about, on
conclude ......coovevvvveeiiiiiiiiieen, close, decide, end
CONCIUSION ..oeeeeieieiieiieieeiieies end

CONCUL .venvinreieeneeneeneeereeere e agree, approve
CONAItioN ......oovvenreieieeeeeeeeiiieeees state, event, facts
conduct (verb) .....cecvvevveiinennen. direct, lead
confront ........cceeeveeeiieenieeieenen. face, meet, oppose
CONJECTUTE v guess

CONNECHION ....vvvveveeeeeeeeeeiiieeeene, link, tie
CONNOLALION ..eovveeneieniiriieniieieeniae meaning
consensus of opinion.................. agreement
consequently ........ccoecenieniencenne. so, therefore
CONSIALT .vvveeiieeiieeieeeiee e regard, think about
considerable (amount) ................ large, great
consolidate.........cceeevvervienreennn. combine, join, merge
CONSHITULES . is, forms
[70) 41 5 4§ o1 A build, make
ConSUlt ...ooviiiiiiiieeee ask

CONSUMMALE ....vveenvrreereereeeareenene finish, complete
contained in .........ceceeveerieeiennene in

CONtAINING ..oovveenveeieeienieiee e has, having
CONLAINS ..ot has
contemporaneously ................... at the same time
contiguous .. near, touching
continue keep on
contractual agreement ................ agreement, contract
contribute ......cooveveeeniiiiiieiee give

COOPETALE ..vveeereeeieeereeireeeeveenees help

cooperate together ...................... cooperate
cooperation (in) ......ccceeeveerevvennen. jointly, with
c00rdination .......c.cceveeneeeneeneenne. agree, relate
couched.....cccooovveeviiiciieeiieeieeee, phrased, worded
course Of time ......ccceeveeveeneencne time
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Instead of Try
(63§ 101 6 t: ISR rules, standards
TS 11= 6 o) | R standard, norm
currently ......oooeevieiiiniinience now (or leave out)
D
de-emphasize ........ccccceevveeenenne. play down
decelerate .......cccceveeveenenncnnennen, slow down
deem ...oocveeiiiiieee e believe, think, judge
deficiency .....cccooeeveeneenienceen, lack, shortage
definitely .....cccoveeneenenniiiiee final
definitize ......coevveevenienieeecnne, make definite
delegate authority ........c.ccccueenee. assign, empower
delete ..oovveeiieeieeieee e, cut, drop
delineate ........coeeeuvvvvveeeieeiiinnnns describe, outline
delinquent .........cccceeeeevcveeeneennen. late
demeanor .........ccoeeveeeieiiiiinieenn. conduct, manner
demise ......cooeeveenenienieiee e death
demonstrate .......cceevveeeirienieennne. explain, show
depart ....c.oeeevveviieieee e, leave
depict wovvvieeiieeieeeee e describe, show
deprivation.......cccceeeeeeeeiveenneeenne. loss
deprive coeveeeieeeeeeeeeeeee e remove, withhold
AEriVe oo receive, take
derogatory ......ccceveeeveneenienienneans damaging
descend ........ccoeeevieniniiinieneeee go down
designate ........cooceeveeeienienienenne, appoint, assign,
choose, name, pick
desire ...... wish, want
detailed more, full
deteriorate ..........ccceeeeveereeneenne. decay, run down
determination ........c.cceceeeeneeenen. ruling
determine ..........cooevvvveeeeeiieeinnns decide, figure, find
detrimental ..........c.ccooevviiencenne. harmful
develop ..oooeveeneeeieeeeee, grow, make
dialogue, dialog ........cccccevueenennne. talk, discussion
dichotomy .......cccceecvevieniincnene split, separation
difficult ..o, hard
dimension ......cccceeeveveeneriiennennen. size
diminish ..o decrease, reduce
disadvantage .........c.ccocceeveeeenncne drawback, handicap
disallow deny, refuse, reject
disclose show, reveal
discontinue .........cceeeveeeeveerveennne. drop, stop, end
disseminate .........cccoeeveeerreenneennne. issue, spread
diStribute .....covvvvviiiiiiieieeeeeee allot, share, spread
divulge .... reveal
don’t
donate .....oceevierienieeeeee give
downward adjustment ................ decrease
due in large measure................... because of
due to the fact that ...................... because of, since
duplicate ......ccceeevveevieeniierieenenn copy
duration.......cocceeeeveeecveenceeenneennen. time, period
during such time .... while

during the periods when.............. when

Instead of Try

E
echelon ......cccoovvvveviiiiiiiiiiiis level, grade, rank
edifiCe .ooveeiieiiiieceeec, building
educator ........ooovvvuvvieiieeieeeeies teacher, trainer
effect (Verb) ...cceevevveevieeiiiieieene, cause, make
effect an improvement ............... improve
effectuate .......cceoeeeeevencnennnn, carry out
elaborate (0N) ....ccccecveevveenreennnnn. develop, expand on
elapsed (time has) passed
CleCt cuvieieeieeeee choose, pick
elementary ......cc.ccooeeeviniencencnnn simple, basic
elevated.......ccocoeveiiinieniic height, altitude
<] 1o L P cause, prompt

cut, drop, end, omit,
delete, remove

elimination .........cceeveveeeeeeeennnenn.. removal, omission
elucidate ........ccooeeveiniiniii explain, clarify
EMANALES .oovveeneeenieeiieriie e emits, gives out
emergency situation.................... emergency
emMPhasize .......cccoevveevvveeeiienreenns stress, point out
EMPIOY oot use
enable......ccceoeerennnene e let

encompass in include, enclose
ENCOUNLET ...eneeereeeeeeeeeeeiieeeeenee. meet, find, meeting
CNCOUTAZE ...eeveeneenieeeaeeeeeeneeneeneas urge, promote

end product or result .................. end, outcome, result
endeavor try, effort, action
ENNANCE ...oovvreiieeiee e improve, increase
ENSUE .eeeeeeeeeeeeeeeeeeee e follow, result
ENUMETALE ..oeeevvvnrnieeeeeeeeeiieeeene. count, list
CNVISAZE ..eovvenreeienieesieeniceneeeeeene picture, view
equally as .....ccoeveeveenieinieneee as

qUANIMILY ..eevveeereeiieiieieeee e poise, balance
equitable .......ccooeeiiiiini fair, just
equivalent .........cccceeveeeiieenneenne, equal

€radiCate .....evvveeeeeeeeeeeeeereeeeeaieenes destroy, erase, remove
CITONCOUS ..evveneeenreenieenieerenieenaees wrong, mistaken
especially ......cooevveniininiien, chiefly

essential necessary, vital
establish show, make, set
estimate appraise, conclude
evaluate .......ccccoeevvvvineeeieeiienes check, rate, test,
analyze, measure
evaluation ......c..ceceeveeieneneenen. rating
eventuate........cooceeeeereeennenne ... result
every effort will be made ........... I (we) will try
everybody, everyone .................. each, all
eVIdeNnCe .....covveeverienieieeeee, fact
evidenced.......ccccevverieniinieneene. showed
eVIAEnt ..ovvvveiiiiiieee e clear, plain, obvious
EVINCE .o show, display
EVOIULION .o change, growth
exacerbate .................... aggravate
examination check, checkup, test




Instead of Try
EXAMUNE ..ovvvvveeeieeeeeeiiiereeeeeeeennns check, inspect, test
EXCEEA 1uvviiiiiiieee e surpass
exceedingly .....coocoevevreeniiniennnnn notable, very
EXCESSIVE it too much, too many
CXECULE c.vvveereeereeeireeeereesereeneee e act, perform
exercise (authority) .........c.cccc..... use
exhaustive ......cccceeveeveincicie thorough, complete
eXhibit ..ccooviiiiiiiiiii show, display
exigency need, emergency
exorbitant.......cccccvvveeeeeiiiiinnnneenn.. abnormal, too much
EXPEAite ..oovvreiiieeiie e hurry, rush, speed
expeditious ......ccvveerveerieerreennne fast, quick, prompt
[9:4115) 1 ¢ SRR pay, spend, use
expendable.........cccoeeeeriienieennnn. consumed, replaceable
expenditure, expense................... charges, cost, fee,

loss, price
experience has indicated ............ experience shows
EXPETIMENT ..eeveveeerieeiieeieeeieeeans test, try, trail
(94015315 1T skill, knowledge
[9:40] F: 11 1 KOS show, tell
expostulate........oceeriieniiienneennnn. demand, discuss
(901 1 L PR existing, current
EXIENd .ooveeeiiieee e spread, stretch
extensive large, wide
EXteNUALING ..eovveenrereveieeieeieieene qualifying, justifying
external .......oooevieniininieee, outer
extinguish ......coccoeveviiniiiiiin quench, put out

F

fabricate .......coovvveeviiiiiiiieeeee, build, construct,

invent, make
facilitate .......ooovvvveveeeeiiiiiieeene, ease, further, aid
fACtOr ..o, reason, cause
failed to ..coceveenieieieeee didn’t
familiarity ......ccccoeeeeeenieniniees knowledge
familiarize ......ccoocvvvveevivivinnnnnnne. inform, learn, teach
fatuous numbskull ...................... jerk
feasible ......cccvvevvieiiiieieeeee, possible, practical
females......ccccooeevieniniinii women
final ..o last
finalize .....coooevvvvviiiiiiieeeec e, complete, finish, end
FrStLY oo first
O ceeeeeee enemy
for example ........cceveveenveenieennnnn. such as
for the purpose of .........cccvveneee. for, to
for the reason that...................... because, since
for this reason .......c.ccccceeeeeenneene. so
for your information.................... don’t use
forfeit ....oooooeneniiiieeeee, give up, lose
formulate make, devise
forthcoming .........cccccevveeennennen. coming, future
forthwith ....cccvvvvviiiiiiiiiee, at once, now
fOrtuitous ..oc.eevveereerieieceiceee lucky, fortunate
forward ......coooeeiiiii send
fragment.......cooeeveiieniiencene, piece, part
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frequently .......ccooeveniiiinen often
fullest possible extent................. fully
function ......cccceevviiiiiiiiieeiee, act, role, work
fundamental ............ccccovevviennenns basic, main, primary
furnish ....ooovveveiieieee, provide, supply
furthermore ...........ccoovvevvvveeeeennn. besides, also
future date......ccevveeveviviiieeneeen, sometime, later
G
gained from the following .......... learned, obtained
AIMNSAY .ot deny, dispute
ENETALE ..ovveereiieiieieeieeee e produce
ETMNANE ...oveeeniienieeiierieenieeee e relevant, related
give consideration to .................. consider
give encouragement to ............... encourage, urge
give feedback........c.ccooeeiiniinii. respond
give instruction t0.........cecveeeeenee. instruct, direct
give rise to .....ccueeeee. ... cause, raise
goes without saying .................... don’t use
BOVET .ot rule
H
habituate ........cccceeeevenniiiin adapt, adjust
has the ability ......cccccovveenienennn. can
has the capability .........cccceeeenne. can
has the capability of .................. can, is able to
have the need for .........cc..ccce. need
have to .oeeeeiiieee must
held a meeting .......cccoceeveeiennee met
henceforth.........coccoeeiiincnnenn, until now
hereby .....ccocevevviiiiniiiieee, by this
herein ......ooceevevieninienieeeee don’t use
heretofore .........cccceeeevieniennennen, until now
hiatus ....ccoeeevveiieeieceeceee, gap, lapse
high degree of more
hitherto .......cccovvevviiieninee, until now
hold in abeyance............ccccceuueeee. delay, wait
homogeneity ..........ccoceeveveeneenne. unity, agreement
hopefully......ccooovevieniiiiiiiee, I hope
hOoWever ......cccooeeviniinieceieee but
|
identical .......ccoceeviiiiniiiie same
identification name, designation
1dentify ...oooeeeiieee find, name, show
if and when ........ccccooevveeiienneenen. if or when (not both)
HK e sort, kind
llustrate .......coooeeveenienieieeieee show
immediately .......ccooevereineenennnn, at once, now
IMMINENt .c..eeeiiienieieiieniceieee near
11001 0 To AU affect (v), effect (n)
impacted ............ affected, changed
impediment barrier, block
IMPETative ...cc.oeeevveeieniienieeieneeens urgent
1100 015110 SRS drive, power, force
implement .........ceceeevveeeiieeneennee. complete, fulfill

implication ........cceceeveeverieneennen. effect, meaning
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IMPOTEANE ..veeeveeiieeiieeieeere e greater, major, main
18000101241 SO attack, criticize
1100 0101 E R drive, push, thrust
in a manner similar to.................. as, like

in a number of cases........couu... some, often

in a position t0 ......cceeeeeveerveennnnne can

in a satisfactory manner ............. satisfactorily

in a situation in which ................ when

in accordance with according to, by, per
in accordance with the ............... AFI 37-xx requires
N addition to .........coovvevveveeeeennn. also, besides, too
in an effort to.......ccoevvvvvveveneeennn. to, so, so that

N case of ...cccooveevieniniiniecee if

in close proximity close, near, nearby
in compliance with the ............... as directed/requested
in conjunction with .................... with, together

in connection with ...................... in, with, on, about
infavor of .......ccooiviiniiniie for

N its entirety .......cceoeeveerveneennnene all of it

inlieu of ...ooooooiiiiiie, instead of

in order that ............coeevuuvvnnnnen.n. for, so, so that

in order to to

in process of preparation............ being prepared

in recent Past .......ceceeeveriennennnn. lately, recently

N reference to.......oceevveeverieveenieenene regarding, concerning
inregard to ....oceveenienienieene, about, concerning
in relation to ....coocevvevienieneennen, about, concerning
N T€SPECL t0 uvveeevrreieeeiee e regarding, about, on
in sufficient time ...........ccccceenee. early/soon enough
in the amount of ...............coenn for, of

in the course of ......ccoovvvvvvvenneinnn. during, in, when
inthe event of .........ccooeeviiiniine if

in the event that ... if, in case

in the immediate future .............. soon

in the majority of instances ........ the time

in the matter of .......ccccevvvvviieinnn. in, on

in the nature of ..... like

in the near future soon

in the negative .........cooceeveeieennene no, denied

in the neighborhood of ............... about, around

in the time of .......c.coociiiiiinenn. during

near, around
today, nowadays

in the vicinity of ....
in this day and age

in this instance .........ccccceevevveennen. here

N VIEW Of c.eveeiiieieciecceee e, since

in view of the above .................. so, since, therefore
in view of the fact that ............... because, as
in-depth.....cccoeoveiivieeiiiiieee complete, thorough
INACCUTAte .....oovvveniieiiieieiierieeee, wrong, incorrect
inadvertently . accidentally
INaSMUCh aS ...ccevvvveeeeiiiiniieeeene, since, because
INAUGUIALE ..ooveeneeeneeieeieeeeeee, start, begin, open
INCEPHION .o, start, beginning

incident to ......occeeveeceeienieneenen, pertaining to
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incidental ..........coccoeeiriininennen, related, by chance

incombustible ..........cccceveiieeiens fireproof

INCOTPOTALE ....vveeereeeireeireeireenene blend, join, merge,
combine, include,

INCTRASE ..o rise, grow, enlarge

INCTEMENT ..o, increase, gain

incumbent UPON .........cceevveeennennns must

indebtedness debt

indefinite .................. vague, uncertain

indeterminate vague, uncertain

INAICAte ..oevvreeieeciieeie e show, point out

Indication .........ccecevenienieneennen. sign, evidence

individual (noun) ..........c............. person, member

individually each, singly

mneffectual ...........ccoovvvvnvennenninnnn. ineffective, useless

INEXPENSIVE ..vveeeeerreereerireeeeee e cheap, low-priced

INFINILE oo, endless

inflammable ............ccocevineneee flammable

INherent ........ooovvveeeeeeviiiiiieeeeeenn, basic, natural

inimical ....o.coooeviiiiiniiie hostile, unfriendly

initial (adjective) .......ccooceeveeneee first

initially first, at first

INITIALE evvvveeeeeeeeeeeeeee e, start, begin, act

INNALE ©evvvvviieeeeeiieeeeee e basic, native

INNUENdo ......coveeniiiiiienieeeee hint

input (provide) ......ccceeeveereveeeneenns comments, thoughts

insignificant slight, trivial

INSOfAr @S ...ooovvveveeeeieiiieieeeeee, since, for, because

INSOMUCh as .....ccccceveerieeienieene since

INSLANCE ..eovvvreeieeiieeeve e case, example

instantaneously ........cc.cceeceeneenee. instantly, suddenly

institute (verb) ......cccveeeveevveennnen. begin, start

INEEEIAte .ooeeeeeeeeeeieiceceeeicee combine

10105 o 62101 connect, join, joint,
junction, merge,
coordinate

interpose no objection ................ don’t object

interpose objections to ............... disapprove, object to

1101153 4 0) (<1 AR explain, grasp

interrogate question

investigate examine, study

irrespective (of the fact that) ...... regardless

is dependent upon ...................... depends on

is in receipt of ...c.oevvvveeeveenieennne. receives

is responsible for obtaining........ obtains

is responsible for selection......... selects

TEIS ceeeeeieeeeeee e don’t use

itis essential .......cooeveirieniennnne. must

it is important to note that .......... note

it is obvious that ..........c..cccceee. clearly, obviously

it is possible that.............ccoceeeee. may, possibly

it is recommended ...................... I, we recommend

it is requested please, request
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J
jeopardize ........cceveeniieninieneen, endanger
jurisdictional authority ............... control
justification .......ccccceveeveeniencene grounds, reasons
JUSHEY oo, prove
juxtaposition (in) ......c.ccceceerueenne. alongside, next to

K
knowledge ......ccccooveiriiniiniin experience

L
legislation ........cccceveeveencrienncene law
lIMitations .....ceeeveeeeeneenieneennennes limits
limited number ...........cccceoeenee few
locate .....coceevieienieie find
location place, scene, site
magnitude .......cooceeveereenieniene size, extent
maintain (maintenance) .............. keep, support
MAJOTILY conveeneieiieeeeieeeee e greatest, most
make a decision ........cc.cceeeenueenne. decide
make areply .....coceevirienienienn. reply
make a request .......occeeeeveerneennne. request, ask for
make a statement ............... ... state
make an adjustment adjust, resolve
make every effort ........c..cecene. try
make provisions for.................... provide
mMandatory .......ccocceveeveerieneennennn must, required
manifest (to be) ... clear, plain
manufacture .........cccccoeevvenvvnnnn... make, build
materialize ........ccocovevvveeniiennenne. appear, take form
materially ....cocoooeeviniinenieines greatly
maximal .......ccooceveeniiiiinienieee highest, greatest
MAXIMIZE .eonveeveeeeeeeienieneeeeeees increase
MAXIMUIM .o most, greatest
meet with approval ..................... is approved
100157 115 T0) 1 SRR refer to
metamorphosis .....cc.cceeeeeereennen. change
minimal .....ccccooevveiiiiiiiieeeeees least, lowest, smallest
MINIMIZE ...vvvvveeeeeeeeiiiieeeeeeeeeanees decrease, reduce
IMINIMUM ... least, lowest
mitigate ... lessen, ease
MOAE .eeeiniieiiiieeee e way, style
MOdifY ..o change, moderate
11010 01110 ) GNP check, watch
more specifically .........ccceeeenee. for example
most UNique ..........eeeeuee.. ... unique
multitudinous populous, large
nebulous ..o vague
NECESSItALE ..oeoovinriieieeeeeeeeeeiiieees cause, need, require
negligible ........cocoovininiini small, minimal
10151073) 1 4 1R new, novice
nevertheless .....coocvvveviiviiiinnnnn... however, but

not infrequently ... often
not later than..........c..coocevenenne. by, before
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not often .......ceceveenienenicnen, seldom
not withstanding the fact that..... although
notification ..........ccecceeveneeneennen. notice
NOLIY oo, tell
NUMETOUS ..enveereeieieenieeeenieennees many, most
(0)
ODJECtIVE e, aim, goal
obligate, obligatory .................... bind, compel
observe see
ODtAIN ..o get
ODVIALE .ovveeivieiieeieeee e prevent, remove
ODVIOUS .eveeevieiieeiie e eiee e plain, clear
of great importance .................... important
of large dimensions ........c........... large, big, enormous
Of [ate ..ooeeeeieiiiieieeeeee lately
of noavail .......cceovvvveiiiiiiiinnnn. useless, no use
of the opinion (to be) ................. believe, think
often times ........cccceeeveveeneeniennnene often
on account of .........ceceveereinnene. because
on behalf of ........ccocoeiiiinenn. by, for
on the basis of ......cccceceeierenn. based on
on the grounds that ..................... because
on the part of ......cooeevvevvvenenen. for
OPETALE ..vveeereeereeireeireeereeaee e run, work
OPETALION ...veeeveeeereeereeeiree e action, performance
operational ........ccccoecerienienieenen. working
optimize improve, strengthen
optimum best, greatest
(0] 01510 | BRI choice, way
OPUS cevveeereeereereeereeteesveenanesanens work
Organization ..........ceeceeveereeneenne. makeup, work site
OTIfICE v hole, vent, mouth
OTIgINALE ..o begin, create, start
OULLOOK ..o view
outstanding (debt) ........c.cccccueeee. unpaid, unresolved
over the signature of ................... signed by
OVErlooK ....oovvivvieiiiiiiiiiieiiee omit, view, sight
P

PATAMELETS ..evveereeiieeeieerireeeeaeenns limits, factors
PArAMOUNt .....eeeeveeerieeieeereeeeaeans superior, chief
Partake ....cooeveevieeiieeiecieeeae share
PArtiCipate .....oevvveevieeiieeiee e take part
particularize ..........ccccceeeevveenenne. don’t use
patently .....occoooeviiiiniieen, evidently
peculiar to .. unusual
penitentiary prison
PEr aNNUM ....ovveeieiieiieieeieeaane each year, a year
Perform .....occvveevieiiieeiieeieeeees act, produce
period of time .........cccceeveveeeneennns period, time
PEriOdiC ..o cyclic, recurring
PErIPhery ..cccoevieniiiiiiiiierce, confines, limits
PEIMIL ceveeiieiieeieeie e let

deadly, harmful

people, staff
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pertaining to.......ceeeevveereerieneenne. about, of, on
pertinent .........ccceeeeveeeeieeniieenneenns to the point

PEIUSE .o read, study
Phenomenon ..........ccceeeeveerveenne fact, event
pictured .......ooceeiiiiiniinie shown, imagined
Place.....coovieiieeiieeeee e put

plaudits .......coeeeeieeiiieieeieee praise, approval
plethora .........ccccvevviveniiiireeens excess

point in tiMe ......oceveeevveeeceeennenns time, now, then
point of VIEW .....ccceevvveiieenennee, don’t use
portend........ceeeveeriienieeieeieene predict, mean
POTEENE .. sign, omen
POTEION .evveeiiieeieeeiie e part, share, lot
POSILION .. place

POSItIVELY oo, often unnecessary
POSSESS .vveeerieeereeereenereeireeneeeenens have, own
POSLETIOT ..o rear, end, rear end
POSEPONE .evveeereeirieeiie e delay, put off
postulate (verb) ......ccccceeevveuene.. claim, assert, suggest
posture (on an issue) .................. view, position
potential (adjective).................... possible
practicable .........ccocceevvieiiiieennnnns possible, workable
practically (finished) .................. almost, nearly
Precept «ooveeeenieeeiieeeeeene order, principle, rule
precipitate (adjective) hasty, rash, sudden
preclude .....coovevvveviiiieieie prevent
predicament .........cceevveeiveenieens fix, dilemma
predicated on ........ccecveeeiiiennenne. based on
predominant..........ccceceveeeveenneens chief, main
predominantly........c.ccoceereenennne. chiefly, mainly, mostly
Preeminent ........ceeeeveeeeeeervveennnenns chief, foremost, first
preliminary to ......ccoeceeveenennennen, before

JUTS 101 () USRI first, leading
preparatory to ....o.ceeeeveeniernennen. before

prepared .....c.ooeeveeeiienieenie e ready
preponderantly ..........ccoceveeneenne. chiefly, mainly
JUTSNIS) 111 ) A now, soon
PIESEIVE wevvenivieiieeiieereeire e keep

prevail upon .......eccveeeeeeeeciveennnenne persuade
prevalent ........cocceeeeeeecieiiiieeeieenns widespread
Preventative .......coceeeeveerveennennns preventive
PIEVIOUS ..vevveireeiieeiieeeiveeeveeeeneans earlier, past
PrEVIOUS 10 .vvvvereeeieeeieeeeieeeeeeenne before

Previously ...ooccooveveenenieniieen, before

11 0L R first, chief

PIIME ..o best

[0 (o) o ¥ IS before

prioritize (no such word)............ rank, order
probability .......cccoceniiiiiiiiis chance, likelihood
problematical ..........cccceevveeennnne doubtful
procedures ........ccooeeeenienieneenne. rules, ways
proceed ....oooevieiiiiinieeee do, go on, try
PIOCULE .. get, gain

Proficiency .....coceeveenieevenecnecnn skill, ability
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profound ........ deep

programmed planned

Pprohibit .......cceeeviiiiiiieieiieee, prevent, forbid
projected (Verd) ......ccceeeeeeeeunnnne. planned
promulgate .......cccceveveiiiiiniennnn announce, issue
PrOPOTHION ..eeeveeiiieeieeeire e amount, part, share
Proposal .....cceevveeevienieeiie e, plan, offer
prototype.. first, original, model
Provide ..ceeeeveeiiieieeiee e give, furnish, supply
provide for ......cccoeevveeviieniieniennn, care for

provided that...........ccceevuvrenenne. if

provides guidance for ................. guides

provisions (of a law) .................. terms

(the) provisions for.........c.cceue.e. omit

JOTO:S110113 2R nearness, distance
PUrchase .........ccceeveneeniensicneenen. buy

claim, mean
per, according to

PUIVEY et supply, provide, sell
PULVIEW et range, scope

Q
QUANEITY e count, measure

R
rationale .........coceeveeneniiicneene. reason
reach a decision decide
1€ason fOr ......coovevercienienieeieee why
reason is because ..........ccceevueenee. because
recapitulate ........cceeveeeeireenneenne, sum up, summarize
TECIPIENL woeeveveeeee e receiver
recommend .........coceeeveeieeenenne propose, suggest
recommendation .................e...... advice, opinion
1eAUCE .oeveeieiieieceeeeeee, cut
referred t0 @S ......vevvveevevevinnnnnnnnn. called, named
reflect ..ooieieiieiee, say, show
1egarding .....c.cceveeveeneeneeeneee about, of, on
regardless ......oooeeevevienienienienee in spite of, no matter
reimbursement .............cceeeeveennen.. payment, repayment
TEIETate ..vveeveeeieeeieeeie e repeat
related With ......ccccoeeeeviiiiiinnen. on, about
relating to.... about, on
relative to ...ooovvveeeveeeeeeeeeieeee, on, about, for
relocation .......occeeceeveeneenieniencens move
TEMAIN .o stay
remainder ........coceeveeeeneenennennen, rest
TEMEAY .eovveneiiieeieienieee e cure
TEMIttANCE ..oovveereieeiieieeieeiieieae payment
TEMOVE .eonveneiiieieeee s neeeee s take away
TeMUNETAtioN ......ccveeereereereeeeennees pay, payment
render.......... give, make, report
repeat again repeat
10570) (51 1 TS full, filled
10570) (1<) 1L RS stand for, depict
reproduce, reproduction ............. copy
TEQUEST evveeereeereeeieeereeeveeevee e ask, please
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TEQUITE 1vvveeereeeieeereeereeeereesveeenes must, need
TEQUITEMENE ..evvvieeveeeieeiee e need
TEQUISTEE wvvevveerereerrierieeeieeeieenene needed
TESIA@ .ot live
10517111 PSR keep
TEVIEW .eovvieniieiieniienieeee e check
Tudiments ........coceeveenennenecneene. basics

S
1 1S 1L SR main, important
SAlULArY ..oovvieiieieieee good, healthy
SANS .uveenrientienienteeieete st e without
8atisfactory ......ccoceveeiiiiiniinenne fine, good
SALUTALE ...ooovvenvieeieeeeeiiieeeeeeeeeas soak, fill
SCANT 1.ttt little, only
SCTUPUIOUS ...evveeeiieeiieeiee e careful
SCIULINIZE ..o study carefully
segment part
seldom ever.......ccccovevienceneenene seldom
selection ........coceeveecieienieniceene choice
1S IS 1o W acts, helps, works
Significance .........coccevceeveencenene meaning, importance
significant ........cc.ccooceeviivenienen. main, important
SIZNIY .o mean, show
SIMIlar to .....ceveeviiienieicie like
SINE qUA NOM ....eevevrreereeireeereenene essential
SItUAtEd .vvvveveeeieeeiie e placed, located
small in S1Z€ .....cocceveeveeniriennne small
SO AS 10 .eveeeieieieieie e to
SOLICIE .o ask for
SOlIArY ..eevieiieieiieieccceee, lone, single
somewhat .........cooceeviniininienene don’t use
specifications .........ccceeevveereveennnen. terms, details
SPECITY eeieieieiirceeeee list
square in shape .........cccceeeevvennen. square
State (VErd) ..cocevveveveereeirieeveeieenns say
StAtULOTY .o legal
still remains .........cocceveeeveeneenene remains
stimulate ........coooeeveiiiiiiiiieeeee, stir, arouse
StpeNnd ....cceeeveeeiieeieee e salary, payment, fee
StriCt ACCUTACY .vevveeeeeneeieiereeeaeane accuracy
SENEENE oo tight, strict
SUDJECE ..o, the, this, your
subject to examination ............... check, examine
101 o) 4 VL AR offer, give, send
subordinate (verb) ..........ccue..... lower, subdue
subordinate commands................ their commands
subsequent to .......ccccveerveerveennen. after, later, next
subsequently .......ccceeeiieniennnnn after, later, next, then
substantial .........cccceveeniinnneene. large, solid, strong
substantiate ..........ccocceeeiieeernvennnnn. prove, support
substitute (Verd).......ccceeevveevueenee. replace
SUCCOT evveenvreeereeereenereennreeneneennnes help, aid
SUCCUMD ... die, yield
SUCh ..o similar, like
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such as ......... like

sufficient enough, ample

sufficiently in advance ............... early enough

sum total .....oooevvvviiiiiiiieieeeee sum, total

Superfluous .......ccceeevveeeveerveennen. extra, useless

SUPCIVISE ..eenveneeeieieenieniiereeenee e manage

SUPPOSILION ..evveeeevreereeeiieeireennne belief, thought

SUrmise............ think, guess, suppose

susceptible to open to, subject to

SYMPLOM .oveiienieiieieriienieeieeieane sign

(is) symptomatic of ..................... shows

SYNtHESIS .eovveeiieiiiieceiceceee merging, combining

SYNtheSiZe .....oovvveeeriinieiieicenene group, assemble
T

tabulation ..........ccoceeveeienienienen. table

take action ........ccoceeveeiierieneennen. act

take appropriate measures........... please

take necessary action .................. act

take necessary Steps .......c..cco.c... do

technicality .....c..cooceeveeiinieneene. detail, fine point

technique ......ccoceeveeneenenicneeen, method, way

tender (Verd) ......ccveeeeecvveeneenen. offer, give

tentative uncertain

terminate end, stop

terrible disaster disaster

that oo omit if possible

that aforesaid ..........cccceeveeienneee don’t use

the fact that ..........cocoevvinennne don’t use

the following ........cccceveeveencenne. this, these

the foregoing ........cccceevveveeneenne. these, those

the fullest degree possible........... fully

the question as to whether.......... whether

the undersigned is desirous of ... I want

thence ......cooeveerienieniicce from there

therapy ....oooevvenerrienieneceneee treatment

there are ........cccceeveeveveeneencneene don’t use

there 1S ...oovvvevieienieceeecee don’t use

thereafter .......ccoovvvvvveiiiiiiiininen, afterward, then

thereby .....ccccovvvienieniiiieeee, by that, by it

therefore S0

therein .....c.oevveveeneniinieecieee don’t use

thereof .....covvvveeiiiiiiees of, its, their

thereon ........cccoveeveviencenceencee don’t use

thereto .oovvvveveeeeieieeeeeeeeeeeeies to that, to it

thereupon .......cccocevveeceeeeiveecneenne, at once

thirdly ...ocooeieieee third

this office....ccoovvvieiiiiiiiiiieen, us, we

this point in time............c.ccvene... now

thither......cocoooiiinii, there

through the use of ..., by, with

thUS .o, so

thwart ......ccoooevveiiiieiieeeeeeee frustrate, block, stop

time period / frame ..................... period, span, time

timely basis .....ccceveeneiniiiie promptly, quickly
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to be aware of .......cccceeviiienienn. know
to effectively direct .................... direct
to the extent that ..........ccccceene. as far as
transcend.......occeeveeriieieniennennen, go beyond
transformation .........ccccceeceeneenen. change
tranSmMit ......ccooeveereenenenceenee, send
transparent ..........occeeeeeeeereeneenne. clear
tTANSPITE vveeevreeereeree e eiee e happen, occur
transport ..... carry, move
transverse crosswise
136211100t HS USRS shock
true facts ....ooceeveeveeienieceeee facts
EYPC oot don’t use
U
ultimate .....oooevvveiiiiiiieeee s final, end
ultimately ......coocoooeviniiiiie, in the end, finally
under advisement .........c...ccec..... don’t use
under separate COVer .................. don’t use
underprivileged .........c.ccceoveneenne poor, deprived
understand .........ccccoeeeeriinieneenne. know
unintentionally ...........cccceeeenene accidentally
until such time as..........cccoeeuvuees until, when
upgrade ....ooeeveerieniieneeeeee, improve
LE1070) | PSR on
upward adjustment ..................... raise, increase
USAZE -enveneeneeneereeneeseeseeseeaseseeseeanes use
(the) use of ..eevevveeiieiieiee, don’t use
utilize, utilization.........ccccuueee.... use, employ
A\
validate ........cocevieiiniiniic confirm
Value .oooeiiiiiiieee e cost, worth
Variation .......ceceveeneeneieienienenn change
VEIOCILY .oovveiieiiiericeciece e speed
VN oo sell
verbatim .......cocceeeeeveeneiiencee exact
Veritable .......occeveeniiiiniiie don’t use

Instead of Try

VETY wonveeiieieeitenieeeeenteeiee e eee e omit if possible
Very last ..ooooovevniiieniiniec last

very least.....cooeviiviiiiniiinien least

75 T RN in, on, through
viable ..o workable

VICINILY Of oo close, near
VICISSItUAES ..oovvveeieeiieeiieeieee changes, difficulties
74 (IS compete

virtually almost

visualize see, imagine, picture
VIHALE cevveeveeeieeieeeie e weaken, spoil, impair
voluminous .........ccceveeveencnnene bulky, large

call for, permit

from where
WRNENEVET ..ovvvviiiiiiiiiiiiieeeeees when, each time
WRETEas ..evvvvviiiiiiieieieeeee e since, while
Whereby ......ccccoviviininiinieen, by
Wherein .........ccccoeeveeiieiiiieeeenee. where
WhETrever .......ccoceeeeveeeeciieeenenn. where
wherewithal ................c.....co. means

whether or not
will be effected

whether, if
will be completed

will make use of ........ccccvveneenee. will use
with a VIEW 10 .oocevvveieeiiiiieee, to, for

with due regard for (or to).......... for

with reference to ... on, about
with regard to ........cocceeviininnnen about, concerning
with the exception of .................. except, but
with the purpose of ..................... to

with the result that ...................... SO

within the purview of ................. under
withstand ..........cccoevvviiiiiiiiinnns stand, resist
WItNESSed ....vveveveerreeeieeieeiee e saw



